FOCUS ON LEARNING

ACCREDITATION SELF-STUDY REPORT

John C. Fremont Senior High School
Los Angeles Unified School District
7676 South San Pedro Street
Los Angeles, California 90003

Submitted to the

Accrediting Commission for Schools of the
Western Association of Schools and Colleges
And the California Department of Education




FREMONT HIGH SCHOOL

VISION STATEMENT

All members of John C. Fremont High School will
collaborate to prepare learners to be productive,
ethical individuals empowered by a quality
standards-based education in order to contribute to
local and global communities.




JOHN C. FREMONT HIGH
SCHOOL

Vision Statement
All members of John C. Fremont High School will collaborate to prepare learners to be

productive, ethical individuals empowered by a quality standards-based education in
order to contribute to local and global communities.

LOS ANGELES UNIFIED SCHOOL
DISTRICT

Board of Education

Monica Garcia, Board President

Marguerite LaMotte Richard Vladovic
Tamar Galatzan Marlene Canter
Yolis Flores Aguilar Julie Korenstein

DISTRICT ADMINISTRATORS

David L. Brewer, Superintendent
Carol Truscott, Local District 7 Superintendent
Scott Braxton, Director of High School Services

JOHN C. FREMONT HIGH
SCHOOL ADMINISTRATORS

Larry G. Higgins, Principal
Michelle Barker, Assistant Principal
Simone Charles, Extended Learning Administrator

Marilyn Gavin, Assistant Principal

Ruben Hernandez, Assistant Principal
Mary Hill, Assistant Principal
Linda Moore, Assistant Principal

Gordon Spielberg, Assistant Principal




VISITING COMMITTEE MEMBERS

CHAIRPERSON
Ms. Deborah L. Boyer
Retired Director of Instructional Services
Yorba Linda

Dr. Gina Boster
Assistant Principal
Norco High School

Norco

Mr. Darren Daniel
Principal
Vista Murrieta High School
Murrieta

Mrs. Melissa J. Germann
Teacher on Special Assignment
Upland

Mr. Teg-Chin Go
Teacher
Bell Gardens High School
Bell Gardens

Ms. Helen V. Griffith
Assistant Principal
San Diego

Dr. Jack W. Hough, Jr.
Resource Specialist
Moreno Valley

Mr. Dennis Van Bremen
Guidance Counselor
Crescenta Valley HS

La Crescenta




NN Y Y Y Y Y Y Y Y Y Y Y N N NN NN Y NN NN N Y Y Y >

Table of Contents

Chapter I: ~ Student Community Profile...........coooiiiiii e 6
Chapter II:  Student Community Profile — Summary/Analysis of Profile Data......... 71
Chapter HHI:  Progress REPOIM. ... ...ii it e e e e e e e e e e eeeannaa 82

Chapter IV: Self Study Findings

A. Organization: Vision and Purpose, Governance, Leadership and Staff, and

RESOUICES ...ttt ettt e et e e e e e e ean e 108
B. Standards-based Learning: Curriculum ...........ccoooovviiiiiiiiiin e, 130
C. Standards-based Learning: INStruction ............cccooeeeeiviiiiiiiiiiinieeeeeeeeenens 149
D. Standards-based Learning: Assessment & Accountability ..................... 162

E. Standards-based Learning: School Culture and Support for Student Personal

and AcCademiC GrOWLN ..........uuuuuiviiiiiiiiiiiiiiiibi e 174
Chapter V:  Schoolwide ACtiON Plan .............cooiiiiiiiiiiii e 192
Appendix
A Results of Student Survey-Pre/Post
B. Results of Teachers Survey
e Master Schedule
D School Accountability Report
E. Graduation Requirements
Fo s Administrators Responsibility Chart
. Budgetary Information
H. List of standards-based local bound
adopted text used in 9" and 10™ grade ELA, reading intervention programs,
texts leading up to Algebra, Algebra 1, social Studies and Science
L s 3-Year Professional Development Plan
Jo California High School Exit Examination 2003 — 2005
K. Fremont HS Comparison AYP Report 2003 — 2005
L School Map
1 Acknowledgements
Glossary

NNNNNNNNNNN NN NN NN NN NN NN NN NN



Chapter |I:

Student/Community Profile
and Supporting Data and Findings




CHAPTER 1: STUDENT/COMMUNITY PROFILE —DATA AND
FINDINGS

Community
John C. Fremont High School —* Find a Path...or Make One!”

Fremont High School’ s motto ringstrue over time. The students, parents, and faculty at Fremont
High School are tenacious, resilient, and determined to “Find a Path... or Make One”. The
Fremont High School (FHS) community has perseverance, flexibility, and dedication to student
learning that cannot be deterred even in the face of serious adversity.

Fremont High School was built in
1924 as a 7" through 11" grade
school with 1,300 students. The
community surrounding the school
has changed over time. During the
1920’ s working families employed
at one of many Los Angeles
factoriesinhabited the area. Astime
and available employment changed,
South L os Angeles demographics
changed and population increased.
FHS islocated in an area now
known as South Los Angeles
commonly called “South Central.”
The area surrounding the school has
been labeled “The Zone” by
reporters as a description of the high level of unsolved murders per square foot in this area (Levy
2004). In gpite of the dangerous environment in which the school islocated, overall FHS isasafe
haven for its students. The school has endured its various problems with violence, but compared
to the surrounding areas, the school is a safe and warm place for studentsto learn.

The school’ s demographics vary considerably from Los Angeles County and the zip code for the
school based on census datafor year 2000. Fremont’ s demographics are not as heterogeneous as
the surrounding areas. Further, the percent of families below poverty level is 38.8 % and the
percent of individuals below poverty level is40.3 %. Thisisin stark contrast to the 14.4 % of
families below poverty level for the whole county, and the 17.9 % of individuals below poverty
level (Census 2000). This corroborates the Title | status of the school as well as the 82% of the
students who, according to the LAUSD Student Information System (SIS) June 2007 data, are
eligible for free or reduced lunch.
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The disaggregated demographic datais shown below for Los Angeles County, for FHS s zip
code (90003) and for FHS.

LA County Demographics Zip Code 90003 Demographics
%04 16%
27%
OAA 0% ‘ OAA
22% mAl \ 1% mAl
O Hispanic — O Hispanic

39% . .
O Asian OAsian
B White B White

10% 56%

FHS Demographics
11%

Voo

OAsian

O Hispanic
B White

89%

(AA = African American, Al = Alaskan Native/American Indian — Census 2000)

Fremont High School is a Concept-6, year-round comprehensive high school serving
approximately 4,638 students (SIS, June 2007) across three tracks. FHS converted to a 3-track
year-round school in 1995. Teachers going off-track must vacate classrooms while they are off-
track, so teachers and students coming back on track can occupy those classrooms. Students at a
year round school have alonger school day to ensure that all students are provided the same
number of instructional minutes per each school year. The disadvantage stems from the fact that
students do not attend school consistently for ten months of the school year as

traditional calendar students do. Instead, they have two large breaks from school during the
school year, attending only 163 school days, rather than the state mandated 180 days. Y ear-round
schools compensate for this by extending the school day to increase the instructional minutes for
the year. FHS has turned the disadvantage of the large breaks in the calendar year into an
advantage by using the intersession breaks in severa ways to keep studentsinvolved in learning.
For example, during intersession, the school provides intervention classes through the Extended
Learning program, individual tutoring for off-track students, and Advanced Placement (AP)
review and practice.
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Small Learning Communities

In the late 1990s, LAUSD began researching the national movement from large urban schoolsto
small learning communities (SLCs) as a way to significantly improve teaching and learning for
urban students. To address the challenges students face in large urban high schools, the District
instructed each school site to develop itsown plan for creating SLCs. As aresult, in 2004-2005
FHS began to restructure into SLCs each with a cohesive core of teachers serving approximately
350-400 students across three tracks. By the 2005-2006 school year, FHS was organized into
thirteen wall-to-wall SLCs. Each SLC isorganized around atheme, and students are given the
opportunity to choose a SL C based upon their interest. Teacher participationin aSLC is either
self-selected or assigned based on teacher experience and issues of student equity and access.
After every attempt is made to honor student and teacher top choices for participation in a
particular SLC, the population is balanced to ensure that roughly equal numbers of students are
served by each SLC.

Each SLC isdesigned to include teachersin each core subject area along with electives that are
aligned with the thematic mission of each SLC. This plan is designed to give teachers the ability
to create stronger relationships with afewer number of students within each SLC, alowing for a
smaller number of colleagues to collaborate to plan standards-based instruction, and therefore
better meet the instructional needs of their students within their SLC. Also, teachers can
reinforce material and augment deeper student learning through strategically planned
introduction of content that can become prior knowledge across disciplines. For example, an
English class can choose to read The Great Gatsby at the same time that aU.S. History class
coversthe 1920s; while an Art class can cover 1920s art at the same time a geometry class
covers tessallations that commonly occur in Art Deco architecture. Although different SLCs are
progressing at different rates and have different thematic aims, the goal among all SLCsisto
move toward common planning time for collaboration on standards-based curriculum.

FREMONT HIGH SCHOOL SMALL LEARNING COMMUNITIES

TRACK A TRACK B TRACK C
Aesthetics Cultureand Artsin Reality
Languages Academy AlIR
CALA
Academy of Travel and Tourism Enrichment Environment asit Relatesto
AOTT Humans
EARTH
Humanitas A Humaniservice Humanitas C
Multilingual Preparatory Academy — MUPA Pathways Math, Science, and
(will be reorganized into CALA-A 2007-2008) Technology Learning
Community
People, Power, and Passion
P3

The addition of SLCs at FHS provides a unigue mechanism for the school to implement and
analyze various progressive ideas for increasing student achievement. For example, SLCs can
implement various methods of increasing parental and student involvement and input. P3 can
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implement a workshop for parents to learn about various social issues to parallel what their
students are learning in their social justice based SLC. Simultaneoudly, AIR caninvite local
artists to work with students to plan and implement an art fair for the entire school to engage
studentsin areal-lifelearning sSituation. The goal for all SLCsisto create student advisory
groups, but each SLC will have the option of implementing advisory in itsown way and for its
OWN purpose.

It is recognized that the type of individuals who may be drawn to one SLC over another resultsin
populations that are not randomly assigned, and would not be representative of the population as
awhole. For example, students who participate in the Math Science Magnet are likely to be
categorically different from students enrolled in other SL Cs since the students and parents are
required to formally apply to this program whereas students in the general program attend an
SLC Fair held at the feeder middle schools to choose their SLC for 9" grade at Fremont.

Further, there may be an intrinsic difference among students who would choose a SL C whose
themeisart, travel, or environmental concerns. Therefore, programs that work well with one
SLC may not work as well with another SLC, and this information is considered when evaluating
programs across SLCs.

All SLCs are responsible for teaching the California State Standards and for following LAUSD
instructional initiatives. Theimplementation of SLCsisin itsinfancy at FHS and the students,
parents, and faculty are still in the process of learning from their experiences each year. Now that
SLCsareintheir third year of implementation, students are beginning to show the alliance they
feel with their SLCs by wearing their SLC T- shirtson Fridays. Thisallianceis strengthened
through competitions between SLCsin after school sporting events, and parent, student, and
teacher potlucks held after school hours.

Small L ear ning Community Descriptions

Humanitas
Track: A& C
Counselors: Ms. Palomo (A) & Mr. Goodman (C)
Lead Teachers. Ms. Moraca (A) & Mr. Demarco (C)

Teaching in the Humanitas style is teaching holistically, connecting subjects and ideas too often
taught in isolation, helping the students better comprehend concepts and lessons. Here the
isolation is diminished, molding subjects together. Students will be introduced to different points
of view during the same lesson and are able to connect themes from one class to the next. Parents
are encouraged to play an active role in the education of their children by participating in
planning and sustaining the unifying vision at home. In addition to the core curriculum, this SLC
intends to provide students with opportunities to develop practical, necessary social skillsaswell
aslife skills. Students become part of a closely knit academic community that encourages
inquiry, interpretation, and creative expression.

The Humanitas Program is based upon interdisciplinary teaching. Each team uses a theme, and
designs courses in accordance with the standards. The instruction is designed to create greater
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ownership of the standards by the students as they connect concepts to a particular theme.
Through strategic planning, teams are able to contribute to the theme in their own unique way.
Rigorous instruction and high expectations will propel the students into the concept of crossing
disciplines. Students will be alowed to question and research using various forms of technology
across the curriculum. Through questioning and guided discovery, students will cometo
understand and appreciate interdisciplinary inquiry and the way in which the humanities relate to
other disciplines.

Academy of Travel and Tourism (AOTT)

Track: A
Counselor: Ms. Goodin
Lead Teacher: Ms. Pyrko

The Academy of Travel and Tourism (AOTT) isa Small Learning Community comprised of
students, teachers, parents, and community members whose goal isto assist each other in the
development of a healthy intellectual, emotional, and social school life by providing students
with nurturing attention, rigorous standards-based curriculum, and authentic assessment. The
mission of this SLC isto develop creative, critical thinkers, proficient in problem solving, who
see the world as a global society and appreciate the diversity among cultures and societies.

The following five concepts provide the core elements of the AOTT SLC:

« Students learn with a personal and attentive environment in which they become more
familiar with their teachers and the other studentsin their class.

- Students entering the school require a safety net of involvement and attention before
academic problems develop which threaten their ability to graduate.

All students should be prepared for college according to the University of California
requirements.

« The school is alearning-centered environment where the nature of the school evolves as
the result of student initiative and learning community collaboration.

The global theme of AOTT should be used to maximize student engagement and to
connect the curriculum in ways that both align with the standards and broaden
understanding.

Environmental Awareness as It Relates To Humanity (EARTH)

Track: C

Counselor: Mr. Burman

Lead Teacher: Mr. Navarro

High school is the educational institution that prepares young people to be informed citizens,
ready and able to meet the many challenges they will face in their adult lives. Like never before
in history, the world they are entering is one that is faced with environmental realities they
cannot ignore. Only by being aware of issues such as overpopulation, pollution, biodiversity loss
and non-renewable fuel dependence can students make intelligent decisions on how they vote
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and how they live. The EARTH Small Learning Community seeksto raise thislevel of
awareness for students by demonstrating how the many school content areas can be applied in an
environmental context. When humans realize their impact on the planet, they are more likely to
take care of it for future generations.

Aesthetics Academy
Track: A
Counselor: Mr. Thao
Lead Teacher: Ms. Allen

The vision of Aesthetics Academy isto teach and educate students via the principles of
aesthetics, utilizing diverse and various art forms to enhance learning so that students are able to
make connection between various content areas (i.e., music and math, science and the visual arts,
theater and English, to suggest only afew possible combinations), and to transform that
understanding and learning into unique, creative, educational and diverse presentations and
performances.

Our Small Learning Community will utilize evaluative forms (culminating tasks) such as
portfolios, theatrical presentations, learning museums, critiques, symposiums and exhibitions
that provide for an understanding of the content area, standard by standard. Students will
illustrate the mastery of the standard(s) through the public act of presentation and, in addition,
will be required to enhance learning by “teaching back” the standard(s) to some form of the
community.

People, Power, Passion (P3)
Track: A
Counsdor: Ms. Lua
Lead Teacher: Ms. Trinchero

“1 Have the Power.” The P3 Small Learning Community believesthat all students, families and
teachers have the power. Students have the power to graduate from high school, go to college
and gain a career. Families have the power to support their students by understanding the A-G
requirements, the college admissions process, and career pathways. Teachers have the power to
use mentoring opportunities, standards-based lessons, and research-based instructional strategies
to support student achievement.

Working together, students will pursue the following courses of study:
9" grade: My relationship with power.

10" grade: My culture’ s relationship with power

11™ grade: My country’ s relationship with power

12" grade: My world’ s relationship with power

Once completed, students will have the knowledge, ability, and strength to be successful in
college and to pursue a career based on their own passions.
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Pathways
Track: B
Counsdor: Ms. Cesare
Lead Teacher: Mr. Puentes

Lifeisajourney, and the paths we choose shape that journey. In high school, young adults make
thelir first magjor decisions about the paths they will take in life. Pathways Small Learning
Community will give students individualized attention and teach them the critical thinking skills
necessary to make good life decisions.

Through Pathways unique four-year plan, students will have the opportunity to build a strong
academic foundation, and fulfill many of the course requirements for graduation during their 9"
and 10" grade years. Thiswill provide more elective optionsin 11" and 12" grade. After
finishing their 10" grade year, students will be offered a variety of pathways. Each pathway
guides, but does not limit, the elective options for students.

Pathway 1: University Bound
Students will participate in AP and Honors college preparatory coursework while receiving
assistance in selecting colleges and applying to colleges and for financial aid/scholarships.

Pathway 2: Practical Arts
Students will develop skillsin a particular trade that will create afoundation for further study at
atechnical or community college.

Pathway 3: Information Technology

Students will become part of the Information Technology Career Academy. The academy will
offer students a variety of courses in computer technology and the opportunity to earn a
Microsoft Office Certificate.

Pathway 4: Multi-Media

From journalism to web design to video production and editing, students will have the
opportunity to work on- and off-campus exploring and participating in creating the many forms
of mediathat exist intoday’s society.

Artsin Redlity (AIR)
Track: C
Counsdlor: Ms. Maldonado
Lead Teacher: Mr. McLeary

The Artsin Redlity (AIR) small learning community is a college preparatory academy which
aims to incorporate the arts into an interdisciplinary curriculum. The AIR curriculum is geared to
students who enjoy the visual arts, literature, drama, music, creative writing, technical theater, or
graphic design, and all students complete the A-G college entrance requirements. To personalize
instruction further, AIR holds advisory groups each week and runs an after school tutoring
program three times aweek. AIR, in conjunction with EARTH, sponsors “ Dysfunctional
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Revolution,” a student-run creative writing magazine, and also holds “Jazz Cafe” in which
students perform music, recite poetry, and display other creative talents.

Enrichment
Track: B
Counsdlor: Mr. Acosta
Lead Teacher: Mr. Swanson

The Enrichment Small Learning Community provides various career pathways for the students.
We believe that |earning occurs when a connection or link is made from core academic classes to
technical skills, and that connection must be assisted by technology and must include at least one
service learning activity per year in thelocal community.

The community goal isto prepare the students for the University of California A-G requirements
while at the same time empowering them with technical and occupational knowledge. The
academic and technical skillslearned will be utilized to perform service learning activities and
proj ects throughout the community so that the teachers, students and families can develop a
sense of pride with effective stewardship of the local community.

Students will also have the opportunity to experience peer tutoring, job shadowing, internships,
apprenticeships and service learning activities connected to their academic and technical goals.
Our SLC believes that these types of experiences will provide the students with effective
leadership skills, increased confidence, improved work quality, and enhanced personal character.

The Enrichment Small Learning Community will help to increase attendance and graduation
rates and decrease dropout rates, we will raise student achievement levels and create an
environment conducive to learning.

Culture and Language Academy (CALA B)
Track: B
Counselor: Ms. Adams
Lead Teacher: Ms. Spellman

Thevision of thisSLC is one of unity. By bringing together their diverse backgrounds and
linguistic abilities, students can affirm their own cultural capacity as an advantage. CALA
students will build a sophisticated critical perspective about the role that language and culture
play in the world at large. The thematic curriculum will be stimulating, engaging, and relevant
for students and their families, thereby promoting educational success.

Teachers will work together with parents and community members to design and implement
cross-curricular units of study grounded in CALA’svision and aligned with the state content
standards. Units, lessons, and activities will be created to address real-life experiences for
students as a means of engaging students in the learning process, as well as a method of
preparation. Scaffolding, tutoring, and varied instructional models will be employed to ensure
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equity and access to the content by all types of learners. Examples of means of achieving equity
include, but are not limited to, a portfolio (each semester), projects, oral and written
presentations, as well as independent study and written assignments. The purpose of assessment
and itsuse in CALA isto ascertain student achievement, and as a means of data collection by
which to inform, reform, develop, and revise instructional practicesin the classroom. Culturally
relevant materials will be used as often as possible to create a rich, meaningful, and culturally
aware learning environment that works toward the achievement of CALA’svision.

Math, Science, and Technology L earning Community:
Magnet and Academy

Track: C
Counselor: Ms. Washington (Magnet) and Ms. Mui (Academy)
Lead Teacher: Mr. Footlick

The Math, Science and Technology L earning Community provides students with a standards-
based/college preparatory curriculum in two small-school settings. the Magnet Program and the
Academy. Although this SLC will have a math, science and technology emphasis, the approach
will be one holistic education in order to recognize and celebrate students unigqueness.
Therefore, the arts and humanities will be incorporated into the curriculum as the SLC will focus
on providing students with the skills to use technology as a means of communication. As
students learn and use technology, and as they gain knowledge of how technology plays avital
rolein all aspects of an increasingly global society, students will become more empowered and
self-directed.

By building a capacity for global communication and collaboration in the classroom, teachers
and students will have the opportunity to expand classroom walls in new and exciting ways.

Students in this SLC are hard-working, respectful and motivated and have an open mind about
going to college. Itsteachers are dedicated to ongoing professional development and
interdisciplinary teaching. They view parents as critical allies in the education of students, and
encourage, build, and support strong and ongoing relationships with students' families. Forging
partnerships with diverse community groups such as the USC-affiliated MESA (Mathematics,
Engineering, and Science Achievement) and Fremont Y outh Empowered through Action (FRE-
YEA) isconsidered essential to the success of students.

The primary mission is for students to develop the academic, social and civic skillsthat are
required to make informed choices when they graduate. A focus on math, science and technol ogy
isameans, not an end to thisgoal. This SLC views students achievements—in all areas of their
lives — as the measure of its success.
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Humaniservice

Track: B
Counselor: Mr. Pierce
Lead Teacher: Dr. Parmenter

Based in the humanistic principles of LAUSD’ s Humaniservice program, Humaniservice strives
to educate students using an interdisciplinary curriculum while also working for a better world
via public service in the realms of civics and the environment. Teachersin this SLC personalize
instruction, uphold rigorous and college preparatory standards for all students, and address the
socio-emotional needs of al studentsin order to cultivate life-long learning.

It isthe goal of Humaniservice to be as interdisciplinary and as collaborative as possible in order
to fully engage students, and make their leaning meaningful to them. In order to make learning as
meaningful as possible, Humaniservice teachers collaborate on many end-of-unit and semester
projects.

Culture and Language Academy (CALA-A formerly MUPA)

Track: A
Counsdlors: Mr. Ortiz
Lead Teacher: Mr. Munoz

The vision for Culture and Language Academy (CALA-A) derivesinspiration from the unique
student population that it serves. MUPA fostersits students' second language acquisition within
multicultural and social interactionist frameworks. Given the socia nature of language, this
academy encourages the development of students English proficiency through ongoing
discourse with each other, with teachers and members of the school community and most
importantly, with the larger global community. Classroom discourse, asit appliesto student
learning in the core subject areas (English, history, mathematics, and science), includes
conversationa speech and oral presentation, informal and formal written communication, and
active engagement with texts of various genres.

The most current and relevant research on English Language Learners (ELLS) suggests their
inability to access resources in the dominant culture, due to limited experience in the target
language. This SLC aimsto provide explicit instruction in the linguistic, social, and cultural
norms of the dominant culture via standards-based curricula, assigning equa weight to language
and knowledge acquisition in the classroom. Students emerging from MUPA not only exhibit a
degree of language fluency/literacy necessary to excel in English-only learning environments,
they graduate from our academy equipped with the critical thinking skills, social confidence, and
multicultural awareness essential to their future progress as academic scholars.
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Brief WASC History*

Fremont conducted itslast full Self-Study in 2000. The school was granted aterm of three years
with amid-term revisit in 2003-2004. The following items represent the five Critical Areas of
Ongoing Improvement and a brief history of progressin each area by visit year:

1. Coordinate and align assessment data and programs to address the needs of all
students.

a. It was apparent that efforts were being made to enhance test taking
skills and improve reading/writing skills (2000)

b. Assessment data has been generated and utilized with severa programs,
including Language! and High Point. The analyses of standardized data
and classroom data have resulted in changes to the instructional program
(2004)

2. Develop and implement a process to align curriculumwith California State
Sandards.
a. FHS had begun standards-based instruction (2000)
b. Teacher movement to standards-based curriculum is producing growth
for students, and it isincumbent upon the staff to bring about that
growth. (2004)
c. Teachers arereceiving training in standards-based lesson planning and
support from math and literacy coaches. (2004)

3. Design and implement a consistent focused schoolwide reading program
a. Renovation and modernization of library (2000)
b. Classroom libraries and Sustained Silent Reading (SSR) implemented in many
classes (2000)
c. Language! and High Point reading programs are in use (2004)

4. Develop and implement a plan to utilize the Digital High School Plan to
integrate technology in all curricular areas.
a. Computer labs and increased computer access for students (2000)
b. Technology infrastructure has undergone significant upgrades; the school is
wired for internet and almost every classroom has a computer (2004)

5. Design and implement a counseling process that ensures all students have a four-
year plan beginning in the 9" grade.
a. The College and Career Center iswell staffed and provides services to students
(2000)

b. Development and monitoring of afour-year plan hasled to aclimate in which
students have a direction and connectedness (2004)
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Sgnificant Developments since last Self-Sudy

The greatest change to the structure of FHS began in 2004-2005 when the school began the
School Restructuring Plan as a Program Improvement School. Under this plan FHS divided into
twelve Small Learning Communities.

Beginning in 2006-2007, FHS began collaborating with Stanford Redesign Network (SRN) to
support the SLCsin developing its capacity to implement and sustain successful structures and
practices of high school redesign for improved student outcomes.

Beyond the Bell (BTB), with an assigned Extended L earning Administrator, is the second
greatest change at FHS. It provides a significant addition to the school program. The BTB
Program, available after school, during intersession, and on Saturdays, plays an integral partin
enrichment and intervention instruction. These extended |earning options enable students to
acquire additional creditsfor graduation. The Saturday Academy emphasizes reading and
mathematics using Kaplan, a diagnostic/prescriptive, interactive computer program as well as
explicit instruction by teachers using a discovery model for teaching.

The full implementation of Least Restrictive Environment (LRE) places specia education
resource studentsin regular classes as well as a contingent of special day program studentsin
genera education under the co-teaching model. The majority of Special Day Program (SDP)
students attend classes with their non-disabled peersfor at least 40% of the school day. Ninety
percent of Resource Specialist Program (RSP) students are fully included in general education
classes.

There has been an increase in Cross Cultural Language and Academic Development (CLAD)
certification. Presently, 92% of the teaching staff has CLAD certification, resulting in a staff that
ismore skilled in the use of ELL strategies.

* See Chapter Two for a comprehensive WASC History.

SCHOOL VISION

Fremont Pathfinders have the energy, enthusiasm, and rich cultures that provide for individuals
who will “Find aPath...or Make One” but thisis not enough. At FHS we know that we need to
choose our paths wisely and provide for meaningful experiences for our students, parents, and
faculty. Our learning goals, aligned to our vision, help support the crafting of a positive and
productive instructional school culture.

All members of John C. Fremont High School will collaborate to prepare learnersto be

productive, ethical individuals empowered by a quality standards-based education in order to
contribute to local and global communities.
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FREMONT PATHFINDERS ARE:
Critical Thinkerswho:
+ apply complex problem solving techniques to academic and personal problems
¢ analyze and evaluate data, and apply the conclusionsto real-life situations

¢ demonstrate proficiency in mathematical computations and applications

Effective Communicators who:
¢ demondtrate proficiency in reading, writing, listening, and speaking skills
¢ interpret and express ideas through the Visual and Performing Arts (VAPA)

+ utilize technology as an academic resource

Collaborative Workers who:
¢ demonstrate appropriate interpersonal and social skills
¢ work collaboratively with others toward a common goal

¢ accept leadership rolesin various group settings

Responsible Citizens who:
¢ respect cultural differences, beliefs, and diverse points of view
+ resolve conflicts through stages of mediation

¢ participate actively in the community

Self-Directed Learners who:
¢ set and accomplish academic and personal goals
¢ maintain a four-year academic plan for the completion of high school

¢ prepare for the transition from high school to higher education or the work force
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Fremont’ s learning goals are the result of evaluating student needs through anecdotal experience,
student and parent surveys, analyss of standardized test results, graduation rates, students post-
high school plans, and the needs of the community FHS serves.

Following the formation of WA SC groups and committees, the home/focus groups were given
the opportunity to review the 2000 Expected Schoolwide L earning Results (ESLRs) and to
accept or create new ones. Using sample ESL Rs as examples, the groups met on two occasions
to map out new “Learning Goals’ for FHS students. Based on multiple data, the groups decided
on the Learning Goals which best meet the needs of the present FHS students.

Following extensive discussion by all shareholdersin Home and Focus Groups, the L eadership
Team met to merge recommendationsinto five Learning Goals. The Steering Committee edited
the wording of the Learning Goals and returned them to the L eadership Team for final approval.
At aregular faculty meeting all shareholders voted for the Learning Goals.

Fremont is alaunching point for students to reach their goals. Asaschool in alarge school
district, there are many opportunities available to our students and our goal is make sure the
paths are cleared for students as they are directed to programs available at FHS and at various
ingtitutions in the community such as Fremont Adult School, and programs at community
colleges, such as Los Angeles Trade Tech Community College. ROP classes provide additional
opportunities for students to earn credits, skills and/or money while preparing for a career. Many
students work during intersession for the Municipa Government as General Clerks, at retail
stores as Sales and Customer Service Clerks and at Six Flags Magic Mountain and Universal
City Walk in various positions ranging from ride operator to concession stand clerk. To prepare
students for such opportunities, Fremont offers ROP courses such as: Computer Operator/\Word
Processing/ Supplemental, Sales Clerk/Retaill Merchandising, Graphic Design/Fundamentals,
Customer Service Clerk/Fundamentals and many more.

PROGRAMS

All students at FHS enjoy full access to the curriculum, as well as the ability to participate in
advanced coursework depending on individual needs. Individua needs are addressed with the
following programs at FHS: Specia Education with a continuum of services, Honors, AP,
Gifted and Talented Education (GATE served through AP), and the Math, Science Magnet*. In
addition, FHS has thirteen SL Cs based on student interests.

* Ch 2 contains a description of programs and services available to FHS students
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STATUS OF SCHOOL REGARDING STUDENT PERFORMANCE

Fremont’s Academic Performance Indicator (AP!) has shown a steady upward trgjectory from
1999 to 2006 with growth (based on the range from 1999-2006) that is greater than the state or
the LAUSD (range: Fremont High School 104, LAUSD 84, State 64). The graph below
illustrates Fremont High School’s APl growth compared to the State and the District (LAUSD
2007).

Los Angeles Unified School District
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Although FHS has made progress, the growth has not been enough for FHS to meet itsgoalsin
API nor AYP. Detailed discussions of APl and AYP will follow later in this document.

Under NCLB Program Improvement status, FHSisa Pl 5 school in its seventh year at this status
level. FHS has restructured, secured various consultants to provide technical assistance, provided
parents with notification of Pl status, school choice, and supplemental services such as tutoring
provided through private institutions.

| NCLB Requirements

|Year 5 - Restructuring

L EA continues:

Technical assistance

Parent notification of Pl status of school, school choice, supplemental services
Professional development

School choice

Supplemental services

L EA and School add:

Implement alternative governance plan developed in Year 4

School continuesin PI, and LEA offers choice and supplemental services until school makes AYP for two consecutive years. School
exits P| after two consecutive years of making AYP.

According to the school’ s restructuring plan, FHS split into two schools each with its own
principal in 2005. This design was meant to improve communication and organization of FHS.
This structure was abandoned in 2006. There was a degradation of communication among staff
due to separate faculty meetings, combined with the challenges associated with communication
among staff and faculty at alarge school structured into three tracks.

Further, the school’ s faculty evaluated First Things First (FTF), a consultancy group during the

2005-2006 school year, and later decided instead to work with the Stanford Redesign Network
(SRN), a consultancy group from Sanford University.
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K-12 Enroliment

ENROLLMENT

Fremont currently (2006-2007) serves 4638 students across three tracks in grades nine through
twelve. Enrollment has consistently surpassed more than 4000 students since 1995 with arange
of 4178 to 5083 from 1995 through 2007. The graph below illustrates FHS s enrollment over the
last fourteen years.

Number of Students Enrolled
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The number and percent of students who report themselves as being either Hispanic or Latino
and African-American comprise nearly 100% of the population at FHS over the course of the last
four school years. The proportion of individuals who report themselves as being African
American has been declining; there was a 3.2% decrease from 2003-2004 (13%) to 2006-2007
(9.8%). The percent of students who report themselves as being Hispanic or Latino hasrisen
from 86.9% in 2003-2004 to 89.3% in 2006-2007 which represents a 2.4% increase.

The demographic changes observed at FHS corroborates U.S. Census data that shows a decrease
in the percent of individuals reported as African American in Los Angeles County and an
increase in the percent of individuals reported as Latino in Los Angeles county in the past two
decades. Los Angeles, among other large citiesin the United States, isfollowing typical patterns
of demographic changes affected by immigration.
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Large city demography is dynamic, especially in areas such as South Los Angeles that are
affordable and tend to draw people who are new to the United States. The decrease in the number
of African-Americansin and around FHS seemsto follow a pattern that is characteristic

throughout the history of
U.S. immigration. As new
immigrants set up
neighborhoods, the
previous group moves
away. It may be important
to keep in mind when
evaluating data for testing
and attendance that
African-American and
Latino students, while co-
exigting in the same
neighborhoods and
attending the same schools,
may have little interactive
experiences with one
another. Thislack of
positive socia interaction
can lead to social
misunderstandings on the
part of both groups, and
creates a sense of
discomfort within the
community neighborhoods
and schools. This
explanation is supported by
the changesin
demographics for Los
Angeles County coupled
with the proportional
changes in demographics
for FHS.

Source - Center for Comparative
Studies in Race
June 2007
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Number and Percent of Enrollment by Ethnicity

Asian
John C. American Indian Number Hispanic or African White (not
Fremont or Alaska Native /Percent Pacific Islander Filipino Latino American Hispanic)
Senior Number/Percent total Number/Percent Number/Percent Number/Percent Number/Percent Number/Percent Total
High total enrollment enrollment total enrollment total enrollment total enrollment total enrollment total enrollment Enroll.

2006/2007 410.1% I 3/0.1% I 0/0.0% I 0/0.0% I 4,142/ 89.3% I 455/ 9.8% I 210.0% I

2005/2006 3/0.1% I 1/0.0% I 1/0.0% I 0/0.0% I 4,123/89.3% I 485/ 10.5% I 210.0% I 4,615
2004/2005 3/0.1% I 1/0.0% I 210.0% I 0/0.0% I 4,422 1 88.0% I 596/ 11.9% I 1/0.0% I 5,025
2008/2004 1/0.0% I 1/0.0% I 0/0.0% I 210.0% I 4,415/ 86.9% I 662/ 13.0% I 210.0% I

Source — CDE June 2007

Enrollment by grade at FHS displays a troubling trend in which the number of incoming 9"
grade students is more than double the number of twelfth grade students. Thistrend is common
at schoolslike FHS in high poverty neighborhoods with alarge percent of studentsliving in
households that are displaced from their homes at regular intervals, causing many students to
enroll in adifferent school only to return to FHS the following year. Additionally, some students
must work to help support their families or baby-sit younger siblings while their parents work.
Many students at FHS do not enjoy educational continuity and are constantly working to “catch
up” when they re-enroll at FHS mid-semester. The multi-track system supports students who
move from school to school by providing three options for students to be placed.

Enrollment by Grade
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Every attempt is made to enroll students in tracks that are most closely aligned with the structure
of the school the student moved from. Although this attempt is made, far too many students and
families enroll studentsfor A track which fills quickly leaving B track and C track for new
student enrollment when these tracks are more than fifty percent complete. At FHSwe are
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learning how we can better address the needs of our students and their families to make their
learning experience more relevant and accessible. I1n addition, intersession has become a
necessary means for students to gain credits, but these intensive courses are not designed to take
the place of regular classes.

In the 2006-2007 school year we added a Diploma Project Coordinator (DPC) whose expertise is
in the area of interventions to help keep students in school. We have added an additional Pupil
Services Attendance (PSA) Counselor to better monitor students' attendance and intervene
before the student has become lost to the school. FHS has implemented an attendance incentive
program with clearly defined expectations and consequences for students who are regularly
truant.

Small Learning Communities have been implemented to create meaningful relationships among
teachers, students, and families so that we may work together to understand and meet the unique
needs of our students to improve attendance.

Enrollment by Grade over Four Years
Percent by Gender and Grade Leve

John C.
Froerzont Percent by Gender and Grade Level
Senior | Grade | Grade | Grade | Grade | Ungr. | Total 5 5

High 9 | 10 | 11 | 12 | sec. |Enrol. Ggﬁ]DE /"ZSr‘?‘a'e Yo Male

ol.5
2006/2007] 1.781] 1501] 848] 508 0] 4638 10th | 465 | 533
2005/2006 | 2,065] 1,011 4,615 Etﬂ 5227 41(1583
t : :

2004/2005] 2,119 1,304 5,025 Source CDE June 2007

Source CDE June 2007

In addition to differences in enrollment based on grade level, as students reach higher grades the
enrollment percentages of females and males changes. The table above displays the percent of
females and males at FHS for the 2006-2007 school year by grade. In the ninth grade males
exceed females by 2.8% and by the twelfth grade the percentage inverts with 7.4% more females
represented.

Thistrend isnot unique to FHS. The National Center for Educational Statistics under the U.S.
Department of Education states the following: “In recent years, females have also become less
likely than males to drop out of high school. For example, in 2001, the status dropout rate for 16
to 24-year-olds (i.e., the percentage who had not completed high school and were not enrolled in
school) was 12 % for males, compared to 9 % for females. This marks a change from the general
pattern in the 1970s, when dropout rates were similar for males and females.” Further the report
cites the following possible reasons for differences in educational equity for males and females —
males are more likely to beidentified as having a learning disability, emotional disturbance, and
or speech and language deficits. Thisissue, along with males reporting more incidents with
violence at school, bullying, and risky behaviors, correlates with the increase in dropout rates for
males (NCES 2004). Gender is a subpopulation at FHS that shows a difference in its needs and
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its outcomes. Implementation of interventions such asthe IMPACT and HEART programs are
designed to alleviate issues with students regarding risky behaviors, bullying, and violence at
home and at school.

ATTENDANCE DATA

Attendance is of paramount importance since none of the programs, interventions, standards-
based |essons, and even testing and achievement data are meaningful without regular attendance
of FHS students. According to LAUSD data, the stable attendance rate at FHS is 82.29%.
Based on the 2006-2007 enrollment data in which 4638 students are enrolled at FHS,
approximately 800 students are absent at agiven time. The transient rate is 43.09%

Recognizing that these numbers are too high, FHS has taken steps and continues to search for
effective programs for improving attendance.

- Perfect Attendance recognition and incentives

« Sprint phone system calls home when a student is absent or tardy

« Two PSA Counselors

» One Diploma Project Coordinator

« Traning teachersin proper use and importance of 1SIS to ensure accurate attendance
numbers

- Rafflestied into testing attendance and effort—Test Your Best!

Attendance Rate by Ethnicity
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From 2000 to 2007 attendance has improved dramatically at FHS. Thisimprovement has been
especialy strong for African-American students, who have improved by nearly 10% over 7 years
(Latino students improved by 6%). This progressis attributed to a variety of factors. For
example, in recent years, the African-American Latino Parent Alliance, the Heart Program, and
the IMPACT program, created to respond to tension between students of differing backgrounds,
encourages a peaceful co-existence among students in attendance at school each day.

Electronic attendance taking via Integrated Student Information System (1SIS) was rolled out
district-wide in 2005-2006 and is recognized as a positive and efficient move for schools and the
District. However, as with any new system there were some technical problemswith ISIS at
many of the LAUSD schools because the existing technology was outmoded and had to be
rewired to accommodate the new more sophisticated | SIS system. Asaresult there have been
some issues with the system not working at times. This problem has been addressed by the
LAUSD technology department who immediately sent out crews to correct the problems with
ISIS.

Suspensions and Expulsions

The rate of suspensions at FHS was unusually high for the 2005-2006 school year. This higher
rate was due to incidents related to two major factors: increased physical altercations on campus
asaresult of gang tensions in the community, and increased discord due to student walkoutsin
protest of proposed governmental immigration reform. Many community protest organizers
encouraged and enlisted students in high schools and middle schools to join the protest marches.
Although LAUSD directed school administration not to suspend students who chose to
peacefully participate during school hours, altercations erupted between Latino and African-
American students during this time period as a result of differing views on the issue of
immigration. These atercations often resulted in suspension of al studentsinvolved. The graph
below indicates the major reasons for student suspensions for the 2005-2006 school year.

Pecentage of Suspensions
by infraction
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In an effort to cut down on suspensions for less egregious Education Code violations during the
2006-2007 school year, FHS implemented its in-house suspension program as afirst stepin
student discipline as an alternative to immediate suspension. Students participate in a program to
improve choice making abilities through the use of the Ripples program. A teacher is hired
while off track to implement this in-house suspension program under the directives of the Bridge
Coordinator. In-house suspension keeps students in school (rather than at home), learning
strategies for making better decisions. The belief isthat if students learn to make better
decisions about their actions, they will improve their chances of staying in school and of being
successful academically, so they can graduate and therefore increase their opportunities for
success after high school.

Additionally, LAUSD plans to implement anew Positive Behavior Program in January of 2008
to decrease the number of suspensions by providing anger management counseling, conflict
resolution strategies and other methods to assist students in learning to change their negative
behavior and therefore spend more quality time in school that will alow them to focus on being
successful in their academics. The process for training personnel at the District level has already
begun, and, in September of 2007, school administrators and Local District 7 personnel will
begin the training process. By December 2007, each school must turn in a Positive Behavior
Action Plan to its Local District. As part of thisplan, Local District 7 will offer classes that teach
parents ways to help their children deal with anger and conflict, aswell as waysto assist their
children with their academics. Parts of this plan will aso be included in the school’ s yearly
Safety Plan.

Year to Date Suspension Rates by Ethnicity
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Suspension rates show a marked difference between African American students and Hispanic
students. National research aso shows that African American males are the greatest population
to be suspended and/or expelled from large urban schools. Thisis partly attributed by
educational researchers (Delpit, Ogbu, Gay, Ladson-Billings and others) to African Americans,
especially adolescent males, being disengaged from the curriculum and instructional
methodology they are exposed to in school. We are in the process of analyzing the school site
datato identify causes of the disproportionate number of suspensions.

As part of FHS s goal to close the achievement gap and to increase student engagement and
learning, teachers have been trained in the Academic English Mastery Program (AEMP) that
recognizes and builds on the linguistic, cultural and behavioral assets that students bring,
understanding these assets reduce the likelihood of instructors misinterpreting language and
behavioral cues not intended to be threatening. In the forthcoming years, Fremont will train
more school personnel inthe AEMP who will then train others at the school in methods for
infusing culturally relevant pedagogy into classroom curriculum and instructional practice. FHS
expects that further implementation of AEMP will contribute to the declining suspension rates in
the African-American and L atino student populations while increasing engagement to help all
students stay in school.

The rate of expulsions at FHS is similar to the District as awhole. The chart below shows that
the expulsion rates at Fremont and the District have improved. Only students who participate in
the most egregious acts are considered for expulsion.

School District

2004 2005 2006 2004 2005 2006
LS o 638 1,169 1,074 80,160 79,690 72,868
Suspensions
Rate of 12,6 233 233 105 105 9.8
Suspensions
Number of 2 10 5 726 674 500
Expulsions
Rate of Expulsions 0.0 0.2 0.1 0.1 0.1 0.1

GRADUATION RATE

Graduation rates are an important measure of a school’ s success. FHS' s graduation rate for the
2005-2006 school year was 33.7 and was lower than the District as well as the state (District
graduation rate 63.8%, state graduation rate 82.9). The definition of adropout changed with the
requirement that students pass the CAHSEE in the 2005-2006 school year. In previous years a
student who was able to complete coursework required for graduation received a diploma and
was considered a graduate. Under the current definition, a student who remained in school
through their senior year, completed all course work with a passing grade, and was unable to
pass the CAHSEE prior to or during their senior year becomes a dropout. Due to the changesin
“dropout” definitions, it is not possible to accurately evaluate three-year datafor atrend.
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Asthe dataindicates, over the past three-years, FHS has exhibited a negative trend in its
graduation rate. The table below lists graduation rates and the number of students who dropout
from FHS over three years as well as district, county, and state graduation rates for the 2005-
2006 school year.

Dropouts
Gr.9 (02-
03)
Dropouts Dropouts Dropouts Dropouts through Grade 12
Gr.9(02- Gr.10 Gr.11 Gr.12 Gr.12 Graduates Graduation
SCHOOL TOTALS: 03) (03-04) (04-05) (05-06)  (05-06) (05-06) rate*

JOHN C. FREMONT SENIOR HIGH

2005/2006 98 125 58 204 485 247 337
JOHN C. FREMONT SENIOR HIGH

2004/2005 203 226 107 70 606 377 384
JOHN C. FREMONT SENIOR HIGH

2003/2004 94 125 175 231 625 563 47.4
DISTRICT TOTAL: 4,068 4,386 2,500 5,155 16,109 28,421 63.8
COUNTY TOTAL: 5,472 6,002 4,128 9,853 25,455 84,983 77.0
STATE TOTAL: 12,457 12,721 12510 34,203 71,891 349,105 82.9

Source CDE-June 2007

In addition to graduation rates and student dropout rates, the number of enrolled twelfth grade
students versus the number of graduates is meaningful. According to the CDE, the 2003-2004
number of enrolled seniors was 548, yet FHS yielded 563 graduates. Therefore during the 2003-
2004 school year, FHS graduated over 100% of itsenrolled seniors. This number is due to
students who were listed as 11" grade students or second year 12" grade students graduating.
Hence, the percentage (over 100%) of seniors graduation is inaccurate, but it is markedly
different than the condition found once the CAHSEE became arequirement. 1n 2004-2005, 82%
of enrolled grade twelve students became graduates, and in 2005-2006 only 56% of enrolled
grade twelve students graduated. Furthermore, dropout and graduate numbers do not reflect
accurately students who may have become graduates (through attending BTB, intersession
classes, and adult school classes to help students pass the CAHSEE) after the June graduation
data has been reported to the CDE.

Although data reporting may be inaccurate, the fact remains that the number of students who
graduate from FHS is very low compared to those in more affluent areasin LAUSD. FHS
continues to add counselors, programs, and interventions to improve student learning and
graduation rates as well as student matriculation to higher educational institutions. Many
programs have been implemented to help students gain test-taking skills (needed for successon a
standardized test like the CAHSEE) as well as augment reading and mathematical skills. In
addition, parent workshops and individual parent conferences have been held to communicate
the importance of the CAHSEE for student graduation. Information on specific programs and
interventions are described elsewhere in this chapter.
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12" grade Enrollment and Number of Graduates

John C. Fremont Senior  Sch.

High Code Grade 12 Enrollment Graduates
2005/2006 1933118 443 247
2004/2005 459 377
2003/2004 548 563

Source CDE — June 2007

Over the past three years, FHS students who graduate have been better prepared to apply to
universities. In 2003-2004 only 10.3% of FHS students completed required courses for entrance
into the University of California (UC) and/or California State University (CSU) system.
However, in the 2005-2006 school year, 47% of students met UC and CSU requirements. This
improvement in student completion of UC/CSU requirements is attributed to having thirteen
counselors (one counselor per SLC), one BTB counselor and, beginning in 2006-2007, two
college counselors. Counselors program student schedules to meet A-G requirements, enroll
students for BTB, Adult School and Community College classes to acquire missing credits due
to failing classes, prepare students for the CAHSEE and help students prepare and apply to
colleges. The thirteen counselors are now more visibly active because of their assignment to
particular SLCs. Also, in order to be more accessible to students, counselors use the Counseling
Cart, a kiosk wheeled into the quad during lunch and nutrition to help answer any counseling
guestions or needs students may have. In an effort to increase parental involvement, counselors
also phone parents and request parent meetings for attendance, behavior and academic issues,
and to develop four-year plans with students and parents.

Fremont has two college counselors who work through the College Center to:

« make our students aware of admissions, testing, and financial aid via classroom
presentations, visits from college representatives. one-on-one counseling, and
multimedia to advertise opportunities,

» keep detailed and accurate data on where students are applying and receiving acceptance
letters,

« invite outside speakers to come and motivate our students to pursue higher education,

« work with Advanced Placement classes and teachers to ensure that our AP students are
pursuing appropriate opportunities for advancement,

- inform all Fremont stakeholders of the successes of our students by posting their
acceptance letters and photos in the Main Office and in key locations,

« work with “average” Fremont students, not just the known college-bound students, to
ensure that they areinformed of the opportunities available to them,

» work with counselorsto ensure that al Fremont students take college-prep classes and to

collaborate to motivate students to go to college,

update the staff about College and Career Center activities during faculty meetings and

through monthly newsletter,

inform administration and staff of al relevant deadlines,
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« hold parent meetings to inform them about the procedures to secure admissions and
financia aid,

« connect with students involved in the Decathlon, AP courses, and Honors courses to
ensure that their efforts trandate to admissions and scholarship opportunities,

« document relevant information to secure accreditation,

. ensurethat all 10" grade students take the PSAT at no cost to help plan for college,

« link with District support staff to provide classes to the college-bound student such as
SAT preparation classes,

« work with English teachers to ensure that all students have an effective personal
statement that they can use to apply to colleges and scholarships,

- address the needs of student athletes and ensure that they have realistic expectations,

- participate in the College Going Culture Committee, and work closely with Department
Chairs, SLC leaders, and counselors, so that all FHS students have access to relevant
information.

Despite Fremont’ s efforts, differencesin the completion of A-G requirements for subpopulations
are evident. Thetotal number of students who graduated with courses allowing them to apply to
aUC/CSU directly from high school was 116. Based on school’ s demographics for the 2005-
2006 school year, the percentage of African American students was 10.5%, and the percentage of
Hispanic students was 89.3%. The 2005-2006 school year graduated five African-American
students who were prepared to enter the UC/CSU system. This number represents 4% of the
graduating class who met the university required courses rather than the expected 10.5% of
individuals who comprise this subpopulation.

This coming school year, one of the overarching instructional goalsisto more deeply address the
needs of Fremont’ s students through making Culturally Relevant and Responsive Teaching and
Learning pervasive throughout the school. More information on this will be provided later in this
report.

12th Grade Graduates Completing all Courses Required for U.C. and/or C.S.U. Entrance

Hispanic or Latino African American Total
Grads with Grads with Grads with
UC/CSU UC/CSU UC/CSU
# of Required # of Required # of Required
Gender Grads Courses Grads Courses Grads Courses
2005/2006 Female 119  65(54.6%) 13  4(308%) 132  69(52.3%)
Male 106 46 (43.4%) 9 1(111%) 115 47 (40.9 %)
Total 225 111(493%) 22 5(227%) 247 116 (47.0%)
2004/2005 Female 178  106(59.6%) 15  3(200%) 193  109(56.5 %)
Male 161  67(416%) 23 2(87%) 184  69(37.5%)
Total 339 173(51.0%) 38  5(132%) 377  178(47.2%)
2003/2004 Female 270  34(126%) 28 0(0.0%) 208  34(114%)
Male 236 23(9.7%) 28 1(3.6%) 265 24(9.1%)
Total 506  57(113%) 56 1(1.8%) 563  58(10.3%)
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Fremont’s aim is to close the achievement gap, and the school is currently investigating the
reasons why African American students are not achieving or progressing at the samerate as their
L atino classmates. One possible reason is revealed by demographics data; the African American
population in the surrounding communities has significantly decreased, whereas the Latino
populations have significantly increased in the surrounding areas. Therefore, African American
students are avery small minority at FHS and do not feel a close tie to the school community
which is comprised largely of Latino students. Asprevioudy stated, the staff has been and will
continue to receive training and education on culturally responsive education to help aleviate
thisissue. Also, the entire school community makes every attempt to create stronger
relationships with African American and Latino students through SLCs. Attempts are constantly
made to provide positive role modes for African American and Latino students. The majority of
the school’ s administration is African American and efforts are constantly made to recruit
African American faculty and staff, as well as Latino faculty and staff.

In order to recognize the potential of all our students, all stakeholders must increase their
knowledge and understanding of the cultures and needs of all students represented on campus,
both African American and Latino.

SPECIAL NEEDS AND OTHER PROGRAMS

Special Education

Year

Speech or Other Specific Traumatic
Mental [Hard of Language Visual Emotional |Orthopedic| Health |[Learning| Deaf- |Multiple Brain
Retardation|Hearing|Deaf[lmpairment|{iImapairment|Disturbance|lmpairment|impairment|Disability|Blindness|Disability|Autism| Injury

Total

2005/2006 51 1 0 11] 0 14 16 16 407| 0 0 10 2 528
2004/2005 47 6) 0 5 0 13 26 14 416 0 0 3 1] 531
2003/2004 32 4 0 0 0 13 27| 11] 417 0 0 4 1] 509

FHS currently serves 528 students who are identified with disabilities provided for in the
Individuals with Disabilities Educational Act (IDEA). This number of special education students
represents approximately 10% of the entire student population which is in alignment with the
federal estimates for the percentage of individuals who are expected to benefit from special
education services. This means that feeder schools as well as FHS have been doing their job
under IDEA's child find requirements. At FHS initial IEPs are rare, but they do occur after

all classroom interventions have been exhausted and the student's needs have been examined by
the SST. Alternatively, students are exited from special education upon a team decision when
the student no longer requires services to receive a free appropriate public education.

The vast majority of students at FHS meet eligibility requirements under the Specific Learning
Disability (SLD) identification, comprising 407 students. Students who meet criteria for SLD
exhibit a severe discrepancy between estimated cognitive ability and achievement, yet these
students are expected to meet grade level standards with accommodations and modifications in
place. Other eligibilities represented at FHS during the 2005-2006 school year include: Mental
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Retardation (MR) with 51 students, Hard of Hearing (HH) with 1 student, Speech or Language
Impairment (SLI) with 11 students, Emotional Disturbance (ED) with 14 students, Orthopedic
Impairment (OI) with 16 students, Other Health Impairment (OHI) which includes ADHD with
16 students, Autism (AUT) with 10 students, and Traumatic Brain Injury (TBI) with 2 students.
Special education students’ placement is decided during an IEP team meeting based on providing
a free appropriate public education in the least restrictive environment.

Students with an IEP may receive related services such as pupil counseling from the school
psychologist, speech and language services, or access to community mental health services
through AB 3632.

AVID

At the heart of AVID is the class in which students participate every day. At the high school
level, students enroll in an AVID elective that meets for one period daily. AVID enrollment has
more than doubled since its inception at FHS in 2002. Currently AVID enrolls 133 students
across three tracks and 2006-2007 is the first graduating class for AVID students. The table
below shows the student enrollment numbers since the AVID program was initiated at Fremont.
AVID also enrolls special education students who plan to attend college and meet AVID criteria.

AVID Enrollment
Year Students | Track
2002-2003 60 B
2004-2005 174 A,B,C
2005-2006 130 A,B,C
2006-2007 133 A,B,C

In 2007, 8 out of the 133 (6%) students enrolled in AVID were African American, which is close
to the proportion of African American students enrolled at FHS. This will concurrently increase
the percent of African American students who will obtain college degrees.

The hallmarks of AVID and the features that account for its effectiveness are:

e astrong academic focus: every element is designed to help students succeed
academically, and every activity focuses teachers’ and students’ attention on
academic goals.

* arequirement that students be involved in rigorous coursework. AVID students must
enroll in a rigorous course of study that will meet the requirements for college
enrollment. The experience of being in advanced courses alongside high achieving
students, with support from AVID, boosts students’ academic expectations and levels
of achievement.

» the provision of an enduring academic and social support network. AVID students
are surrounded by a support system that expects and rewards hard work,
perseverance, and academic achievement. As students work together in the many
collaborative activities in AVID classrooms, a strong peer group emerges that values
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academic success. Negative judgment from peers for being a “School boy or girl,” a
commonly used insult in gang culture, diminishes as the College Going culture
increases.

The AVID peer group greatly values being a good student. The adults in AVID, the teachers,
coordinators, tutors, and counselors take their roles as nurturers and advocates for students
seriously, and provide an effective source of support. This combination is powerful. AVID
students know they are not alone and are challenged to work harder by caring adults and,
especially, demanding peers.

LANGUAGE PROFICIENCY

The number of English Language Learners enrolled has been more than 2000 over the last three
years, and over the last eleven years FHS has consistently served close to 2000 students.

Number of English Language Learners at FHS

3000 -
2500+ 2352
S s 2209 2269 99qg
2174
2076 — 2061

2000 944 1879 1a4s
1500
10004

5004

043 — — ] — — — — — — — — —

1995 1996 1997 1998 1999 2000 2001 2002 2003 2004 2005 2006
Year of Spring Language Census

Prior to enrollment in the school, the newcomer from out of state or country is tested in both
their native language (Spanish) and English to assess their level. The LAS-Test is used for
Spanish speaking students. The CELDT is used to evaluate English Proficiency. These tests are
administered in the Bilingual Office to determine levels of proficiency for proper placement.

Fremont High School has re-designated more students as English Proficient through the
Bilingual Department than similar local high schools according to SARC reports for 2005-2006
school year (Fremont High School 8.4%, Jordan High School 3.7%, Locke High School 6.6%
and Jefferson High School 2.4%). Further, the Bilingual Department has made great strides over
the past three years to re-designate students as English Proficient with more than a 99% increase
based on SARC data (2003-2004= 0.1%, 2004-2005= 1.3%, and 2005-2006= 8.4%).
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John C. Fremont
Senior High  Enrollment English Learners

2005/2006 4,615 2,061 (44.7 %)
2004/2005 5025 2,219 (44.2 %)
2003/2004 5083 2,269 (44.6 %)

District Total: 727,319 293,711 (40.4 %)
County Total:| 1,708,064 531,234 ( 31.1 %)
State Total:| 6,312,436 1,570,424 (24.9%)

Fluent-English-
Proficient Students

1,908 ( 41.3 %)
1,909 ( 38.0 %)
1,946 ( 38.3 %)
196,543 ( 27.0 %)
425,813 (24.9 %)
1,123,954 (17.8%)

Students
Redesignated FEP

187 (8.4 %)
30 (1.3 %)
1(0.1%)
29,878 (9.5 %)
55,466 ( 9.9 %)
152,911 (9.6%)

FHS students have shown dramatic increases in testing at higher levels on the CELDT over the
past three years. CELDT testing during the 2003-2004 school year resulted in only 4% of FHS
students achieving Advanced status compared to 28% during the 2005-2006 school year. The
percentage of students achieving Advanced and Early Advanced levels has also increased over
the past three years. Students achieving Intermediate, Early Intermediate, and Beginning
decreased representing a shift in student ability on the CELDT. These improvements are due to
the strong organization and dedication of the Bilingual Department coupled with implementation
with fidelity of the English Language Development program High Point in ELL classes.

CELDT Level by Year
50
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Migrant Education Program FHS does not have a significant number of migrant students at
this time.

AP _and Honors

There is one Advanced Placement (AP) Coordinator for the 2006-2007 school year. One of the
components that has previously been missing at Fremont is regular, strategic meetings, involving
AP teachers to examine ways to develop the program. The AP audit meeting had 28 teachers in
attendance in preparation for the upcoming audit. Important dates were outlined, and AP
teachers and others were given specific responsibilities toward the submission of AP course audit
materials and the nationwide audit on all AP classes and teachers. One of the assistant principals
will supervise and work closely with the AP coordinator to ensure that regular AP teacher
meetings are being held so that all AP courses are being taught at the highest levels and
expectations of the College Board.

A goal for the 2007-2008 year is to strengthen the vertical teams within each subject. In order to
accomplish this task, classes that lead into AP classes will be aligned with the expectations of
college-level courses. Therefore, AP classes must be strongly correlated with the guidelines
provided by the College Board in addition to those determined by the school. As a result, the
selection of teachers for AP classes is based upon the following criteria:

1. Training from a recommended College Board institute;

2. Alignment of classroom content to the College Board guidelines (course outline);
3. Percent of students taking an AP exam;

4. Number of passing students;

5. Availability for off-track sessions for A and B track classes;

6. Number of years teaching AP courses.

2005 2006 Percentage Change

AP Test 2005 Tests Taken | 2006 Tests Taken | Percent Change
Biology 38 62 63% increase
Calculus 8 34 325% increase
English Language 98 66 33% decrease
English Literature 71 61 14% decrease
Environmental Science 13 27 108% increase
Government 9 20 122% increase
Statistics 6 13 120% increase
Spanish Language 198 123 38% decrease
U.S. History 38 17 55% decrease
TOTAL TESTS TAKEN 585 519 11%decrease

Although the total number of AP tests taken decreased by 11%, the decrease can be attributed
largely to the decrease in students who took the Spanish Language test in 2006. Even though
there was a decrease in this subject, the number of students taking exams in math and science
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courses increased. From 2005 to 2006, the number of total test takers for all of the other areas
increased from 281 to 300, a 7% increase. The decline in Spanish Language test taking may be
linked to the increased interest in AP course offerings outside of the Spanish area. Thisisa
positive trend, because it suggests that students are feeling more prepared and confident about
taking AP courses in science and math areas such as biology, calculus, environmental science
and statistics. In addition, FHS has broadened its AP course offerings providing greater student
choice for participation in the AP program.

Although there has been an increase in course offerings and in the number of students taking
exams in subjects outside of Spanish Language, the school needs to see an increase in the
number of students passing the exams they take. One of FHS’s major goals is to increase
participation in the AP program and the success of students in these courses by making AP
courses available to more teachers who meet the College Board and school’s criteria. Also, the
following will be in place for next year:

* In addition to attending trainings by the College Board, AP teachers, like all Fremont
teachers, will be expected to attend and participate in the schoolwide professional
development provided this coming year by the UCLA Center X English Language Arts,
Math and Science Coaches as well as other professional development provided.

» AP teachers will be expected to find ways to engage their students by learning ways to
include culturally relevant and response pedagogy and instruction to engage students of
color and enable them to access the college level curriculum.

» Make AP courses available to more instructors who express an interest in teaching AP
courses and who are willing to attend the College Board trainings to aid them in
preparing a College Board approved curriculum.

* An assistant principal will supervise and work closely with the AP coordinator to ensure
that regular, planned meetings are held with AP teachers to align and strengthen their AP
courses, and to collaborate to develop ways to increase student passage rates.

Percent of Total AP Exams Passed (By Year)

40 37.3 35.8

ANNUAL 2003-2004 ANNUAL 2004-2005 ANNUAL 2005-2006
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SOCIOECONOMIC STATUS

Number and Percent of Students Eligible for
Free and Reduced Lunch

FALL NORM DAY FALL NORM DAY FALL NORM DAY
2004-2005 2005-2006 2006-2007
Number of
Students 5,046 4,536 4,612
Percent of
Students 100% 100% 100%

Source LAUSD
For the last three years, 100% of our students have been eligible for free and reduced lunch.
GATE

FHS is a School for Advanced Studies (SAS) which is a group of schools supported by an
LAUSD grant to improve educational options, and teacher professional training within the
GATE program. SAS schools expected student outcomes are as follows: continuous progress
based on ability and performance, accelerated student performance, development of
independence and self direction, increased use of technology for research and multi-media
presentation, and increased participation in state and national tests and competitions.

LAUSD uses various criteria to identify individuals as gifted or talented. Students can be
identified as early as in Kindergarten as an accelerated learner or, more traditionally, students
can be identified under intellectual ability, High Achievement, Specific Academic Ability, and as
having ability in performing or visual arts from 3" to 12" grade. Students can be referred to
GATE by their teachers, parents, or by self-referral.

GATE students at FHS are encouraged to take AP classes or honors classes related to their gifted
modality. These students’ instruction is differentiated but based on the core curriculum in the
classroom. Students use supplemental material that is at a higher level of complexity and depth.
Differentiation may include individual assignments and expectations set for the GATE student,
changes in pacing, modified curriculum to build the students strengths to his/her highest level.

GATE students often participate in the same programs as AP students such as the AP retreat and
special field trips. FHS needs to develop a process to ensure that students who may be gifted or
talented in performing or visual arts are referred to LAUSD for identification. Additionally, FHS
needs to ensure that students participate in various competitions as well as take advantage of the
many programs offered by LAUSD. Teacher encouragement directed toward parents and
students is currently underway to promote these important programs.
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PARENT EDUCATION LEVEL

In 2006, 45% of parents responded to the question Parent Education Level
relating to parental education level reported by
the CDE. Parent education level is an

important consideration when FHS plans events 8% 6%1%
to increase parent knowledge of ways for them

to support their students’ academic success. Of the Q‘ m High School
0,
25 /o. 0%

@ No Diploma

45% of parents who responded, 60% of parents T Some College
reported they did not graduate from high school, 0 College Grad
25% reported receiving a high school diploma, B Grad School

8% percent attended some college, 6% are college
graduates, and 1% reported graduate school as the highest level of education.

As FHS focuses on student learning it must also focus on providing parents with experiences and
information that will help parents assist their children in progressing positively in their
education. A triad of support is necessary for students to make positive progress towards
graduation and life-long learning. The triad consists of parents, teachers, and students, each
doing his/her part. In order to provide support to our parents so they can support their children,
FHS has held various workshops on California State Standards, applying to colleges and
financial aid, and the African-American Latino Alliance.

SAFETY/CLEANLINESS/ADEQUATE FACILITIES

Fremont continually works to improve facilities. FHS has beautified its campus, returning the
school’s outside areas to the park-like quality of years past. Various improvements have been
made to classrooms such as replacing school desks in virtually all classrooms, re-surfacing
floors, painting walls, replacing chalk boards with white boards, replacing broken computers and
printers, and adding hard-wired phones to each classroom. Also the PA system has been updated
and the school has been rewired with fiber-optic computer lines. However, as progress is made,
updating one system occasionally causes difficulty with another system. For example, when the
PA system stops working and it is being repaired, this often causes problems with Internet wires.
These issues are managed through complex coordination of contractors working at night and
during the weekends. It is important to note that FHS is open for business six days a week from
7:00 a.m. through 10:00 p.m. for regular high school, BTB, adult school, and community
programs. This makes it impossible to shut down the school for maintenance or repairs.
Custodial staff is on campus from early morning to late night ensuring that FHS is in its best
condition. The walls are painted almost daily to remove graffiti and classrooms receive deep
cleaning on a rotating basis. Plans are underway to install cameras in areas of the school that
typically are subject to vandalism. The school police force has added new officers and the
school has added new security personnel to assist faculty in maintaining a safe culture for all
stakeholders. Most teachers stand outside their classroom door during passing periods to
monitor activity while students change classes- this activity is voluntary and most teachers feel it
IS an important mechanism to provide for student safety and to encourage students to make their
way to classes on time. All of these positive efforts are improving FHS’s safety, cleanliness, and
maintenance of adequate facilities.
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STAFF

The number of fully credentialed teachers has increased over the last three years from 71.5% in
2004 to 79.7% in 2007. Furthermore, 71% of classes in 2005 were NCLB compliant. As is true
with many inner city “hard to staff” schools, there is a higher percentage of inexperienced
teachers who are in the process of obtaining their credential than other schools in the District and
California. The percentage of teachers who hold a full credential is 91% for the District and 94%
for the state. Further, the percentage of teachers at FHS who are working under an Emergency
credential is 22% whereas the percentage for the District is 3.6%.

Credential Status and Years Teaching for FHS, District, County, and State

#
Avg. Second
# of Avg. Yrs. | Yrs.in | #FirstYr Yr
School Teachers Full Univ. Intern. Dist. Intern. Pre-Intern. Emergency Waiver Teaching | District | Teachers | Teachers

“2‘8(;*6’“03 AREErER 173ma7w) | ssaesw | 762wl owow| 92w | 000w
“2‘8(;*5’“0% AREErER 103801%) | 26008% | 27wl 104%| 267%| 1049

“2‘8&’“0% ARABONT S 153(715%) | 5076w | e@swl w@rw| 24a12w|  105%) m

32,428 (91.0%) 1274 (3.6 %)

73,788 (91.5%) 1 3,325 (4.1 %) | 880(1.1%) | 424 (05%) | 3,164 3.9 %) | 251 (0.3 %)

290,025 (94.2 %) 1,150 (0.4 %)
Source CDE June 2007

Teacher development, support, and retention have been identified as areas of need during the
Self-Study for Local District 7 and Central District Alternative Option application process.
Consistent faculty is of paramount importance in designing programs to support student learning.
In the past, and to a lesser extent currently, the continuity of excellent programs, interventions,
and processes are disrupted or lost as the staff and faculty are in constant flux. Historically, new
teachers, defined as first or second year teachers, have had the highest attrition rate, as high as
60%. In 2005, 71 new teachers arrived at FHS. Due to the unusually high rate of teacher
turnover, FHS piloted a New Teacher Coordinator position and achieved a new teacher retention
rate of 98%. Retaining new teachers has additionally benefited FHS by increasing our overall
number of fully credentialed teachers. FHS has implemented the following to support teacher
retention:

The New Teacher Coordinator/Priority Staffing Teacher Advisor (PSP) is responsible for
staffing FHS’s vacant positions, designing training and workshops for new teachers, arranging
for meetings to allow new teachers to form cohesive groups, being available to help new teachers
with issues they may face, aligning resources such as laptop computers and LCD projectors for
new teachers, and designing and implementing professional development in the areas of lesson
planning, standards-based instruction, and classroom management for new teachers.
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New Teacher BTSA Support Group — The PSP teacher advisor organizes and coordinates the
BTSA program by matching BTSA inductees with mentors at the school site. Several Saturday
workshops have been facilitated to assist teachers with completing BTSA requirements.

University Partners and Teach for America — these partnerships have allowed students to be
taught by qualified instructors who are well versed in the needs of students in inner-city schools
such as FHS. It is not unusual for new teachers to be educated in their teacher preparation
coursework by instructors who also work in LD 7 and who provide new teachers with an
ongoing and relevant culture of learning and support.

Demographics of certificated staff at FHS are more closely representative of Census 2000 data
for the school’s zip code than the student body. FHS’s student population comprises two ethnic
groups, individuals who report themselves as Hispanic 89%, and individuals who report
themselves as African American 11%. Census 2000 data reports a more varied demographic
breakdown for the school’s zip code and is as follows: African American 27%, American
Indian/Alaskan Native 1%, Hispanic 56%, Asian 0%, and White 16%. At FHS the certificated
staff is more varied than the student body but it more closely approximates the Census data for
the school’s zip code than the demographics for certificated staff in Los Angeles County.

FHS Faculty Demographics Demographics Faculty L.A. Count)
7%00 8%
AR 1 2%
0, 2 0
i V HAsian )i g* DAsian
25% W Filipino p W Filipino
CJAfr. Amer. CJAfr. Amer.
COWhite CJWhite
M Hispanic W Hispanic
39%
56%

At FHS, students have role models (teachers, counselors, support staff and administrators) of the
same ethnicity. In addition, FHS’s teachers represent ethnicities and cultures that are different
than the students’. As such, students are exposed to teachers who share their cultures and to
teachers who have different cultures. FHS’s certificated staff functions as a role model for
positive group dynamics as individuals with different views and cultures work together. Los
Angeles is a very diverse city and it is important that students at FHS are prepared to attend
college and join a work force that includes many different cultures.

Para-educators

According to CDE data for the 2005-2006 school year, FHS employs 36 full time
paraprofessionals and 18 part-time paraprofessionals. Data gathered by the CDE for NCLB
status in 2005 indicate that 94% of the individuals placed at FHS (at time of data collection 46
paraprofessionals were listed at FHS) were NCLB compliant. Paraprofessionals are integral to
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education in the classroom. Paraprofessionals work at FHS as classroom assistants in special
education classrooms and as Additional Adult Assistants for individuals who need one-on-one
help through the day. Many paraprofessionals are active in coaching and or supporting other
school programs.

Paraprofessionals are more likely to be female than male with 61% of paraprofessionals being
female. Demographic breakdown for para-educators is as follows: 60% African American, 40%
Hispanic, and <1% White.

Non-Classroom Classified Staff

Fremont has 112 support staff (74 females and 38 males), including office/clerical and other
classified staff. Non-classroom classified staff represents an ethnic breakdown that is very
similar to the demographics for paraprofessionals: African American is approximately 60%,
Hispanic 36%, and white is 4%.

STAFF DEVELOPMENT

At FHS teachers and staff have many opportunities to hone their instructional skills via
specialized trainings. The school’s focus has been on instruction, collaborative planning,
cultural relativity, and WASC. Approximately 40% of staff development focused directly on
instruction. Instruction based professional developments included: implementing District
Initiatives and Periodic Assessments, analyzing student work, vertical team planning,
interdisciplinary planning, and general lesson planning. Additionally, teachers from various
departments and SLCs have had and continue to have the opportunity to share best practices.

Thirty-three percent of staff developments were dedicated to the Self-Study/accreditation
process. Focus group meetings were held periodically through the school year. These meeting
were collaborative and fact finding in nature.

The remaining 20% of staff developments were dedicated to promoting greater cultural
understanding of students, psychology of gangs, and counseling initiatives.

Following staff developments, teachers were provided an opportunity to give feedback by way of
a teacher survey. The majority of staff gave a4 ora 5 (1 = missed the mark and 5 = hit the
mark) on most professional developments. This means that for most teachers and staff, training
outside of the school day is beneficial.

STUDENT ACTIVITIES

One of FHS’s most important goals is to increase our average daily student attendance rate to
90% or above. Students who are connected to our school in meaningful ways, such as through
student clubs/organizations, tend to attend school regularly. In short, establishing
clubs/organizations will contribute to student attendance and academic achievement. Research
shows those students who belong to clubs/organizations form positive, purposeful relationships
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with the adult sponsor as well as the other students in the club/organization. These relationships
contribute to positive student attendance while reducing the number of students who dropout of
school. In short, when students have a caring adult who meets with them regularly to provide
support and guidance around the objectives of a club/organization, the benefits to the students
are many.

During the 2006-2007 school year, FHS completed a listing of all official student clubs and
organizations that serve the students of John C. Fremont High School. Although the
administration and the District (supported through the UPTC program) strongly encourage
teachers and staff to form new clubs, and although BSU and GSA are two new clubs created in
2006-2007 to help meet the needs of our diverse student body, we found that we are still lacking
in the number of adult sponsored clubs and organizations on our campus.

Clubs include: GSA-Out and About, French Club/Dance Club, World Wide Club & Dance
Team, Fremont Youth Empowered thru Action, JROTC Color Guard, JROTC Drill Team, Art
Club “B”, Fremont MESA, Fremont Bible Club, IDEAS, Magnet History Club, Fremont Film
Club, Calligraphy Club, Visual & Performing Arts Club, First Generation College Goers Club,
Black Student Union Club, Mural Painting Club, Drill Team, Dance Team, Eco Power, Art Club
“A”, Humanitas “A”, National Honor Society, Dysfunctional Revolution, Calculus Club, and
Papermaking & Bookbinding Club.

Tutorial Programs: Homework Club, 7t period (Math, Science, Technology Magnet Academy
tutoring program)

Sports: Many school teams are available for students wishing to participate in athletics,
including: football, basketball, baseball, softball, soccer, swimming, diving and water polo,
tennis, cross-country, track and field, cheerleading, volleyball, and golf.

Leadership: Beginning with the 2006-2007 school year, Leadership expanded from one teacher
on A-track to three teachers across all three tracks. This expansion has resulted in increased
student participation in Leadership activities and school spirit. Leadership students are
responsible for planning schoolwide activities, promoting cultural awareness, and promoting
school spirit. Some of these activities include the annual Homecoming Dance and less formal
lunchtime dances, rallies, lunchtime spirit days, African American History Month, and blood
drives. In addition, several SLCs have leadership groups providing more students the
opportunity to develop positive leadership skills as well as enhance self efficacy by being part of
a group initiating constructive change at FHS.

Publications: Monthly schoolwide newspaper, annual yearbook, and various publications by
SLCs, including: Magnet Currents (a quarterly newsletter written by Math, Science, Magnet
Academy students for their SLC) and Dysfunctional Revolution (a publication written by AIR
and EARTH).
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DISTRICT POLICIES/SCHOOL FINANCIAL SUPPORT

LAUSD distributes virtually all California State funding to its schools. General Funds are based
on Norm day attendance. Supplemental/Specially Funded monies include categorical funds such
as Title 1 and Special Education. A detailed breakdown of the budget for 2007-2008 can be
found in the appendix.

2007-2008 Budget Grand Total: $31,298,451.00

General Funds Total: $16,287,841.00

This fund includes instructional materials, non-instructional materials, certificated and
non-certificated salaries, Rodriquez Consent Decree allocation, and student attendance
incentive.

Specially Funded/Supplemental Funds: $14,694,866.00

These funds include categorical funds which support programs such as special education,
Title 1, Limited English Proficiency, and parental involvement. Other programs
supported under this heading include the Extended Learning Academy, PHBAO class
size reduction, Supplementary Secondary Counselors, and other programs.

Cafeteria Fund: $315,744.00

STUDENT PERFORMANCE DATA

APIL

State Accountability is measured by the Academic Performance Index (API) which is based on
student performance on the following California standardized tests: California Standards Test
(CST) in English Language Arts grades two through eleven, CST Mathematics grades two
through eleven, CST Science grades nine through eleven, CST History-Social Science grades ten
and eleven, California Alternate Performance Assessment in ELA and Mathematics grades two
through eleven, CAHSEE in ELA and mathematics grade ten (and grade eleven and twelve if the
student retook either part of the CAHSEE and passed that part).

API for 2006 was not met for the schoolwide target, comparable improvement, or both
schoolwide and comparable improvement. The API increased by one point from 2005 to 2006.
Hispanic or Latino and Socioeconomically Disadvantaged subgroups increased in API by 2
points and 6 points respectively. African American, English Language Learners, and Students
with Disabilities decreased from 2005 to 2006 by 10 points, 10 points, and 8 points respectively.
The English Language Learner’s decrease in points may be due to the large number of students
who have been reclassified as Fluent English Proficient in recent years which is a positive move
for the school, but may have removed individuals from the EL population who were better able
to achieve higher scores within that subgroup.
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As shown previously in this report, API scores have had a steady positive upward trend for FHS
from 1999 through 2006. Further discussion into particular measures for CST and CAHSEE
follow in this report and may help illuminate how FHS is succeeding or meeting challenges in
meeting its goal to focus on student learning.

California Standards Test (CSTs)

Participation rates on CSTs is important to the overall ranking of any school since tests that are
not taken or are invalid are scored at 200, the lowest points attainable. During the 2005-2006
school year FHS moved to an electronic attendance program to improve records and tracking of
students that should be tested. In nearly all CST subject tests the percent participation decreased
from 2004-2005 to 2005-2006 school years.

Percent Participation CST

2002 - 2006
100 - # : ——7——"""+
95 —
90 | \X
& | \
80 -
75
2002-03 2003-04 2004-05 2005-06
—6—HA9 9108 9355 9427 886
HAI10 90.05 93.89 9555 8847
BHA1l 7941 9027 94.16 8499
Science 9944 99.74 99.88 95.69
‘+ BHA9 HA10 HA11l Science —XK— History1l0 —®— History1l —+— Math ‘

Our attempts to improve attendance are designed to also affect attendance and participation
during CST testing (see the attendance data section for a summary). We have also added
technology staff to provide instructors with hardware and technological assistance in electronic
reporting. Lastly, the attendance office plans to be even more vigilant about sending out
correspondences to reminding teachers about the importance of taking attendance and filing it
electronically.
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CST ELA Scores:

Over the past three years there have been significant changes in the percentage of students who
test for the first time at FHS and test at the FBB Level. For ELA taken in ninth grade from 2003
to 2006 there has been a 6% increase in FBB. A similar trend exists for ELA tests taken in tenth
grade with the exception that the percentage of proficient and advanced has increased by 2.1%.
These findings could mean that students entering high school are less prepared than in previous
years and therefore require greater time to achieve grade level goals. It is encouraging to see a
slight increase in the percentage of students who achieve proficient and above but the percentage
is still far too low.
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CST tests are an indicator of a larger problem facing people today. Teachers know that it is
unfortunately common to find students at Fremont High School who are unable to read
application prompts such as Last Name, Date of Birth, and Address. FHS is not alone in its
charge to combat functional illiteracy. According to the United Way in 2004, The L.A. Literacy
Project 53% of Los Angeles residents are low literate or functionally illiterate. In South Central
Los Angeles the number rises to 84% of individuals being functionally illiterate defined as
people who are unable to read a bus schedule, unable to read a note explaining a billing error,
unable to read the instructions on a bottle of medicine, and are unable to fill out an application
for a job.

The state of illiteracy for the area surrounding the school necessitates interventions to assist the
community in becoming literate. The Parent Center and Adult school provide classes to help
adults. Students at FHS are provided tutoring through supplemental services and school
programs with the realization that many students cannot receive help at home with their class
work. The career center and DOTS assist students with filling out college and job applications.
Direct explicit instruction in English with scaffolding helps students reach grade level standards.
At FHS differentiated instruction is essential to ensure that students who are advanced are not
excluded from learning while students who need more basic instruction receive it and all students
work at their personal zone of proximal development.
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CST Mathematics:

CST English Language Arts

2005/06

% FBB

% BB % Basic % Prof/Adv

Proficiency Level

0 9th Grade ® 10th Grade O 11th Grade

Student performance in the area of mathematics for grades 8-9 shows an alarming trend towards
ineptitude. The percentage of students who tested at FBB has risen from 43.6 % in 2003 to
55.7 % in 2006. The percent of students who tested at all other levels have declined. Student
knowledge in mathematics has been decreasing over the years and students arrive in high school
with a weaker foundation in mathematics currently than three years ago. Teachers and
administrators know this and have implemented various programs to improve student math

knowledge.
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The District supports schools by providing funds a Required Learning Academy for all ninth
grade students who score below basic wherein students must attend at least on session in math or
English. Tutoring is available through the Homework Club as well as supplemental services.

CST Algebra 1:

CST Algebra 1
2003 - 2006
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It is not surprising that students taking Algebra | would also show an increasing trend towards
scoring FBB when their understanding of math is weaker than expected for students entering an
Algebra | course. In order to further support students an Algebra Readiness program was
implemented during the 2005-2006 school year. This program is meant to assist in remediation
of pre-algebra mathematical concepts for students who fail the first semester of Algebra. The
intention is to provide students with the understanding needed to complete state mathematics
requirements for graduation and beyond. Students who are in grades 10 through 12 are eligible
to participate in the Extended Learning Academy that provides students additional instructional
time in re-enforcing foundational mathematical concepts needed to reach high school level
standards. Further support provided outside of the regular school year is provided by the Beyond
the Bell office by combining pre-Algebra with Algebra 1 and providing students with 2 or 3
teachers per class. The premise is that with a smaller teacher to student ratio students can be
grouped for differentiated instruction to meet the varied needs of students in Algebra.
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The first column in the graph above represents the percentage of correct responses for Algebra |
overall, the remaining columns represent a break down of Algebra | standards by strand over the
past four years. This analysis was done to glean specific information regarding progress in
instruction and to inform instructional practices. Although the percent of problems answered
correctly was low enough overall to yield very low performance on the CST Algebra I test, there
has been progress made since 2002 in general for Algebra I. Students answered 29.1 percent of
questions correctly in 2002 and this has increased to 30.1 % in 2006. Four strands were tested
and included: Functions and Rational Expressions, Graphing and Systems of Linear Equations,
Number Properties/Operations and Linear Equations, and Quadratics and Polynomials. Students
at FHS have shown fluctuating ability across all strands across the past four years. This may
represent the math department’s attempt to bolster strands that were low one year by augmenting
instruction in that area to the deficit of another strand. The data shows students are not well
versed in the Algebra I curriculum. Teachers report that they struggle with meeting the needs of
students in Algebra due students’ lack of understanding in foundational concepts necessary to
Algebra and the need to scaffold many standards included in this course. Students struggle with
concepts such as integers, rational numbers, and the order of operations. These concepts have
been taught since elementary school and the high school level Algebra I class often requires
teachers to re-teach basic mathematics before the teacher can delve into Algebra I. During the
2006-2007 school year math coaches and the math department have investigated possible
solutions to the issues students are having with Algebra and math in general. Based on review of
current best practices in teaching math as well as investigating programs that are effective at
FHS like inquiry based science instruction the department decided to change its approach to
teaching Algebra. The department implemented a Concept based teaching practice in math to
augment the state approved Algebra 1 text. This program has just begun and at this time there
are no measurable changes in student performance. The department plans to use CST scores as a
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measure for success. The premise is that if math can be brought to life for students often times
through hands on concept based lessons that students will value mathematics and put forth the
effort needed to memorize formulas since the formulas will be conceptualized. Additionally,
deeper levels of understanding are purported as resulting in better long term memory accessible
by multiple connections according to information processing theory and this is what should
happen for students who learn math through concept based instruction.

The highest percentage of students who test FBB in Algebra 1 are 11" grade students. Students
entering high school start their math coursework with either Algebra 1 or Geometry. Students
who are taking Algebra 1 in eleventh grade are students who are repeating Algebra 1 for the third
time and most likely represent students with the lowest level of math competence. Ninth graders
have the highest percentage of students who are proficient or above at 1%. The above graph
reiterates the serious problem with students meeting grade level standards in Algebra.

CST Geometry:

CST Geometry Average Percent Correct
by Strand and Year

Geometry Anglerelationship Logic/proofs Trig. Volume/Area

@ 2002/03 m 2003/04 © 2004/05 © 2005/06

The percentage of correct responses by students taking the CST in Geometry increased since
2002 (1.24% increase) but was lower in 2006 than in 2005 (1.46% decrease). The strands tested
were: Angle Relationships/Constructions and Lines, Logic and Geometric Proofs, Trigonometry,
and Volume and Area Formulas. Student performance increased in the strands for Volume and
Area as well as Logic and Proofs in Geometry. The strand for Volume and Area, which showed
an increase in correct responses, was a point of focus for teachers due to CAHSEE testing in this
area of Geometry. Geometric two column proofs have traditionally been a difficult area for
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students. Math department discussions have resulted in a sharing of best practices to help
teachers use better methods for explaining these concepts. Teachers have made an increased
effort to teach proofs yielding increased student correct responses on this strand.

CST Geometry 2005/06
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Students examined by the CST in Geometry show difficulty in reaching grade level standards.
Students with the strongest background in mathematics take Geometry in ninth grade but for
others Geometry is typically taken in tenth grade. Ninth grade students are more likely than
students in later grades to perform at the basic level, represented by 6% thus suggesting that
these ninth grade students entered FHS with a strong concept base and were ready to benefit
from instruction in Geometry. Students who are in later grades are more likely to test FBB basic
than other grades. The math department and coaches attribute this trend to students being pre-
maturely passed into higher math. The department is making an effort to ensure that teachers do
not pass students into higher math classes when they have not met foundational understandings
needed in Algebra to find success later in math.

CST Algebra llI:

Algebra Il is an A-G requirement that is not currently required for graduation. This class will be
included as a graduation requirement for the 2008-2009 entering class. Due to the intense push
for all students to graduate with A-G requirements, this class has been offered to students who
are not ready to take Algebra Il, such as students who have been unable to pass the CAHSEE.
Students have shown progress overall in Algebra 11 based on the average percent of correctly
answered items since 2003, but this percentage of correct responses is lower than students were
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able to answer correctly in 2002. By strand there have been increases in student ability to answer
correctly over time but in no case are students doing as well as they did in 2002. After 2002 the
school entered a phase of intense restructuring; at this time administration changed and there was
a large teacher turnover. Additionally, teachers report that they are often unable to cover all
strands required by the course at the intended depth or to alternatively cover all strands on the
surface level only due to the high level of scaffolding needed for students to reach the more
abstract curriculum in Algebra Il. The solution is to make sure students obtain needed
understandings in Algebra 1 through instructional interventions such as Algebra Readiness and
Concept-based teaching (discussed elsewhere in this document as well as in additional chapters).
Required and Extended Learning Academies and outside tutoring are needed to ensure that math
concepts are not taught to the lowest ability in the class but to the state mandated standards;
Algebra Il needs to be taught as Algebra 11 and not another Algebra I for this does not prepare
FHS students for higher learning or the SAT.

CST Alg llAverage Percent Correct
by Strand and Year

Ag Il Exp/Log Polyn/rat.exp. Quad/conics Series/combin /stats
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CST Science Composite:

The Science programs at FHS are an example of exemplary instruction and organization. The
percentage of students who have moved from FBB to basic and above is clear in the graph
below. This program is well organized with a large amount of time spent on teacher training.
All teachers who teach ICS 1 attend a week long training after which they receive classroom
supplies to teach inquiry science. The science coach is very visible and spends a great deal of
time in classrooms helping teachers solve “real” classroom problems. Science department
meetings are productive and teachers share their best practices. Literacy is augmented in science
through “read alouds” where the teacher models his or her approach to reading unknown often
difficult science texts. Students are encouraged to write in the margin of texts they read when
they do not understand their reading or when their reading connects with prior knowledge. The
Socratic Method has been taught to teachers and tried on each other. The culture in the science
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department along with the support provided to teachers makes for productive teaching where the
students learn.

Science Composit CST 2002/06
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AYP

Adequate Yearly Progress measures four key areas: participation rate on both ELA and
Mathematics in which the target is 95%, percent proficient and above on the CAHSEE grade 10
and the CAPA grade 10, API as a measure of AYP, and graduation rate which must be 82.9% or
above or at least an improvement of 0.1 from the previous year or an improvement of 0.2 over
the average of two years.

AYP Participation:

FHS did not meet 2006 AYP goals for participation rate for ELA or Mathematics in any
subgroup. It is speculated that FHS’s goal attainment in the area of participation rate is possibly
erroneous due to the existence of phantom students who are included in FHS’s total enrollment
but have never physically attended FHS; as discussed previously in the area of attendance.
However, FHS participation rates have varied across the previous four years which is an issue
that needs to be more fully understood. FHS met its AYP participation goal in 2005 due to
rallies to encourage student attendance and parent workshops as well as other factors. Similar
programs were in place during the 2006-07 school year but similar percent participation rates
have not yet been observed. Student participation rates and scores on standardized tests are
currently being evaluated by FHS as well as LAUSD to determine what course of action needs to
occur at the school site or in gathering of data.
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AYP Participation Rate
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AYP Percent Proficiency:

The subgroup reported as Hispanic or Latino as well as the subgroup designated as
Socioeconomically disadvantaged met 2006 AYP percent proficient criteria for ELA but not
mathematics. The Socioeconomically disadvantaged subgroup overlaps with other subgroups
and is represented in other group analysis. African American and English Language Learners
did not achieve AYP 2006 criteria for percent proficient in ELA or mathematics. Students with
disabilities percent proficient was not applicable possibly due to AYP policy wherein fewer than
11 valid test scores are not reported to protect student confidentiality.

AYP percent proficient measures the percentage of grade 10 students who score proficient or
above on the CAHSEE and CAPA assessments. Proficiency on the CAHSEE is reflected in a
score of 380 or above.

ELA Percent Proficient 2005-2006:

The following two horizontal bar graphs represent FHS’s achievement towards its proficiency
goal for tenth grade students on the CAHSEE in ELA. The green vertical line is the marker for
FHS’s proficiency target. For 2006 FHS missed the schoolwide target by 1 tenth of a percentage
point. FHS showed improvement in the percentage of students who were proficient or above in
subgroups and as a whole from 2005 to 2006. In 2006 FHS achieved its percent proficient target
of 22.3% in the Hispanic or Latino subgroup and the Socioeconomically Disadvantaged
subgroup which represents a percent increase of 7.1% and 7.6% respectively. Overall the
following groups had increases of 7% or greater: schoolwide, African American, Hispanic or
Latino, and Socioeconomically Disadvantaged. English Language Learners and Students with
Disabilities increased in percent proficient by 2.8% and 1.7% respectively.
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English-Language Arts - Percent At or Above Proficient
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2006 Percent Proficient Target 22.3 100
Source CDE July 2007
English-Language Arts - Percent At or Above Proficient
Schoolwide 15.]
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The percentage of proficient students in mathematics has remained virtually unchanged over the
last two years. During 2005-2006 African American students exhibited a 2.4% increase. All
groups including the school as a whole fluctuated within 1% and scored approximately 50%

lower than the target.

Mathematics - Percent At or Above Proficient

Schoolwide 108
African American or Black (not of Hispanic origin) 71

Amercan Indian or Aaska Native

Asian-
w e
% Filipino
o Hispanic or Latino-11 3
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White (not of Hispanic origin)-
Socioeconomically Disadvantaged 1141
English Leamers 79
Students with Disabilities 56

2006 Percent Proficient Target 20.9

Mathematics Percent Proficient 2005 — 2006
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CAHSEE Results

Prior to the 2005-2006 school year students were tested in large groups in the Student Gym or
Cafeteria. Based on evaluation of procedures and psychological basis of testing in which social
research shows that people test better in small group familiar settings; FHS changed to a policy
to test in small groups in familiar classrooms. Every effort has been made to test students with
current teachers and provide ample time for each student to test ant their own individual pace.

Faculty at FHS was concerned with student success on the CAHSEE during the 2006-2007
school year due to two major disturbances on FHS campus. In March there was large scale
student fighting related to race tensions that resulted in a lockdown for several hours, the streets
around the school being closed, and deployment of riot police to the campus. This disturbance
occurred at a time that was within a week of the March CAHSEE administration. In May around
the Mexican Independence Day many schools in South Los Angeles, including FHS were
involved in student walkouts to protest immigration reform laws pending legislation. These
occurrences could have decreased student concentration on the CAHSEE and overall testing
participation.

CAHSEE
Scaled Scores by Administration
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The percent of students passing the CAHSEE over the past four years has increased slightly for
Mathematics from 2004-2005 through 2006-2007. The percentage of students who passed the
ELA section or both ELA and Mathematics has declined. The mean scaled score for ELA and
Mathematics has fluctuated from 2003 to 2007, with the highest mean scores occurring during
the 2004-2005 school year.
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During the WASC 2004 Midterm Revisit FHS had upgraded its technology by providing
computers to each classroom with internet access, teachers and administrators implemented
standards-based curriculum plans that were created collaboratively, utilized local assessments to
guide instruction in research based programs such as Language!, and developed four year plans
for students. FHS has been vigorously revitalizing rigorous standards-based instruction. New
internet connections have been wired through the school and new computers have been
purchased. Four year have been derived with students and parents present. FHS is still using
Language! but due to a lack of positive growth for students, the school plans to move to Read
180 next year.

BTB CAHSEE INTERVENTION RESULTS

The Beyond the Bell office provides several interventions to remediate student academic skills,
prepare students for standardized tests by teaching test strategies, and familiarizing students with
the structure of the CAHSEE. Students who participated in CAHSEE interventions were tracked
based on pre-intervention test scores and post-intervention test scores. Statistical analysis of
scores followed.

Ch1 60




BTB CAHSEE Intervention Results
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Mathematics:

Average student scaled scores in mathematics increased from 325 to 328. The paired t-test
comparison revealed that those students who participated in intervention had a statistically
significant increase in the average CAHSEE scaled score for mathematics from February (pre)
and November (post) test administrations , t=-3.90, p=0.002, n=116.

ELA:

Average student scaled scores in ELA increased from 320 to 324 which is statistically significant
when compared with a paired t-test for pre-test prior to intervention and a post-test. (t= -2.59,p=
0.011, n=100,)

FHS is using this information to better facilitate student learning and success on this important
exam, and to determine if some of these strategies can be of further use during the regular school
day. Future analysis of intervention programs will include tracking student participation based
on hours of attendance in the above mentioned interventions. FHS is finding success in its
interventions through BTB programs.

CELDT- California English Language Development Test

CELDT is California state test of English language proficiency and is administered to all EL
students each fall by the District. The test measures listening, speaking, reading, and writing
skills of English Language Learners to assess student progress toward becoming Fluent English
Proficient (FEP). Students are proficient if they score Early Advance or Advanced overall and at
the Intermediate level or above in all skill areas. To re-classify a student, Early Advance or
above on CELDT and basic on CST exams must be achieved, teacher recommendation must be
received and parental consent must be given. See previous section for CELDT results.
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LAUSD Periodic Assessments

LAUSD supports its schools by designing periodic assessments and maintaining records.
LAUSD uses this data to drive instruction across all schools in the District by generating
instructional initiatives as well as programs deemed necessary to support students and teachers.
In order to assist teachers in utilizing these data departments such as the math department has
hosted in-services for teachers to instruct teachers on how to obtain their students scores via the
internet. This has allowed math teachers the ability to view their class’s scores for the multiple
choice section of the Periodic Assessment within a week of submitting the exam to be graded.
FHS hopes to do more of this in the future to ensure that all teachers have access to student data
to allow the data to drive instruction.

Algebra 1 Periodic Assessment:

Students participating in the Algebra 1 periodic assessment show a greater percentage of students
testing at proficient and above than they do on CSTs. Twenty five percent of students score
basic or above on the first periodic assessment which covers basic Algebra content. The third
assessment shows 9% of students are proficient and above. This information is helpful since it
shows teachers where students struggle and the data corroborates with strand data for the CSTs.
schoolwide plans for assisting teachers with their Algebra instruction to help students become
competent in Algebra have been discussed and are covered in subsequent chapters. The Periodic
Assessments content is based on the California State Standards and can be seen as a second
assessment for cross validating student performance between the CSTs and Periodic Assessment
data. Students perform better on the Periodic Assessment data and it is speculated that this
difference is due to two possible causes. First, the Periodic Assessments are shorter tests; more
similar to the length of teacher generated mid-terms and finals. Second, the Periodic Assessment
takes place during one class hour and occurs in the same classroom with the same teacher as the
student currently receives math instruction. The CST, alternatively, generally takes place over
multiple class periods and most students take the test with a teacher other than their math
teacher. Anecdotally, teachers and students report that students do not value the CST tests. The
Test your Best program directly addresses student motivation on the CSTs by providing
incentives for students who attend each test day and try their best on each test. Many programs
at FHS, through the BTB office and others, offer test taking strategies to students. Students who
are prepared to take a long standardized test and have developed strategies to improve test taking
endurance will test better than students who have not prepared or are unaware of the timing and
structure of standardized tests.
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Algebra 1 Periodic Assessments 2006/07
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ELA 9 and ELA 10 Periodic Assessments:
Forty Eight percent of students taking the final assessment for ELA 9 score in at basic or above.

Students taking the ELA 10 produce similar results. By the third assessment 33% of students
score at basic or above. These results are more positive than CST data reveals.

ELA 9 Periodic Assessments 2006/07
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ELA 10 Periodic Assessments 2006/07
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SAT AND American College Testing (ACT) Exams

Over the past three years the percentage of students taking the SAT has increased by 28%. This
shows FHS’s college going culture and counselor advising is changing the way students plan to
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continue their education. The average verbal score has increased form 2003 to 2006. In
mathematics the average score has decreased slightly. FHS typically offers SAT preparatory
classes through both the College and Career Center and BTB. All tenth grade students are
strongly encouraged to take the PSAT with the fee waiver in place.

2003-04 2004-05 2005-06
Perpent of Grade 12 Enrollment 52 4% 68.0% 80.8%
Taking Test
Average Verbal Score 360 352 363
Average Math Score 379 369 363
Average Writing Score 363
Algebra Enrollment
Number of Students Enrolled in Algebra 1 Courses (By
Year)
ANNUAL 2004- ANNUAL 2005- | ANNUAL 2006-
2005 2006 2007
ALGEBRA 1A - 310301 1,539 1,503 1,845
ALGEBRA 1A - 310301 30.63% 32.57% 39.78%
ALGEBRA 1B - 310302 1,541 1,532 1,726
ALGEBRA 1B - 310302 30.67% 33.20% 37.21%

The number and percent of students enrolling in Algebra 1A and 1B has increased from 2004 to
2006. The enrollment increases may be due to repeated enrollment in the course over the years.
The math department has structured its course offerings such that all “A” semester classes are
offered only during the fall semester. Therefore a student who fails the first semester of a math
class participates in remediation during the second semester to stay on track.

Percentage of D’s and F’s

The percentage of D’s and F’s earned by students at FHS are disaggregated by subject and
ethnicity. In the percentage of D’s and F’s FHS is closing the achievement gap between African
American students and Latinos. Subjects such as mathematics and social studies which are
highly sequential in nature showed the greatest change towards closing the gap between African
American Students and Latino students. Roughly 40-50% of students receive D’s and F’s. This
percentage is too high. To set higher standards, some SLCs have decided to stop issuing D’s to
students. A D in LAUSD is a passing grade but does not count for many Universities.
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Percent of D's and F's in ELA (By Semester and Ethnicity)
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Percent of D's and F's in Science (By Semester and Ethnicity)
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Post Enrollment Data

The College Center is a rich resource for students at FHS. The counselors in the college center
host many outreach programs to encourage students to consider college options and present
multiple opportunities. In addition, students who are ineligible for federal aid due to lack of
documentation but wish to attend universities are provided lists of scholarships that do not
require a social security number.. The College Center estimates that approximately 20% of
graduating college bound students who use the College Center are undocumented. Every attempt
is made to help these students acquire enough money to attend a four-year college; many
students attend community colleges due to the expense. The counselors at FHS helped students
apply and receive 165 Cal Grants, one of the highest numbers for any school in the District.
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Percentage of Graduates who Matriculate College 2001-2006
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The percentage of graduates who attend a two year or four year college directly after FHS has
fluctuated over the past six years ranging from approximately 80% to nearly 90%.
Approximately 50% of students attend Community Colleges and about 30% of students attend
four year universities directly from FHS. The percentage of students matriculating a four year
university from FHS has risen by 5% from 2001 to 2006. The College Center as well as FHS’s
College Going Culture have offered the following services to students and parents: field trips to
colleges and college fairs, Saturday workshops for parents on college admissions and financial
aid, an active National Honor Society Chapter at FHS, classroom presentations and workshops,
and individual help provided to students through the application process to college.

The College and Career Center also helps students who decide to attend adult schools to gain a
trade or choose to join the workforce after graduation. Many students continue to enjoy the
benefits the counselors at FHS offer after they leave FHS. Special Education students have the
added resource of the DOTS counselors who are dedicated to helping special education students’
transition to post-high school education or the workforce. Further, LAUSD through the DOTS
office has been developing better ways to track and help student after they leave high school
through connecting students with educational opportunities or other needed services.

PROCESS AND PERCEPTION DATA

FHS as well as LAUSD employ various surveys to monitor the climate at the school and to
receive direction from students to assist in school planning to improve student learning.

The most recent survey presented to students was prepared by the Los Angeles County Office of
Education. The survey measured various aspects of instructional practices, availability of
textbooks, guidance supplied by teachers, and student safety concerns. In all areas surveyed
except one FHS students reported improvements from the initial survey presented to students in
August of 2006 with a follow-up survey given in July of 2007. Students did not report an
improvement in response to the following prompt: “There are teachers or other staff at this
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school who are helping me to plan for college or to achieve my career goals” (2006 -64%; 2007-
63% agreed or strongly agreed). An area of significant growth included students reporting “The
teachers and other staff at this school know my individual needs” in 2006- 36% of students
agreed or strongly agreed with that statement and in 2007 the percentage increased to 41%.
Further, students reported that they felt safer at FHS in 2007 than in 2006 (2006- 37%; 2007-
43%). Several changes occurred since this survey was employed. In the area of school safety
programs were initiated that directly deal with peace building such as: the IMPACT program, the
Heart Program, the Bridge Builders Network, and the Latino-African American Parents Alliance.
It is presumed that these programs along with greater teacher presence during passing periods by
standing outside of classroom doors have provided an environment in which students feel safer.
The formation of SLCs have increased student feelings of belonging and being understood.
Students report that their teachers expect them to do well in class (2006- 93%; 2007-95% agreed
or strongly agreed), that lessons challenge them (2006- 78%; 2007 — 82% agreed or strongly
agreed), that teachers encourage students to go beyond memorizing facts and to think more
deeply about the ideas they study (2006 — 74%; 2007 — 80% agreed or strongly agreed).

Surveys have been used with teachers and parents as well. Teachers were surveyed at the end of
each professional development and this information was used to plan professional developments
for the subsequent school year. These survey results were presented previously. Parent surveys
have been collected for various programs at FHS. Unfortunately, the response has been
particularly low. FHS is currently in the process of centralizing its information systems in
regards to parent and teacher surveys in order to streamline the process of utilizing this important
data to drive changes at FHS.

PHYSICAL FITNESS PERFORMANCE

The California Physical Fitnessgram is a State required test for all ninth grade students. This
assessment uses criterion referenced standards to measure fitness against United States norms.
The following standards are measured: aerobic capacity, body composition, abdominal strength,
trunk extension strength, upper body strength, and flexibility.
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Number and Percent of Fitness Standards Achieved by
Ninth Grade Students

Grade 9 (2004/2005) Grade 9 (2005/2006)

Number of fitness Cum. Cum.

standards achieved | Number Percent  Percent Number Percent | Percent
6 of 6 fitness standards 138 8.9 8.9 293 19.2 19.2
5 of 6 fitness standards 300 194 28.3 422 27.7 46.9
4 of 6 fitness standards 353 22.8 51.1 322 211 68.1
3 of 6 fitness standards 279 18.0 69.1 201 13.2 81.3
2 of 6 fitness standards 150 9.7 78.8 160 10.5 91.8
1 of 6 fitness standards 131 8.5 87.3 73 4.8 96.6
0 of 6 fitness standards 197 12.7 100.0 52 3.4 100.0
Total tested 1,548 | 100.0 1,523 | 100.0

The cumulative percent of students who achieved four out of six standards was 51.1% during the
2004/2005 school year and this cumulative percent increased to 68.1% for the 2005/2006 school
year. The positive changes in fitness levels exhibited at FHS are encouraging but the overall
fitness of students is cause for concern. FHS’s fitness level is predictive based research
regarding fitness level, cardiovascular health, and death rates for individuals with a low socio-
economic status (SES). Recent research reported in JAMA reported that individuals living in the
lowest quartile SES had death rates that were twice as high as individuals living in the highest
quartile SES. The difference in health levels is attributed to the following: less opportunity for
safe outdoor exercise, inability to purchase healthy foods, greater exposure to tobacco and
tobacco advertising, and characteristics that contribute to impaired functional capacity (Science
Daily 2006). State standards measuring fitness levels in ninth grade students is a strong indicator
into student health and health affects how many days students miss school and how physically
able students are for learning. Almgqvist et al (2005) reported that there is increasing probability
for asthma with decreasing SES. It is not uncommon for students to miss school at FHS due to
asthma and other respiratory problems. LAUSD supports the Nutrition Network which aims to
teach students about healthy eating as well as promote exercise. Health and Life Skills
curriculum are designed to help students understand the importance of healthy living as well as
teaching about chronic diseases such as Type 2 Diabetes that have become alarmingly prevalent
in young people. Based on above mentioned increases in student physical fitness it seems that
awareness in health and fitness has been increased by the work of FHS’s P.E. teachers, coaches,
and Health teachers.
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CHAPTER II: STUDENT/COMMUNITY PROFILE -SUMMARY
FROM ANALY SIS OF PROFILE DATA

A. Sianificant Developments since the last study:

Fremont High School has undergone a period of tremendous change since the last full Self-Study
in 2000. The school has been substantially impacted by staff turnover during the past six years.
Only one third of the present FHS staff was here during the last full Self-Study. Six different
principals have been in leadership at FHS since 2000. During the school years 2003-2005, the
school was divided into two schools with a principal for each school. Currently, only one
principal and seven assistant principals make up the administrative staff; none of the current
administration was at FHS during the last full Self-Study. During the school years 2002-2003
and 2004-2005, FHS met and exceeded its API growth target in all subgroups despite such
changes.

During 2001-2003 the school came under state intervention. Emphasis was placed on the
corrective actions in the Joint Intervention Agreement (JJA). After the successful completion of
the JJA requirements, which largely mirrored the WASC critical areas for follow-up, the

site began preparations for the WASC revisit. We were able to align many of the action itemsto
the WA SC recommendations of the critical areas and action plan itemsin the Self-Study. FHS
had made severa improvements in implementing the critical areas and the action plan.

The greatest change to the structure of FHS began in 2004-2005 when the school began the
School Restructuring Plan as a Program Improvement School. Under this plan FHS divided into
twelve Small Learning Communities (SLCs). Currently, there are thirteen SLCs. They have had
the greatest impact on the personalization of instruction. Discipline and attendance problems are
generaly handled within the SL C with teachers who are familiar with the students needs as well
asthe causes for the behavior exhibited. Each SLC has alead teacher who is given two extra out-
of-classroom periods and who is a member of the Schoolwide Design Team (SWDT) which
meets bi-monthly to discuss school reforms that impact student achievement. The SLCs are
making a greater effort to provide interdisciplinary instruction. Beginning in eighth grade when
FHS counselors visit the middle schools for articulation, students are given the opportunity to
choose an SLC that intereststhem. The goal isto provide students with a personalized education
allowing them to reach content mastery develop a sense of belonging and effectively
demonstrate elements of the Learning Goals.

To support the reform efforts and as a requirement for Pl schools, FHS began its partnership for
reform with its outside provider in the 2003-2004 school year. At that time the provider was
First Things First. This partnership ended during the 2005-2006 school year and was replaced by
the current outside provider, Stanford Redesign Network (SRN) during the 2006-2007 school
year. These agencies help to advance the progression of Pl schools as they move along the
continuum of forming and molding the SL Cs. Beginning in 2006-2007, the SRN began to
support the SLCsin developing its capacity to implement and sustain successful structures and
practices of high school redesign for improved student outcomes. SRN works with the
administration and SWDT to design protocols for effective meetings; decision making and
collaboration strategies for teams, best practices for SLCs, complex governance and SLC
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function; integration of services within the school and throughout the community. 1n essence, it
supports the seven attributes that are to make an SL C successful.

Beyond the Bell is the second greatest change at FHS. It provides a significant addition to the
school program. The BTB plays an integral part in enrichment and intervention instruction
available after school, during intersession, and on Saturdays. These extended learning options
enable students to acquire additional credits for graduation. The Saturday Academy emphasizes
reading and mathematics using Kaplan, a diagnostic/prescriptive, interactive computer program.
Students not passing the math or English sections of California High School Exit Exam
(CAHSEE) arerequired to attend “Boot Camp” classes in preparation for CAHSEE. Enrichment
and remediation classes are offered after school and during intersession. The BTB program has
also partnered with Los Angeles Trade Technical (LATT) to promote a college going culture.
Many FHS students attend BTB during intersession to take courses that they cannot take during
the regular school year. Another plusfor attending LATT isthat a greater variety of courses are
offered to students and they receive college credit for their participation in the college courses.

Another change since the last visit isthe full implementation of Least Restrictive Environment
(LRE) places specia education resource studentsin regular classes as well as a contingent of
special day program students in general under the co-teaching model. The school currently has
an enrollment of 514 special education students; in 2000 there were only 200-250 enrolled. The
majority of Special Day Program (SDP) students attend classes with their non-disabled peers for
at least 40% of the school day. Ninety percent of Resource Specialist Program (RSP)

students are fully included in general education classes. Further, students who require placement
not currently offered at FHS are provided transportation to sites within or outside of LAUSD to
ensure each student receives a free appropriate education in the least restrictive

environment. Presently, there are seven Resource teachers servicing students on all tracks under
the RSP, a Special Education Administrator, L RE Bridge Coordinator, and Department of
Trangition Services (DOTS) that deals with the school-to-work transition for all special
education students. Welligent, a new online LAUSD program, is now used throughout the
District to maintain students  1EP's, track meeting dates to ensure that they are conducted in a
timely manner and keep students | EP information updated.

The frequency of professiona development offered during the regular school day has increased
due to the use of monthly “banked time”. In the fall of 2006 two School Improvement
Facilitators (SIFs) were added to the staff to provide support in promoting student achievement
and improving instructional practicesin the small learning communities. District and UCLA core
content coaches are onsite daily to conduct PD and assist teachers in lesson planning,
instructional and literacy strategies and classroom management. Overall, there has been an
increase in Cross Cultural Language and Academic Development (CLAD) certification.
Presently, ninety-two percent of the teaching staff has CLAD certification, resulting in a staff
that is more skilled in the use of English Language Learner (ELL) strategies.

Fremont High School has strived to increase the amount of technology readily available by
students and staff. Fremont did not have Internet capabilities in 2000. Presently most classrooms
are wired for Internet access. There are 4 computer labs and 6 |aptop carts for student use.
Teachers can post attendance and grades online with the use of Integrated Student Information
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System (1S1S). Fremont’ s website has been redesigned for easy access by students, staff, and
parents and an additional web site contains FHS' s Curriculum and Instruction Archives
(CIA). Thelibrary has been fully automated and has severa stations located throughout the
library for online research. Currently, the library is under renovation to increase efficiency.

Computer classes for parents are currently being offered in the Parent Center where several
computer stations are located. There were 40 parents enrolled in the last class offered. Parents
are learning various aspects of using the computer. They are learning how to use the Internet so
they will be able to access the school web site for current information and information about
their children’s classes and assignments.

Programs for students such as Advancement Via Individual Determination (AVID) has been
implemented as an in-school academic support program that prepares students for college
eligibility and success. The program was implemented in the 2003-2004 school year for 60
students. There are now 130 students enrolled and the school’ s program is now a Certified AVID
program which was accomplished in only three-yearstime. Each year AVID teachers are trained
in AVID strategies at aweek-long conference in San Diego. Additionally, students attend study
tripsto colleges and universities to promote and support higher education.

During the 2005-2006 school year, Service Learning classes were established with five teachers.
An additional eleven teachers now have Service Learning classes. The students are enrolled in
“0” period, and receive a“Pass’ when they complete the requirements. Service Learning is now
arequirement for graduation.

B: Implications of the Data with Respect to Student Perfor mance:

All students at FHS enjoy full access to the curriculum, as well as the ability to participate in
advanced coursework depending on individual needs. In addition to FHS s thirteen SL Cs based
on student interests, individual needs are addressed with the following programs at FHS: Specidl
Education with a continuum of services Resource Specialist Program (RSP) various targeted
Specia Day Programs (SDP) and Community Based Instruction (CBI)], Honors, Advanced
Placement (AP), GATE (served through AP), and Magnet. The programs available hope to
improve the data presented
- At FHS, the majority of our student population is not testing proficient in English and

math on the CST. Thisisreflected in our testing scores (8-9% ELA Proficient and 1%

mathematics) and API. Students’ difficultiesin content areas such as math, English

and science are a so reflected in the percentage of Ds and Fsthey earn in those classes.

The percentage of D's and F's a'so has implicationsfor the ag completion rate.

- Students that fail the first semester of Algebra 1 are enrolled in Algebra
Intervention to provide an opportunity for remediation and access to skill sets that
may have not been acquired in previous mathematic courses.

Students that enter into FHS with low ELA test scores are enrolled into L anguage!
programs for targeted grammar and reading instruction.

Ninth grade students with low test scores are individually contacted to enroll in
the 9th grade RLA to focus on foundational ELA and Mathematic skills.
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As of 2006 56 % of our 12th gradersfulfill graduation requirements as outlined by
NCLB.
« The graduation rate has decreased with the implementation of the CAHSEE. To
address the decline in test scores FHS has implemented several BTB programs
that target students who are experiencing difficulty with passing the test.
The graduation rate in 2005-2006 was 33.7%, a drop again attributed to the new
graduation requirements. To address this decline the student to counselor ratio was
lowered, BTB courses and coordination with Freidman Adult School allow
seniors to make up missing credits and graduate.

C: Interventions to addr ess students' needs based on data analysis

Many interventions are offered to FHS students to address the achievement gap in our API. The
programs offer a wide variety of services, skills, and schedules ensuring that students at FHS
have multiple opportunities to fulfill graduation requirements and experience success in a wide
variety of courses. Interventions range from academic remediation, enrichment opportunities of
psychological/behavioral services. Intervention programs have been implemented in response to
student learning needs based on student testing data as well as social or safety needs. In
addition, interventions are continually implemented in response to WA SC critical needsin the
areas of reading and mathematics.

Crisis Team/Emergency Response Team The Crisis Team is called into action by the Incident
Commander (the principal) when a situation occurs that negatively impacts staff and/or students
at FHS and disrupts normal school functioning. Examples of when to activate the Crisis Team:
death of ateacher or student, campus unrest, or the occurrence of amajor natural disaster. The
Emergency Response Team is called into action during times of natural disaster, such as
earthquakes and fire.

Beyond the Bell /Intervention — A variety of core courses required for graduation, as well as for
admission to CSU or UC schools, are offered while students are “off track” or in the afternoons
to provide students who need to re-take classes for credit the opportunity to do so without falling
behind in their four-year plan. To assist students in their preparation for the CAHSEE, this
program also offers courses on Saturdays.

HEART program — The purpose of establishing a student conflict mediation program isto
strategically and consistently teach our students to become ambassadors of peace. Students are
taught problem solving strategies that validate their concerns while respecting and validating the
concerns of others. Such a process, when embraced and adopted by the individual student, leaves
no room for verbal or physical violence in their interaction with others.

Oncetrained, it isthe responsibility of the individual studentsto exhibit behavior in their

everyday interactions with other students that reflect the training. Most importantly, students will
utilize their skillsto assist in resolving student conflictsif and when they arise on campus.
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IMPACT program —IMPACT isthe name of LAUSD’ s prevention and early intervention
curriculum-based, student assistance program for secondary schools. The program is designed to
provide students with the skills and support required for them to make positive life choices. The
goa of IMPACT istoimprove student achievement. IMPACT is not an acronym. It is so named
because it makes a positive impact on students' lives. IMPACT provides a system for the
identification, referral, and support of students who are exhibiting behavior of concern related to
possible substance abuse or violence. Each middle and high school has an IMPACT Coordinator
and a Core Team of teachers and other trained staff members who are responsible for
implementing and maintaining the components of the program.

Homework Club — This club services approximately 20 students twice aweek. Two to three
teachers provide targeted instruction and assistance in mathematics and English. Students are
provided snacks and homework bucks as an incentive to continue attendance. 1n addition, many
SLCs have their own homework club providing one on one support before and after school.
These programs are advertised to students and parents via fliers that are sent home and posted in
many classrooms.

Extended Learning Administrator — This position was added in 2003 to provide academic
support to students who are in need of additional instruction. These additional servicesinclude a
Saturday School Program, Intersession Classes, After-school Classes, College Courses, Support
for AP Courses and, SAT Preparatory Classes.

Extended Learning Counselor — A counselor is assigned by the BTB officeto assist the
Extended Learning Administrator with students who need additional assistance and are
considered “at risk” with respect to their academics and subsequently “at risk” of dropping out of
school.

Diploma Project Counselor — A LAUSD provided counselor responsible for identifying
potential dropout students based upon areview of attendance, achievement, behavior and other
risk factors. The Diploma Project Counselor (DPC) counsels students and connects students with
appropriate resources through the school and district. If needed, the DPC will direct students to
aternative educational opportunities outside of FHS and the District.

Bridge Coordinator —In the 2006-2007 school year, the division of Special Education allocated
the Program Improvement LEA (Pl LEA) grant to support PI (2005-2006) secondary schools
with a Bridge Coordinator / bridge coordinating activities. Duties and responsibilities include
coordinating and monitoring special education activities at the school site to ensure compliance
with the Modified Consent Decree outcomes and the Annual Plan, and providing support and
direction related to the integration or “bridging” of special education at the school site.

FAST Team —FAST isamultidisciplinary student assessment and support team that meets on a
weekly basisto discuss “high risk” students (referred by teachers, counselors, deans, parents and
staff) and coordinate services and interventions to better meet those students' needs.

Invited to Join the team are: Counselors, Deans, Pupil Services and Attendance Counselors
(PSAS), Psychiatric Social Workers (PSWs), School Psychologists, School Nurse, School Police,
Probation Officer, Special Administrators, and Community Partners.
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READING INTERVENTIONS

Access Reading Summer Success — This reading program is designed to build the reading and
writing skills of students who are not performing at grade-level. The program uses writing,
literature, short stories and audio tapes to help build student interest and increase the academic
level of students. Thisprogramis utilized inthe BTB intersession and after school programs.

Bridgesto Literature —Thisis the intervention literature component to the Language! program.
Students are assessed upon entering the course and after instruction through multiple means,
including visual, auditory and sensory, and then students are given afollow-up assessment to
determine growth. This programis utilized in the BTB intersession program.

High Point — English Language Development (ELD) programisused in ESL. Inthefirst levels
(one & two) all the students receive the core classes in their primary language (Spanish) optioned
by awaiver signed by the parents. In the higher levels (three & four) students receive their core
classesin a sheltered setting.

Language! —The Digtrict adopted the research based Language! program in order to improve
students literacy. Language! is scaffolded to strategically raise students three grade levels higher
than their current levels. Placement in the Language! program is based on CST language arts
scores, and participants take a two-hour block course, focusing on phonics, vocabulary building
and reading comprehension. Language is used in Strategic Literature and Special Education SDP
COUrSES.

Reading Committee — This committee is a multidisciplinary team created to evaluate various
reading programs to address the needs of readers at various decoding and reading comprehension
levels.

Supplemental Educational Services— Tutoring provided by private educational companies,
supplied in the student’ s home, at an outside center, or through the internet.

MATH INTERVENTIONS

Accelerated Math — An accelerated math program has been created for ninth grade students to
enable them to take A.P. Calculus during their senior year. Ninth graderswho are in Algebral
are given the option of taking Geometry A during their first intersession and Geometry B during
their second intersession; hence, they are able to complete Algebra |l and Geometry during their
ninth grade year and are on pace to take A.P. Calculus when they are seniors.

Supplemental Educational Services— Mathematical tutoring (from basic math to advanced
math) provided in the student’ s home, at an outside center, and through the internet by private
educational companies.

Algebra Readiness — This program has been created to prepare students for Algebral. Ninth
grade students who fail AlgebralA take a semester long Algebra Readiness course during their
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second semester of ninth grade. The goal of this classis that students learn the mathematical
concepts that are needed for them to succeed the following year in Algebra 1.

CAHSEE INTERVENTIONS

Essentials English and Math — The Essentials English and Math classes originated during the
2005-2006 school year as a CAHSEE preparation course to provide avenue for studentsto
prepare for this graduation requirement during intersession and after school.

Required Learning Academy — The RLA program was implemented in the 2006-2007 school
year as ameans of providing 9" grade students with CAHSEE preparation strategies and
instruction prior to taking theinitial assessment in 10" grade. This program focuses on basic
skills in mathematics, reading, and writing to help students reach grade level standards.

Extended L earning Academy — The BTB Program was implemented during the winter of the
2003-2004 school year. Theinitia program was designed to provide 30 hours of additional
instruction to students who were performing at the Far Below Basic (FBB), Below Basic (BB),
and Basic (B) levels of proficiency asindicated onthe CST scores. As the program develops, it
is adjusted to provide support to students seeking to meet the CAHSEE graduation requirement.

CAHSEE BOOTCAMP — Seniors who have not successfully passed one or more sections of
the CAHSEE are provided with atwo week-long intensive CAHSEE prep course to help them
with test-taking strategies.

Highly Qualified Teachers— The number of fully credentialed teachers has increased over the
last three years from 71.5% of teachers having afull credential to 79.7% of teachers being fully
credentialed. Further 71% of classesin 2005 were NCLB compliant.

D. Critical Academic Needs Identified through Data Analysis and Current
Services:

Critical Academic Needs# 1:

Prepare each student to meet the growth targets set by the state on standardized tests,
including the CSTs and the CAHSEE.
L earning goal s these needs support:
Set and accomplish academic and personal goals
Maintain a four-year academic plan for the completion of high school
Prepare for the transition from high school to higher education or the work force

Evidence of Critical Academic Need #1

» Our API score was 503 for the 2005-2006 school year. We missed our target growth by
0.1%.
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* Students who tested at FBB in Algebra 1 has risen from 43.6 % in 2003 to 55.7 % in
2006.

* In 2005- 2006, 9.0%, 0.1%, 11%, 8.0% were proficient or above on the CST in ELA,
mathematics, science and history social-science respectively.

* In 2006, only 13.7 % of African Americans, 17.9% EL, and 7.1 % Special Education
populations met the AY P proficient areas criteriafor ELA as determined by the CAHSEE
and CAPA.

* In 2006, 19.5% of eligible students passed both the ELA and Mathematics portion of the
CAHSEE.

* A 33% and 14% decrease in AP English Language and AP Literature enrollment
respectively.

Critical Academic Needs# 2

* Increase the percentage of students who fulfill LAUSD and A-G graduation requirements.
* Learning goals these needs support:

Set and accomplish academic and personal goals

Maintain a four-year academic plan for the completion of high school

Prepare for the transition from high school to higher education or the work force

Evidence of Critical Academic Need #2

FHS s graduation rate for the 2005/2006 school year was 33.7%, lower than the District
aswell asthe state (District graduation rate 63.8, state graduation rate 82.9). The
definition of a dropout changed with the requirement that students pass the CAHSEE in
the 2004/2005 school year. As aresult, FHS, over the past three years, has exhibited a
negative trend in its graduation rate. The mgor change in this time period for studentsis
the requirement that they pass the CAHSEE. Enrollment by grade at FHS reveal s that the
number of incoming freshmen is more than double the number of twelfth grade students.
In 2003/2004 only 10.3% of FHS students completed A-G requirements. However, in the
2005/2006 school year the percentage of students who met A-G requirements was 47%.
In addition to differences in enrollment based on grade level, as students reach higher
grades, the percentage of females to males changes. In the ninth grade males exceed
females by 2.8% and by the twelfth grade the percentage inverts with 7.4% more females
represented.

The 2005/2006 school year produced only five African American students who were
prepared to enter the UC/CSU system. This number represents 4% of the graduating class
who met the university required courses rather than the expected 10.5% of individuals
who comprise this subpopulation.

In 2006 19.5% of eligible 10" students passed both the ELA and Mathematics portion of
the CAHSEE.

A significant number of our students do not pass mathematics, English, or science with a
C or higher.

As of 2004-2005 63.4% of FHS graduates completed a Career Tech Ed Program and
Earned aH.S. Diploma
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Critical Academic Needs# 3:

Improve student's access to curriculum, instructional strategies and assessments that are
vertically and horizontally aligned to the standards.

Professional development opportunities that readily transfer into the classroom.

L earning goal s these needs support:

Apply complex problem solving techniques to academic and personal problems
Analyze and evaluate data, and apply the conclusions to real-life Stuations
Demonstrate proficiency in mathematical computations and applications
Demonstrate proficiency in reading, writing, listening, and speaking skills

Evidence of Critical Academic Need #3

Aforementioned data from the CAHSEE, CST, and graduation rates.

The percentage of teachers at FHS who are working under a Provisional Credential is
22% whereas the percentage for the District is 3.6%.

The 60% teacher attrition rate led to 71 new hires in 2005.

Critical Academic Needs # 4:

Improve daily attendance rate and reduce tardy rate
L earning goal s these needs support:
Demonstrate appropriate interpersonal and social skills
Participate actively in the community
Prepare for the transition from high school to higher education or the work force

Evidence of Critical Academic Need #4

The stable attendance rate at FHS is 82.29%. Based on the 2006/2007 enrollment datain
which 4,638 students are enrolled at FHS; approximately 800 students are absent at a
given time.

Transient rateis currently 43.09%

According to STAR data through the CDE FHS had 3,975 students eligible for testing in
the 2006/2007 school year yet only 3,569 students were tested. This represents 89.9% of
students being present for testing.

E. Important Questions Raised By the Analysis of the Student Perfor mance,
Demogr aphic, and Per ception Data:

How do we find time to meet as departments to analyze data, curriculum, instruction, and
assessment and to design and implement schoolwide professional development?

How do generate staff-wide ‘buy-in’ for our new Action Plan?

How do we more accurately assess the achievement of students who score below
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proficient on the math and ELA CSTs?

How do we increase total parent involvement to include a wider range of perspectives?
How do we empower diverse groups of parentsto take an active role in Local school
leadership, SLCs and Site Council?

How do we reach our African American students that are underrepresented in advanced
courses?
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CHAPTER 3-PROGRESS REPORT

Schoolwide Action Plan

After thelast full Self-Study in 2000, a monitoring committee, composed of the Instructional

L eadership Team, focus group facilitators, and the Self-Study administrator and coordinator, was
formed to facilitate the implementation of the action plan. This committee met monthly during
the school year to discuss and plan the actions that needed to be taken to ensure implementation.
Departments met to chart their progress on the action plan items. Many of the actions were the
same as those cited in the Joint Intervention Agreement (JIA). The implementation status of the
Schoolwide Action Plan is as follows:

ACCOUNTABILITY: Improve accountability of all stakeholders

I mprove parent participation

There have been some gainsin the area of parent involvement. The Parent Center has been open
and operating since spring 2003. FHS has two Community Representatives and a Parent Liaison.
In 2004, the Parent Center was relocated to alarger and more centra location. With the
relocation, the Parent Center purchased 100 audio trandation headsets to improve collaboration
and input from parents. The Parent Center facilitates parent training on issues such as gang
intervention, college and graduation requirements and computer use. It also provides a consistent
place for meetings, assistance, and information such as learning how to be more active in their
child’'s education. In addition, the Local District 7 superintendent holds informational meetings
with al parents. Phone master, phone calls, the school Marquee and posted information in the
community help to ensure that all parents are notified of such meetings.

Compensatory Education Advisory Council (CEAC) and English Learner Advisory Committee
(ELAC) parent meetings are held monthly to address parents' concerns. Currently the turnout is
approximately 35 parents per meeting. Open House/Parent Conference Night has improved since
the school adjusted the hours to facilitate greater turnout. The College and Career Center Parent
Night isheld in thefall. The College and Career Center, Parent Center, and the library are always
open for parent visitation.

Computer classes are offered to train parents to access digital information published by the
District and school. In addition to this, parentsreceive training in standards-based instruction
(SBI) through the Beyond the Bell (BTB) program. Thisis to make parents not only aware of
the standards, but to demonstrate what a standard looks like "in action". Parent representation is
an integral component of the SLC network to support student achievement. All SLCs plan social
events during the year to provide amore casual interaction between parent, students, and
teachers. While parent involvement in the educational processis an area needing improvement,
FHS continues to plan strategies and workshops to increase parent participation.

Ch3 &




Improve certificated staff’s attendance, punctuality, long-term planning, and emer gency
lesson plansfor subs.

In 2003 teacher and staff accountability improved dramatically in regard to long-term planning
of SBI. Teachers used a matrix designed by Local District 7 to do backwards lesson planning.
Time was set aside for such planning both within the departments and across the curriculum.
Planning sessions took place on Saturdays and during off-track time. All teachers complete an
Initial Planning Sheet based on teacher standards and this planning is followed up with a number
of classroom visits and conferences with a designated administrator. The process culminates with
the final STULL evaluation conference where teachers meet, exceed or do not meet expectations.

The average number of teacher absences dropped over atwo-year period. In the school year
2001-2002, the average days absent of certificated staff was 10.382 days; in 2002-2003, the
average number of dayswas 9.326 days. In February 2007, the average number of teacher
absences was 9.572. This represents a dight increase since the 2003 revigit.

There is aconcerted effort to provide substitute teacher support with a comprehensive folder
containing the information needed to maintain continuity of instruction. However, only seventy
percent of the teachers provide emergency lesson plans for substitutes. FHS currently employs 5
“permanent” substitutes to provide consistency in instruction during professional development
pull-outs and to address staffing needs.

Security is stationed in at strategic locations. Additional off-track teachers were hired to assist
with security in 2002-2003. However, more security is needed in the stairwells and hallways of
outlying buildings and along the fences of bungalows. Security cameras arein the process of
installation.

I mprove student attendance, punctuality, behavior, and performance

A schoolwide “no-pass’ policy was implemented in 2004. Thereis an observable decrease in the
number of students who walk about the campus during instructional time. Student in-seat
attendance improved. The in-seat attendance for the school year 2001-2002 was 80.44%; for
2002-2003 it was 83.7%. Presently the daily attendance is at 79%. Thereisarevised tardy policy
in place. Students who are late to class proceed to the tardy room located in the auditorium. The
students are logged into the Dean’ s database and are given a pass to be admitted to class. The
school has implemented several incentive programs for good attendance. Recognition is given to
students with excellent attendance at the end of the school year. Parents of students with
excessive absences are contacted by the PSA counsdlor, clerical staff, and/or SLC counselors. In
SLCs, teachers and coordinators regularly call home regarding student absences and tardies.

A progressive discipline policy has been implemented through the Dean’ s Office. Teachers are
expected to try different techniques (changing students’ seats, parental contact, consulting
counselor, SLC intervention) before the student is sent to the Dean’ s Office. Various SLCs have
implemented a variety of strategies such as a“teacher buddy” system which allows problematic
students to “cool down” before returning to class; nutrition and after school detention; behavior
reflection/inventories; or referral to FAST or IMPACT. Members of the Discipline Committee
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would meet to formulate plans for Saturday and/or after-school detention programs for students
who consistently engage in inappropriate behavior.

A tardy policy is enforced each period. Students who are late to class are referred to the Tardy
Room where a contact with the parent is made. Students have claimed that there is sometimes no
tardy room and they have to go to the Dean’ s office to get a pass.

In 2006-2007 and 2007-2008 school years, at the beginning of each semester, assemblies have
been held where the principal talks to students about the attendance policy, the code of conduct,
student responsibilities, and the school’ s vision and mission. Award and recognition ceremonies
for students who performed well academically and/or have good attendance have been planned
for the 2007-2008 school year.

Starting in grade 9 students are given their four-year plan; students are expected to maintain
knowledge of the requirements for graduation and for college in a portfolio. In 2002-2003 and
2006-2007 students received planners to organize and track their academic goals. During the
school year 2007-2008, comprehensive planners have been distributed to students through their
SLCs. Teachers are currently being trained to help students use their planners to keep track of
their educational goals. In addition to student planners, teachers and parents planners are
available, containing pertinent information and dates for the school year.

Learning Goals impacted: Effective Communicator, Life-long Learner, and Quality Producer

Evidence:

Dean’ s Office policies, Codes of Conduct and Student Responsibilities, Referral forms,
and logs

LAUSD School Performance Indicators

CDE findings

School Accountability Report

Bilingual and Tile | Office documents

Attendance Office documents and reports

Parent Center agendas, documents, and logs

Beyond the Bell Agendas and Minutes

Counselors logs and anecdotal records

Parent Sign-in Logs for Parent Nights, Conferences, Back to School Nights, and Open
House

Parent Computer class rosters

Emergency Lesson plans

School Site Council agendas, logs, minutes

Tardy and Attendance Policies
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COMMUNICATION: Improve communication among all stakeholders

Install telephonesin most remote ar eas of the campus

During 2001-2003, FHS made efforts to provide appropriate communication access in al areas
of the campus. Some teachers in the remote areas were given walkie-talkies that gave them direct
access to security. Cell phones were al'so made available in selected rooms, so that two or three
teachers would have access. A new P.A. system has been installed to include all areas, and new
lines have been installed to provide telephone communication for all classrooms.

Publish a monthly bilingual newdletter for parentsand adirectory for all stakeholders

Parent calendars are published in English and Spanish and distributed monthly for studentsto
take home. Each month, Title | and Bilingual offices mail home to parents information regarding
Compensatory Education Advisory Council (CEAC) and English Learner Advisory Committee
(ELAC) Parent meetings and upcoming workshops. All minutes are published or made available
to all stakeholdersin English and Spanish and may be accessed in the Parent Center. Phone
master messages are sent to parents to provide necessary information about school programs and
activities. A new marquee is used to provide information about upcoming activities to the parents
and community. In the 2007-2008 school year parents will receive a planner with al major
school activities, directories, and other important information (i.e. bell schedules, contact
numbers/directory, important dates, and academic and socia support services available).

Organize and distribute Faculty and Department Handbooks

A FHS faculty handbook was organized and distributed to all certificated staff in 2002-2003. An
updated faculty handbook will be re-issued for the 2007-2008 school year. Updates will be
distributed to faculty at meetings and back-up copies will be housed on-line. Most departments
arein the process of publishing and updating their department information on the website.

Publish and distribute budgets, minutes of all meetings

Information regarding budgets is made available to all stakeholders upon request. The current
administration is forthcoming with budgetary information such as expenditures. Budgets are
readily available from LAUSD.net/FRDB/BTS to members with an inside LAUSD account.
Meetings regarding budgets and expenditures are open to all stakeholders.

Make direct contact with parentsof studentswho are excessively absent

Two full PSA counselors communicate regularly with parents of students who are chronically
absent. These counselors make phone calls, visit homes, meet with parents and students, and
coordinate services to reduce absences. Teachers and counselors also make contact with parents
about student absences. SLCs are especially vigilant about the attendance of their students.
Phone master is used daily for students who are absent from the record room class. In addition,
the school makes direct contact with parents through report cards and progress reports sent home
each semester, Back-to-School Night, Open House, and Parent Conference Night.
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Learning Goalsimpacted: Effective Communicators, Life-Long Learners, and Quality
Producers

Evidence:

PSA Counselor Logs

Parent Conference, Open House, and Back-to-School Logs
Referral Formsfor Students with Excessive Absences
Tardy Policy

Phone master records

Minutes

Agendas

Title1 and Bilingual Mailings

FHS Website

CURRICULUM

Implement standards-based instruction aligned with State Standards and Framewor ks

To meet the requests of the visiting committee in 2000 and, in an effort to align instruction with
the State Standards, Fremont High School adopted a LD7 created “Matrix” for standards-based
teaching and learning. Each teacher was issued a copy of the State Frameworks and Standards.
Core content area textbooks, issued to all students, are all aligned to the California State
Standards with student guides.

Teachers worked in collaboration to design units based on the backward design model.
Designing the culminating task was the first step to make sure that it is at the same cognitive
rigor level asthe standard. Professional development consisted of “unpacking” the standards and
following through with scaffolding strategies to make sure that the students master the
culminating task as measured by established criteriafor assessment (rubric).

Departments created sample standards-based units and compiled them in a binder to be shared
with other teachers. In subject-alike groups, teachers met regularly to discuss and share
resources. Administrators and teachers organized and led lesson-planning sessions on Saturdays.
New teachers were assisted through the process of backward planning and curriculum mapping
by the content areas coaches. The emphasis was placed on scaffolding lessons at or above the
level of the State Standard. Standards-based instruction is stranded in all professional
development efforts. Presently, math teachers are holding planning sessions on Saturdays to
ensure that standards-based instruction is consistent within subjects.

As teacher and administrative turnover continued throughout the subsequent years, even moving
from atwo-principal leadership model (for two years) and returning to the one principal model,
standards-based instruction was maintained by the teaching staff via the usage of instructional
guides and has been incorporated into the daily instructional practices of teachers.
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Improve reading, writing and math skills across the curriculum

During the 2001-2003 school years, Reading, writing, and math strategies were standard
throughout professional development. By using the Local District 7 matrix format, teachers of all
disciplines were trained to imbed designated literacy standards into their units of study.

Teacher-led workshops demonstrated literacy activities using the resource, Srategic Teaching
and Learning. Using the same teacher-led model, a series of workshops were conducted using
the resource, Thinking Maps. Thinking Maps provided all students with graphic organizers that
helped them access, organize and communicate information. Cornell note-taking is another tool
students are trained to use in order to focus on higher-level thinking.

Full-time on-site UCLA literacy coaches work with teachers in the core subjects to plan awide
variety of literacy strategies. The District instituted quarterly Periodic Assessmentsin math,
English-language arts, and science. An instructional guide with emphasison literacy isused in
monthly workshops to train teachers to plan instructional activitiesto meet designated literacy
standards. Embedded in each lesson are literacy standards.

Recently, UCLA coaches and FHS teachers have been working on curriculum mapping which
creates continuity and consistency in improving reading, writing, math, and science in the core
content aress.

The LAUSD adopted the Language! and High Point Programs to improve the literacy of
struggling readers. Students are placed in two-hour blocks to focus on fundamental reading
skills. High Point isfor English Language L earners; students are placed in the program in order
to systematically advance their language acquisition. These literacy programs are in their fourth
year of implementation.

Some classes subscribe to reading periodicals. The Los Angeles Times, delivered on adaily bass,
is used to provide students with current informational reading practice.

Beyond the Bell’ s Kaplan Reading and Math Academy is offered to al students; however,
students who scored far below basic are encouraged to enroll. With this computer-based
program, students are first assessed in English and mathematics, then the program customizes a
plan that challenges the students to go beyond their present level. CAHSEE prep classes
available on Saturdays, after school and during intersession are also offered to students who have
not passed the math and/or the English sections of the CAHSEE.

In 2000-2003, classroom libraries were provided to teachers for sustained silent reading (SSR).
Thiswas an effort to offer students greater reading materials and opportunities than they would
have at home. Some classroom libraries are till being used in English classrooms, but not
schoolwide. The newly computerized library offers awide variety of reading material on site and
allows for material to be accessed from other libraries. Book fairs offer students the opportunity
to select and purchase books for themselves and for their siblings.
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Fremont believes that first-hand experiences are intrinsic to learning. Consequently, Title! and
the AVID program provide students with a number of curricular trips each school year.

Strengthen existing academies and create new viable onesto include all students

FHS now has thirteen SLCs which take the place of the three academies that existed in 2000. All
students are enrolled in a SLC. Each SLC has an enrollment of approximately 375-425 students
per track, including the Math/Science Magnet Academy.

Thereisacounseor for each SLC. From 2005-2007, two School |mprovement Facilitators (SIF)
provided support for the formation of vision of the SL Cs and to improve student achievement.
They assist in promoting a positive school culture and create a collaborative environment within
each SLC. Inthefall of 2006 FHS s Small Learning Communities submitted a proposal which
was approved by the LAUSD School Board; consequently, the school was awarded agrant. The
funds can be used to support SLC identification on campus, branding certain areas to show SLC
location and other SLC personalization for students and parents.

The Small Learning Communities are:
Aesthetics (Track A)
AlIR: (Track C)
AOTT: (Track A)
CALA: (Track A)
CALA: (Track B)
EARTH (Track C)
Enrichment (Track B)
Humaniservice (Track B)
Humanitas (Track A)
Humanitas (Track C)
Math /Science Magnet Academy (Track C)
Pathways (Track B)
P3 (Track A)

The lead teacher of each SLC, along with the principal or an administrative designee, playsa
crucial rolein this school reform and is a part of the Schoolwide Design Team (SWDT) which
meets bimonthly to make decisions about the learning needs of the students. Tutoring takes place
within SLCs or as a part of BTB Extending Learning Academy program.

Advanced via Individual Determination (AVID) while not considered a SLC, does extensive
instruction and engage in Socratic seminars to help students in their core subjects to maintain
notebooks with reflective Cornell notes. Students are tutored twice weekly by former Fremont
students. AVID students visit colleges and universities, have guest speakers, and college students
as tutors. Students receive continuous assistance with college applications. AVID, in its third
year of implementation, has grown from an enrollment of 60 students on Track B to 133 students
from all tracks. For 2007-2008 AVID will only service A & B Tracks.
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Learning Goals Impacted: Effective Communicators, Life-long Learners, and Quality Producers

Evidence:

Textbooks and Supplemental Materias
PD Workshop Agendas and Outcomes
Matrix

UCLA Literacy Coaches Logs
LAUSD Instructional Guide

District PD/Workshop Agendas and Outcomes
Beyond the Bell Schedules/Rosters
Kaplan Reading and Math Programs
Language! And High Point Programs
FHS Website

Student Work

Classroom Observations

AVID Program

INSTRUCTIONAL DELIVERY

Establish and implement a coor dinated Professional Development Plan to include
assessment and literacy

The primary objective of FHS' s Professional Development is to provide teachers with the type of
training they need to consistently deliver quality instruction. The major areas of focus are:
standards-based instruction, differentiated instruction, assessment, technology, and Small

L earning Communities.

During 2001-2003 FHS implemented a two-year professional development plan which was
written in conjunction with Local District | (Now 7). Within the plan, literacy across the content
areas was addressed during Professional Development (PD) Tuesdays and “buy-back days.” The
resource Strategic Teaching and Learning was used in teacher-led workshops to provide
strategies for teaching reading in all content areas. Mind Mapping workshops led by trained
teachers provided instructional strategies to help students use graphic organizersin order to make
sense of text. From 2002-2004, a variety of professional development workshops on scaffolding
material were presented by teachers. Thelocal District brought in full-time literacy coaches for
the content areas. Presently, UCLA literacy coaches provide on-going PD in the core content
areas in the form of monthly workshops, modeling, observing, and evaluating lessons, and
creating rubrics. The coaches also assist teachersin preparing lessons related to LAUSD Periodic
Assessments, the CST, and the CAHSEE, and help them use the data from those assessments to
further inform instruction.

Fremont supports collaborative lesson planning by providing teachers with paid time after school
and on weekends to create standards-based lessons. During 2001-2003 PD focused on creating
standards-based lessons using a matrix created by the Local District. The backward design of the
matrix promoted the alignment of curriculum and comprehensive strategies to instruct all
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studentsin al content areas. Currently, vertical teaming is afocus with some core subjects, such
as science, who are well into the process, and other core subjects, such as English, who are till
at the beginning stages. In 2006-2007 teachers on all tracks and in all subject areas began
training in Understanding by Design, another standards-based, backwards planning model.

Another facet of PD is conference attendance and off-site training. Funds are available for
teachersto attend relevant local, state and national conferences. A pre-conference meeting is
held with the administrator in charge of instruction, and a post-conference meeting with the SLC
or department is required. Conference materials and outlines of the event are to be shared with
the administrator in charge of the department or the SLC. Teachers have attended conferences
sponsored by NSTA, NCTE, CATE, TESOL, the College Board, AVID, Cognitive Coaching and
UbD.

Provide substantive orientation and support for new teachers

Following the last full Self-Study, a group of teachers organized Teachers Learning through
Collaboration (TLC). Thiswas an informal group that met monthly to address the instructional
and management needs of new teachers and to offer emotional support. During 2004-2007 both
UCLA coaches and an on-staff coach have assisted new teachers with lesson planning,
evaluation of lessons, classroom management, instructional strategies, policies, and general
support as needed. A concerted effort is being made at FHS to retain new teachers and to reduce
teacher turnover. FHS has added a Priority Staffing Advisor/New Teacher Support Person to
give these issues the needed attention. Additionally, new teachers are assigned a Beginning
Teacher Support and Assessment (BTSA) support provider to assist them in navigating their first
two years as a teacher and guide them through the California Formative Assessment and Support
system for Teachers (CFASST) process. During 2006-2007 teachers on all tracks began training
in the methods of Cognitive Coaching. Thistraining will continue into 2007-2008 and is part of a
conscious effort to build capacity in our staff, both new and experienced, and will result in new
teachers learning to conscioudly reflect on their methods and practices.

Provide on-going technology training to staff and students.

Utilizing digital high-school funds, extensive technology training took place from 2001- 2003.
Using the teacher-led model, training was offered at various levels of expertise with various
programs such as Microsoft Word, Power Point, Excel, ERB, Making the Grade, i-Movie as well
asthe use of LCD projectors for classroom presentations. As LAUSD rolled out the ISIS system,
training was offered to assist teachersin transitioning to an on-line attendance and grading
system. Presently, there are five readily accessible staff members working on technology—a
coordinator, 2 part-time teachers, and two full-time technology aides. One of the computer lab
facilitatorsis available for in-service training during specific periods. Teachers have been trained
in how to use programs such as Qwizdom, Inspiration, Algebra in Motion and Calculusin
Motion.

There are four labs available for student/class use. The process for accessing these |abs has been
streamlined and clarified. Teachers can now sign up for lab time on the FHS website.
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Additionally, there are four laptop carts available for teachers to check out for classroom use.
Students continue to be offered classes in introduction to computers as well as web design,
digital imaging production and filmmaking/editing.

Parent classes are offered in English and Spanish to train parents to access the Internet. They are
trained to access the FHS website in order to be informed about their child’ s courses and
homework assignments.

Provide Internet accessfor all classrooms.

FHS has increased the number of classrooms with Internet access provided by the E-rate.

The Internet is accessible in approximately 70% of classrooms, the library, the College/Career
Center (CCC) and four computer labs. New wiring is being installed throughout the school that
will make the Internet accessible in more classrooms. Since teachers post their attendance and
grades online using Integrated Student Information System (1S1S), and students increasingly rely
on Internet research, FHS realizes the importance of having every classroom connected to the

I nternet.

Improve substitute support in order to ensure continuity of instruction.

Five permanent substitutes have been assigned to FHS in an effort to create continuity in
instruction and to support teachers who are required to be out of class for professional
development.

Substitute packets are often available to substitutes. All teachers are required to submit an
Emergency Substitute Folder to ensure successful coverage of classes. The foldersinclude:

* Emergency Lesson Plans

* Map of School

» Classroom Seating Charts

» Telephone Numbers of Various Offices and support personnel
» Referral Forms

» Discipline Policy

* Current Lesson Plan Outline

» Emergency Procedures

Teachers may also fax their daily lesson plans, leave them in the classroom, or place them in
their administrator’s mailbox.

Learning Goals Impacted: Effective Communicator, Life-Long Learner, and Quality Producer.
Evidence:
* Professiona Development Plan

* New Teacher support Documents
* Workshop Agendas
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Workshop Resources

On-site PD Evaluations

Frameworks and Standards

Matrix

Initial Planning Sheet

UCLA Coaches Agendas/Workshops
On-site New Teacher Coach’ s agendas/workshops
Conference Attendance Documents
Collaborative Lesson Plans

APl Data

Student Work

FHS Website

E-Rate Program

Parent Resource Center

Lab Schedules

Substitute Records, evaluations?

Progress
Schoolwide Action Plan

SUPPORT SERVICES

Implement a coordinated and effective schoolwide tutoring program.

During the school year 2001-2002, FHS initiated a focused tutoring program with a coordinator.
Students and teachers received updates about where and when tutoring would take place via
flyers. Currently, most tutoring takes place within each SL C with individual teachers before and
after school. Teachers are able to accumulate Urban Classroom Teacher Program (UCTP) hours
by tutoring for extra pay. New teachers are trained in the use of the UCTP. Parents have been
notified of students need for and the availability of this tutoring by individual teachers. Asthe
school is organized with SL C-based administration, organization of outreach to inform parents of
the need and availability of tutoring will be developed. BTB extended learning offers classes
during intersession and after school. Saturday classesin reading and math use Kaplan, a
computer-assisted individual diagnostic/prescriptive intervention program. In the 2005-2006
school years, the Homework Club was created as an after school, teacher-led tutoring program.

Design a viable homeroom schedulefor the purpose of anchoring each student to a
teacher/counselor/parent network

Homerooms are no longer extended (homerooms are extended; they are just not used for any
specific purpose); in 2003, homerooms were shortened. Many of the counseling activities that
took place in the extended homeroom are now done in classrooms throughout the day.
Presentations regarding graduation requirements, transitioning to high school or other important
issues related to high school experiences are done in classrooms. The four-year plan is one of the
topics of classroom presentations. School-to-work programs are presented. In the spring of each
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school year, counselors visit feeder middle schools and begin to inform students about high
school classes. A counselor and counseling cart are available in the quad area for answering
students questions and obtaining forms. SLCs anchor students with a teacher/counsel or/parent
network. The recently passed SB1802 will fund extra counseling time for conferring with
students and parents. Some SLCs, such as the Math, Science Magnet Academy have an Advisory
Program that pairs 8-10 ninth graders with 2 senior mentors and a teacher within their SLC to
assist ninth graders in transitioning from middle school to high school.

I mplement a coor dinated schoolwide progressive Discipline/Attendance Plan

Following the accreditation visit in 2000, discipline and attendance committees composed of
teachers, parents, and administrators were formed. The Code of Conduct and Student
Responsibilities was published and new referral forms were issued with clear directions for
progressive discipline. The guidelines for progressive discipline were presented to teachers with
a Power Point presentation in faculty meetings. Students are informed of the Code of Conduct
and Student Responsibilitiesin period-by period assemblies by the principal and other
administrators. Parents get the information in various settings including advisory
council/bilingual committee meetings, parent orientations, and through copies sent home to
parents.

IMPACT and Fremont Assessment and Support Team (FAST) are two programs which attempt
to deal with severe discipline problems. FAST seeks to use systemic problem-solving to assist
students who are experiencing academic, health, attendance, emotional, psychological, behavior
difficulties.

The goal of the IMPACT Program isto improve achievement, increase student attendance,
provide students with coping skills, and increase resiliency in students from families with alcohol
and drug problems. A student needing support may be placed, with parent permission, ina
teacher-facilitated educational support group that meets weekly during the school day. The PSA
counselor functions as liaison between the home, the school, and the community, providing
direct servicesto families of students with extreme attendance problems.

In 2001-2003 attendance incentive award assemblies were held and prizes were given to students
with good attendance. The percentage of in-seat attendance improved from 80.44 % in 2001-
2002 to 83.70 % in 2002-2003. FHS is striving for 90 % attendance; during the first two months
of the 2007-2008 school year, Fremont has maintained above 90% average attendance.
Additionally, the“No Pass’ policy mandates that students remain in class the entire period, thus
maximizing their instructional time.

Fremont has implemented period-by-period attendance record-keeping through ISIS, which
enables reports that can be used to identify avariety of attendance issuesin support of the new
Attendance Plan.

In the fall of 2006, FHS began its Student Conflict Mediation Program (SCMP). The purposeis

to strategically and consistently teach FHS students to become ambassadors of peace. Students
are taught problem-solving strategies that validate their concern while respecting and validating
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the concerns of others.
Improve technological support services, i.e. photo copiers, telephones, Internet access
across the campus.

Copying services at FHS have improved remarkably. Photocopiers are in each department office.
The library and the Bilingual Officec have copiersfor large volume copying. A Duplo
duplicating machine is aso available to all teachers and staff on awalk-up basisin thelibrary, in
the Title | office and in the Magnet Office. The counseling offices and the Magnet offices have
copy machines available to al staff. The bilingual and Title | offices offer photo copying
services. Access to copiers throughout the campus has vastly improved.

Most classrooms, al offices and computer labs have Internet access. New wiring is currently
being installed to further improve Internet access. The Fremont network supports many domains
for both teachers and students. The new Fremont website provides a means for teachers to
publish their course outlines and requirements, aswell as homework assignments for students
and parents. The website also provides a forum for the community to obtain information about
school activities.

Learning Goals Impacted: Effective Communicator, Life-long Learner, and Quality Producer.

Evidence:
Counseling logs
Copy machines
School Profile
FAST and Impact logs and anecdotal records
Counselors' schedules of classroom visits
Counselors' schedule of visitsto feeder schools
Counseling Cart
UCTP logs for tutoring
Computer Lab logs
Beyond the Bell schedule
Code of Conduct and Student Responsibilities
Attendance Policy
Tardy Policy

Fremont has made strides in implementing its Schoolwide Action Plan despite the turnover in
teachers and administrators. The staff at Fremont makes a conscientious effort to improve
student achievement. Although a complete analysis of the effects of SL.C formation has not been
completed, it isthe perception of most stakeholders that the school’ s reform has had a positive
impact on student attendance, achievement, and discipline.
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Critical Areas

Introduction: Process for Follow-up and Monitoring Since Last Full Self-Study - 2000

The follow-up process for responding to the previous full Self-Study recommendations began
with the formation of committees for each of the sections of the Schoolwide Action Plan. Each
teacher volunteered to serve on one of the committees. Starting in the spring of 2000, the
administrator, committee chairpersons, and Self-Study coordinator met to modify the action plan
to include the critical areas for follow-up. At other monthly meetings the group discussed the
progress and steps to be taken to ensure implementation of the action plan items. Parents
continued to meet to discuss how they can become more involved in the school program.

Another follow-up procedure involved each department collaborating within the department to
produce a progress chart. The charts indicated how the department had or would implement the
action plan items. The Instructional Leadership Team reviewed these charts and discussed how
these items could be implemented throughout the school. In the fall of 2000 the departments
began compiling their handbooks. Department handbooks are currently being revised to reflect
changes in curriculum and instruction. Fremont High School has posted information concerning
curriculum and instruction in the FHS website archives. In the fall of 2000 the Action Plan areas
of Curriculum and Instructional Delivery were integrated into the components of the Title |
Program Improvement Plan.

During the fall of 2001 and after CDE published its audit findings, the School Site Council
(SSC) began to write the High Priority School Grant (HPSG) application using the audit findings
plus the Joint Intervention Agreement (JIA). At this time the school’s efforts turned to
implementing the JIA corrective actions. The JIA, along with similar WASC action items,
provided a strong mandate for the implementation of items contained in both documents.

Progress made in Critical Areas for Follow-up

Critical Area for Follow-up # 1

The site administration and staff coordinate and align student assessment data and programs to
address the needs of all students.

2003 Revisit Priority Areas for Growth: 1. Collect and use multiple sources of numerical data
to assess student learning across all curricular areas. 2. Teachers and administrators need to use
the results of assessments to guide instruction and program planning. 3. Assessment data needs
to be collected and analyzed regarding the effectiveness of programs.

Presently, plans are being made to create an on-going system to provide up-to-date data to
teachers regarding their former and present students in order that such data can be used to inform
instruction. DSS (Decision Support System) is a District online source for getting data. Other
activities and programs which address this critical area are:

» Periodic assessments were implemented schoolwide in English/language arts, (2004-

2005) mathematics, and science (2005-2006.) These assessments help to measure
students’ progress toward State Standards and to drive instructional decision-making.
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However, teachers do not always get the results in a timely manner.

Teacher-made assessments are used daily in classrooms in the form of

informal questioning, formal tests, and examining student work. Standards-based units of
instruction begin and end with a culminating task using a rubric and criteria chart to
determine students' success in attaining a specific standard. In some classes peer
evaluation is used for some writing assignments. Some departments have constructed
department tests for each course.

Foreign language assessments are done by the department.

Both the percentage of students taking the CELDT (California English Language
Development Test) and the number of students reclassified have increased. According to
the SARC, 8.4% of students were re-designated in 2005-2006. ELL student
reclassification has increased from 1,521 in 2002-2003 to 1, 871 in 2006-2007.

Data analysis has been one of the topics for staff development during 2006-2007. Staff
development during "buy back™ days centered on examining CST scores and

trends. However, a system needs to be put in place to provide on-going timely data to
teachers and to the administration. During the 2006-2007 school year, FHS did not have a
person dedicated to analyzing data and disseminating assessment results to all teachers in
a timely manner. As a result, data was not consistently used to guide subsequent delivery
of instruction and professional development.

Integrated Student Information System (ISIS) is used to input attendance and to

obtain student information. Training in the online ISIS grading program,

Gradebook, began in January, 2007. Decision Support System (DSS), an LAUSD data
system, can be used by administrators and others who are trained to compile and interpret
disaggregated student data. Some SLC lead teachers were trained to access student data.

In 2006-2007, responding to research data, off-track teacher academies began providing
the opportunity for teachers to be trained in lesson planning and lesson study by the staff
of Understanding by Design (UbD), a backward design professional development model.
Also in 2006-2007, Nine Mathematics teachers participated in Interactive Mathematics
Project (IMP), a 5 day training where math teachers were trained to teach math using a
"problem-based" thematic approach. In 2007-2008 Achievement Solutions will be rolled
out in math and science to facilitate formal lesson studies and collaboration using formal
and informal data. The IMP training will be used and shared during Lesson Study and
during department meetings.

The school has been structured into 13 small learning communities. Each SLC has a lead
teacher and is a member of the Schoolwide Design Team (SWDT). SLCs provide more
personalization between teacher and student, teacher and parent. Teachers in a specific
community are able to communicate with each other about an individual student’s
academic performance based on student work, periodic assessment, CST, CAHSEE, and
personal concerns or issues. Counselors, lead teachers, classroom teacher and parents
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hold meetings to address the needs of students. Teachers and counselors use the results of
CST, CAHSEE, grades, and transcripts to guide and differentiate instruction, and to
provide intervention, and enrichment.

Students are individually programmed into the school’s intervention programs:
Language! (double-block of ELA) and High Point for English Learners and
Beyond the Bell Extended Learning programs based on their CST performance,
CELDT scores and English language grades. Math Essentials is a class offered to
students who do not pass Algebra 1A during the first semester. "Boot Camp"
classes are mandated by the District for students who have not passed CAHSEE.
The algebra 1 classes have been reduced in size resulting in an increase in
academic rigor.

UCLA literacy coaches and teachers conduct monthly curriculum and lesson
planning in-services based on the District provided Instructional Guides and the
periodic assessment data indicators. These in-services infuse literacy strategies to
provide teachers with scaffolding strategies to help students access and master
content standards.

» The special education enrollment has increased from 250 to 540. The number of
special education classes for students with various special needs has increased.
FHS now has a special education administrator, a LRE Bridge Coordinator, a
Special Education Coordinator and the DOTS, a school-to-work transition
program. Welligent, an online program, is now used throughout the District to
maintain and update student IEP records. Least Restrictive Environment (LRE),
placing of special education resource students into general education classes, has
been implemented. Ninety percent of resource students with IEPs are in general
education classes for forty percent of the school day. Students with IEPs are
individually programmed based on standardized test scores, grades, and their
individual needs as stated in the IEP.

Action plan items: COMMUNICATION, ACCOUNTABILITY, CURRICULUM,
INSTRUCTIONAL DELIVERY and SUPPORT SERVICES address this critical area.

Critical Area for Follow-up #2

The site administration and staff develop and implement a process to align curriculum with
California Standards.

2003 Revisit Priority Areas for Growth: 1. A data collection system needs to be in place to
track the results of students’ assessment and progress related to the standards taught. 2. The role
of math and literacy coaches needs to be defined and monitored.

Fremont High has implemented a focused Professional Development plan which includes the
following:

* Beginning in 2003 all students have had access to California publications of textbooks
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which are aligned to the California State Standards in the core subjects. Each student has
a textbook available in class and one available to take home.

State Frameworks and Content Standards are made available to all teachers for planning
standards-based lessons, by hard copy, via the CDE website, and department servers. The
Priority Staffing Advisor works with new teachers to use these documents to inform
planning of instruction.

In addition to “Banked Day Tuesdays” and “Buy Back Days” teachers are given paid
time to collaborate and develop curriculum and standards-based units. Sample SBI units
are shared within the department. Presently, UCLA coaches provide workshops for
teachers in core content areas monthly and on Saturdays. This on site professional
development supports the core content areas in curriculum, instruction, and assessment
and accountability. UCLA coaches maintain logs which are then used by Local District 7
and the school administration to monitor their effectiveness. Professional Development
emphasizes curriculum alignment, SBI, and cultural awareness in various formats. It also
includes outside speakers, science fairs, film festivals, and curricular trips.

A “matrix” provided by Local District 7 was used as a guide for developing SBI units
during the 2001-2003 school years. Currently, some teachers continue to use the matrix,
while others have adopted the UbD model for backward lesson planning. In 2001-2003
matrices and rubrics were posted in the classrooms in order for parents and students to
have a clear understanding of academic goals. Many teachers currently continue this
practice. Sample SBI units are shared within the department. For example, the English
Department has a database of standard-based lesson plans stored in the English office
computer for all English teachers to access.

» Understanding by Design, (UbD) a backward lesson planning model, looking at student
work and lesson study workshops began in the spring of school year 2006-2007. UbD
will continue to be the primary focus of professional development. All materials, lessons,
units, strategies from the aforementioned PD activities, going back as far as 2000, are
digitally archived at the newly created techfremont.org.

The Math, Science, Social Studies, and ELA Periodic Assessments and Instructional
Guides target specific state standards. Summative tests for High Point (English Learners)
and Language! are used to determine students’ proficiency in specific ELA standards and
to inform instruction. However, useful data is not supplied to teachers in a timely manner.
FHS is planning a data collection system. The Data Analyst will coordinate the
Professional Development activities related to data collection and analysis. Additionally,
the Data analyst will coordinate the dissemination of data to teachers.

School Improvement facilitators provide period by period Professional Development on
the Seven Attributes of Small Learning Communities.

Action plan items: CURRICULUM, INSTRUCTIONAL DELIVERY, COMMUNICATION,
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SUPPORT SERVICES address this critical area.

Critical Area for Follow-up # 3

The site administration and staff design and implement a consistent focused schoolwide reading
program.

2003 Revisit Priority Areas for Growth: 1. Collection and assessment of data on new literacy
interventions. 2. Assessments/Analyze data/Re-teach according to teacher discretion. 3. Increase
math skills development intervention. 4. Use of multiple assessments for instruction. 5. The role
of math and literacy coaches defined and monitored.

Fremont has taken a multifaceted approach to addressing literacy. Since the last WASC visit, the
following strategies have been implemented.

« Since 2002-2003 UCLA/Center X literacy coaches have worked with teachers of core
subjects to embed literacy standards and strategies into their standards-based units.
Coaches are now onsite full time to assist teachers to improve students’ literacy. Coaches
are monitored by Local District 7 and by the school administration. They maintain logs of
their activities which guide the next year’s professional development.

- Language!, a double period block, is a reading program taught to students who score in

the lower 20th percentile in reading on the CST. High Point is a similar reading program
for ELL students. These programs use a variety of strategies including, but not limited to
decoding, sentence combining, and comprehension. Teachers of these two programs
receive extensive training. LD7 collects data from these programs.

« A new resource lab has been established to provide diagnostic/prescriptive instruction to
incoming resource students who are identified as needing extra support to achieve
academic success. Extended Learning classes are provided for special education students
through BTB.

- Ninth grade students identified as far below basic on the CST are contacted via phone and
letter, and are offered enrollment in BTB Saturday Academy reading classes. Attempts to
increase enrollment have been made, such as ninth grade teachers nominating prospective
students. Students enrolled in these classes use Kaplan, a diagnostic/prescriptive
computer program, and receive individualized reading instruction.

« The school library is fully automated and is now undergoing remodeling. FHS now has a
full-time library aide to assist the library-media teacher and students. The library provides
a wide variety of resources for students. Online research is also available with a number
of computers stationed throughout the library. The FHS librarian and several teachers
attend annual Young Adult Literature conferences to identify and purchase relevant
materials for students of all interests, ability levels and languages. Prominent authors
(Rigoberta Menchu, Luis J. Rodriguez, Sonia Nazario, Fr. Greg Boyle) are invited to
speak to teachers and students to promote a culture of reading. An extensive professional
library is available for teachers to assist with literacy strategies. Sets of books are
available to be checked out for classroom use.
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In 2001-2003 categorical funding and other specially funded programs provided
classroom libraries to all content teachers. Although these libraries have not had continual
funding, many teachers still maintain classroom libraries for Sustained Silent Reading
(SSR) through the SLC, department and library funding.

In 2003-2004 Periodic Assessments were implemented in English-language arts 9th and

10th grade classes as benchmarks to determine students’ mastery of reading and writing
standards. Teacher training in reading and writing instructional strategies is ongoing with
the use of a District-provided Instructional Guide and the assistance of UCLA literacy
coaches.

Since its start in 2003-2004, BTB has added more classes after school and on Saturdays
to increase enrichment and intervention opportunities for students. Extended learning
pretests students to determine proficiency levels and then enrolls students in appropriate
reading and math classes. Basic reading and math classes are offered as a part of the
Saturday Academy. In addition, classes are offered that address the IEP goals for special
education students. BTB extended learning teachers receive specialized training in
alternative programs and techniques to provide the necessary instruction.

In addition to Language!, which addresses our lowest scoring students, Highpoint is a
District mandated program for teaching English Language Acquisition. It teaches
phonics skills to help new students learn the phonic shift from their native language to
English. FHS now has a Reading Committee which has begun looking at various
programs to further address the needs of all our subpopulations. Our goal is a
comprehensive reading program with components to fit the needs of all

students. Humanitas Track B has begun and will continue a reading program in all
English classes. Several pilot programs such as Teen Biz 3000, Read 180 are being
considered as a part of a schoolwide reading program. Classroom libraries have been
purchased to reinstate SSR in English Classrooms. Eventually the plan is to promote SSR
schoolwide.

Action Plan items: CURRICULUM, INSTRUCTIONAL DELIVERY, and
ACCOUNTABILITY address this critical area.

Critical Area for Follow-up # 4

The site administration and staff develop and implement a plan to utilize the Digital High School
Plan to integrate technology in all curricular areas.

2003 Revisit Priority Areas for Growth: 1. Increase technology usage by staff and students. 2.
Staff development to integrate technology into the classroom and maximize available resources.
3. Consistent computer maintenance. 4. Power point display equipment.

Digital Grant funds were suspended in 2004. This impacted the school’s ability to

upgrade and provide technical service for the maintenance of existing equipment. A
technology task force has been assembled in order to improve the area of technology at
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FHS. Toward this end, in the fall of 2006, two technical support persons were hired to
maintain current infrastructure and create an online help desk.

Four computer labs are available to teachers and students throughout the school. The
number of Introduction to Computer classes has decreased, but more sophisticated,
rigorous courses such as Sci/Tech Research (2004), Digital Imaging Production (2005),
Web Design (2006) and a Film Making and Editing class (2007) have been added over
the last three years. There are four laptop carts available to be checked out to increase
student access to technology. The school network has been improved, and the school
website is presently being redesigned. Some departments and 52% of teachers have
registered their email accounts on fremonth.org and have begun posting their curricula
and assignments which can be accessed by students and parents.

The library has become fully automated, allowing student access to library collections at
FHS as well as online databases provided by LAUSD. Twelve computer stations are
located in the library for students and staff use, with more planned in the current remodel.

Students are interacting more with technology through activities such as electronic
portfolios using the District Digital Library’s Career Cruising program. Teachers and
students are making greater use of Powerpoint presentations and spreadsheets. Internet
research has increased as students transfer their knowledge and skill from computer
classes to core subject assignments.

LCD projectors and laptop carts are available for classroom use. Recently, ten document
projectors were purchased for classroom use. There is a need for other types of equipment
such as DVDs, and printers. Graphing Calculators are used regularly by the seven
teachers who teach trigonometry and above. Audio and video podcasting capability is
now available to FHS students and teachers. Projection systems with a teacher station,
projector and large screen are being installed in all computer labs. Students use
technology for various needs such as, Powerpoint presentations, writing as a process,
spreadsheets, organizing information, web design, career and college planning, learning
new skills, and online research.

Digital workspace has been allocated on the Fremont website for student work,
collaboration, and professional growth activities.

During the 2003-2004 school year, all new teachers were issued laptop computers and LCD
projectors purchased with Rodriguez funds. Tenured teachers received CTAP funds as a
stipend to purchase a computer for continued training, instructional planning, and
classroom management during 2002-2003. Those programs are no longer funded.

Alternative funds from the Single Plan for Student Achievement (SPSA) have been allocated
to continue providing these resources to new teachers and to support teacher retention.
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Software used at FHS has included various math programs such as Cognitive Tutor for
algebra skills (no longer used), Microsoft Office, and Kaplan, an interactive
individualized program used primarily for English and math in the BTB Saturday
Academy. Other software includes: Quizdom, Inspiration, Macromedia (web design),
Studio 2004, | Can Learn used in algebra and geometry, and My Access, a writing tool.

New classroom sets of graphing calculators are being used in the math and science
departments. Camera equipment was purchased for the filmmaking class which has a film
festival each spring. Digital imaging is used in science classes.

Parent technology training consists of continuous sessions offered each Thursday
morning from 10:00 a.m. to 12:00 noon. Classes vary in size from ten to forty, depending
on parents' work schedules; however, there is always a stable number of at least twenty in
attendance. Internet access is consistently available to parents in the Parent Center.

Some rooms, however, do not have computer or Internet access, and the wireless system
does not always work. There is a need to purchase and upgrade hardware and provide
more technical support. Security of equipment has been a problem. Items are often stolen
or damaged and not replaced or repaired. Technology inventory methods have been
improved and can be used for the tracking and recovery of some equipment. District
contracts now include replacement and/or repair warranties.

Action items: ACCOUNTABILITY, COMMUNICATION, CURRICULUM,
INSTRUCTIONAL DELIVERY, SUPPORT SERVICES address this critical area.

Critical Areas for Follow-up #5

The site administration design and implement a counseling process that ensures that all students
have a 4-year plan beginning at the gth grade level.

2003 Revisit Priority Areas for Growth: 1. Continue to increase the amount of parent outreach
to involve them in four-year plan. 2. Evaluate effectiveness of Ninth Grade House and other
small learning communities. 3. Increase visibility and accessibility of counselors.

The counseling department has made major improvements in ensuring that all students
have a four-year plan beginning with articulation in middle schools. The four-year plan
has been replaced by a more comprehensive plan; it is now the High School
Individualized Graduation Plan (IGP), a counseling program that ensures that all students
are aware of the goals they need to meet in order to graduate, including passing the
CAHSEE.

Counselors schedule a parent orientation in which the High School IGP is introduced.
FHS counselors visit middle schools and program students into the appropriate classes at
the end of their eighth grade year. This articulation provides incoming students with the
expectations and requirements for graduation from high school. During this time, students
are also given the opportunity to select their SLC.
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Counselors are assigned an SLC case load of approximately 400 instead of 600 for grades
9-12 students. This gives counselors the opportunity to follow student progress over
several years. Counselors monitor progress reports/final grades and assign students to
intersession classes as needed to make up failed classes and prepare for standardized

tests. Much of this work is done by visiting classes, including gth grade Life skills
classes. A counseling cart is strategically located on campus during nutrition and lunch to
provide counseling materials and information to students. SLC advisory groups monitor
student attendance/academic progress. In addition, counselors send letters and make
phone calls to parents after each grading period. Counselors, social workers, the PSA
counselor and Diploma Project counselor help students address personal and emotional
problems which can impede academic achievement.

The former Ninth Grade House added personalization and improved attendance, but did
not affect academic growth. Since then we have transitioned to wall-to-wall four-year
SLCs. Therefore, ninth grade students have been included in each SLC. Most SLCs have
placed emphasis on ninth grade mentoring and intervention programs and all have
individual parent and student meetings.

Meetings with parents for at-risk-students are held by the Diploma Project Counselor.

SB1802, recently passed by the state legislature, will provide additional funds for
counseling services.

Students are informed of and enrolled in alternate options such as Adult School or
intersession classes for making up credits in order to graduate on time. Currently, BTB
extended learning Program offers classes after school and during intersession onsite and
at Los Angeles City College (LACC) and Los Angeles Trade Technical College.

Twelfth grade students receive vital information needed to graduate in the first semester
of the senior year. Counselors offer each senior junior an individual graduation check.
College counselors help seniors navigate through college scholarships, financial aid and
college applications. Career counselor provides support in choosing and preparing for
various career options. The principal met with each senior in the fall of 2006 to review
grad checks. Parent meetings and letters are sent to parents of seniors informing them of
the student’s status.

Since its relocation to a larger space in school year 2004-2005, the College and Career
Center (CCC) now offers a full range of services to students, including: career
exploration, field trips to colleges and college fairs, colleges visiting Fremont, assistance
with college applications and student aid, and on campus and off campus college fairs.
The CCC publishes a weekly bulletin, with a schedule of all CCC related events.

LAUSD has provided a publication, Life after High School, which contains lessons to
guide students through the processes for transitioning to life after high school. The School
Improvement Facilitators and lead teachers met in a professional development session
which provided an overview of the publication and a discussion concerning the
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implementation plans for Life after High School.

« Although students are informed of BTB, There is a need for more innovative and
effective ways of ensuring that gth grade students take advantage of such programs.

. The school now has two full time PSA counselors.

Actions items: SUPPORT SERVICES, ACCOUNTABILITY, COMMUNICATION address this
critical area.

The WASC Visiting Committee identified two additional critical areas:

| Increase parent involvement in all aspects of the school

« Parents are involved in the School Advisory Council (SAC) and the School Site Council
(SSC) meetings which take place monthly. The average number of parents in attendance
at these meetings ranges from five to twenty-five. A full range of school related topics
are presented and discussed. Parents participate with the Human Relations Alliance
Committee which is concerned with curriculum, discipline, awareness of character
enhancement and values.

- Fremont High School established a Parent Center on campus in 2002. The Center opened
as a meeting place for parents and staff to discuss and plan events and techniques that can
be used to improve the Fremont Community. Some of the activities include parents
assisting other parents with school related curricular/co-curricular event; issues and other
parent and student concerns; obtaining information and training on various subjects
needed to assist in helping their children succeed; meeting district and state requirements,
and participating in extracurricular activities. Bilingual parents can receive assistance in
their native language. The Parent Center is currently working with the BTB unit at FHS
which provides standards-based lessons and activities for parents. This is done to ensure
that parents are familiar with the courses that their sons/daughters may be taking either
during the regular school day, or during the intersession and after school classes
provided.

- The function of the Parent Center expanded to include parent training in such areas as the
use of technology and standards to enable parents to be active participants in their child’s
education.

- Parents of Special Education children have a number of Special Education Parent
Training meetings provided by LAUSD throughout the school year. Beginning in
summer 2007, Fremont will host parent information meetings for parents of students with
IEPs.

« An SLC parent advisory commitee was recently created. The first meeting was

held in July 2007. This committee will meet monthly to discuss school activities and
their children's academic program.
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Overall parent participation is still low; however, SLCs are actively recruiting parent
participation since parent involvement is a crucial part of their programs. An

Enforce and maintain a consistent tardy, truancy and attendance policy

Fremont High School has an attendance policy in place; the goals include, but are not
limited to, increasing and maintaining a monthly attendance rate of 94%. The in-seat
attendance for the school year 2003-2004 was 83.59%, 2003-2005: 85.80%, 2005-2006:
82.29%. Presently, FHS’s daily attendance is at 82.29%. isn’t it at above 90%? Efforts to
improve attendance consist of: (1) teachers accurately recording attendance on ISIS (2)
attendance office personnel making a concerted effort to clear all absences. (3) making
daily contacts with parents of absent students with the use of Phonemaster (4)
collaboration with all truancy abatement partners such as law enforcement, PSA
counselors, and Diploma Project counselor.

Student transient rate is 25% compared to the Local District's 36%. This is attributed to
two full-time PSA counselors, a dropout prevention counselor, and the impact of SLC
personalized attention.

Daily contact with parents of students who are absent is done with the use of
Phonemaster. Fremont has an incentive program for students and teachers who improve
classroom attendance.

The tardy policy spells out the definition of tardy, the bell system, student expectations,
staff expectations and consequences and incentives, intermittent truancy sweeps,
procedures for working with truant students, parent involvement, and truancy abatement
partnerships. Parents, students and teachers received a revised tardy policy in the fall of
2007. Parent/teachers meetings, student assemblies, and homerooms were some of the
forums used to disseminate and discuss the tardy policy.
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John C. Fremont High School
Focus Groups

Organization

Focus Group Facilitator
Aimee Allen, A track-Aesthetics
Linda Lewis, B track-CALA
Jeff Hartma, C track-EARTH

Larry G. Higgins, Administrator-Magnet
Claudia Acevedo, C track-AIR

Sandra Black, A track-AOTT

John Contreras, B track-Humaniservice
Rosibal Elizondo, B track-Enrichment
Noehmi Garcia, B track-CALA

Bruce Gray, B track-Pathways

Vanessa Herrera, C track-AIR

Carter Hovland, C track-Humanitas
Shawn Irish, B track

Gary Jones, B track-Pathways

Heather Jonson, B track-Enrichment
Aurora Martinez, B track-College Counselor
Yvonne McCree, B track-Pathways
Margherita Moraca, A track-Humanitas
Basil Ozuah, C track-Magnet

Kristina Palomo, A track-Humanitas
Nadia Ruiz, B track-Pathways

Brian Semonian, A track-MUPA
Mathew Taylor, A track-Humanitas
Ronna Wang, B track-Humaniservice
Samuel Nimmo, A track-Humanitas
Trevia Banks, C track-AIR

Jennifer De La Cerda, C track-Humanitas
Rudy Franco, B track-Humaniservice
Jacqueline Gonzalez, A track-P3
Jeffrey Green, A track-P3

Bridgett Henry, A track-AOTT
Paulette Hill, C track-EARTH

Val Holwerda, A track-Aesthetics
Johnny Jauregui, C track-AOTT

Tim Johnson, C track-AIR

Steven Lang, A track-AOTT

Toby Madubuko, B track-Enrichment
Patricia Matus, C track-Humanitas
Sean McCue, A track-Aesthetics
Oscar Navarro, C track-EARTH
Angel Padilla, A track-DEAN

Deva Richards, B track-CALA

Craig Sasser, C track-EARTH
Tiffany Spellman, B track-CALA
Beth Trinchero, A track-P3

Darrin Harbaugh, A track-Aesthetics
Andrea Sparks, B track-Humaniservice
April Colen, B track-Enrichment
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CATEGORY A
ORGANIZATION: VISION &
PURPOSE,
GOVERNANCE, LEADERSHIP &
STAFF,

& RESOURCES
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Al. Vision and Purpose

To what extent doesthe school have a clearly stated vision and purpose based on its student
needs, current educational research and the belief that all students can achieve high levels?

To what extent isthe school’ s purpose supported by the governing board and the central
administration and further defined by expected schoolwide lear ning results and the
academic standards?

In the spring of 2006, John C. Fremont High School (FHS) developed a viable, written
schoolwide vision statement aligned with federal and state academic standards. The vision states:
All Members of John C. Fremont High School will collaborate to prepare learners to be
productive, ethical individuals empowered by a quality standards-based education in order to
contribute to local and global communities. The Vision Statement and FHS’s revised learning
goals were instituted to use as a benchmark to promote:

* Anincrease in California Standardized Test (CST) scores

* Anincreasein seniors passing the California High School Exit Exam (CAHSEE)

» Proficiency in al subject areas

» Higher graduation rates

* A college going culture

* Anincrease in student literacy across the curriculum

* A culturdly relevant school community

» Standards-based instruction

* Anincrease in community partnerships

The vision/learning goals were refined and revised by parents, faculty and staff who regularly
attend:

» Schoolwide Design Team meetings (SWDT)

* Professiona Developments (PD)

e Student Leadership

* Instructional Leadership meetings

* Faculty Meetings

* Parents Alliance For Human Relations

» Loca School Leadership Council

» School Site Council

» School Advisory Committees (CEAC/ELAC)
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* Classified Staff meetings

* Other governing bodies

Working together, stakeholders conducted several revisionsin order to arrive at the following
clear vision that is based on student needs, high expectations, and current educational research:
All members of John C. Fremont High School will collaborate to prepare learnersto be
productive, ethical individuals that are empowered by a quality standards-based education in
order to contribute to local and global communities. FHS students are taught to be:

Critical Thinkers
Self-Directed Learners
Responsible Citizens
Effective Communicators
Collaborative Workers

Representatives from al stakeholders at FHS have taken an active role in ensuring that the
school’ s vision is understood and upheld. Toward this end, the vision was mailed home to
parents and families in English and in Spanish. The vision is posted in classroom and offices, as
well as on the school marquee.

Additionally, administration has taken alead in promoting the vision by including the vision on
meeting agendas, memos, and other communication with parents, teachers, and staff.

A2. Governance

To what extent does the gover ning board have policies and bylawsthat are aligned with the
school’ s purpose and support the achievement of the expected schoolwide learning results
and academic standar ds-based on data-driven instructional decisionsfor the school?

To what extent doesthe governing board delegate implementation of these policiesto the
professional staff?

To what extent doesthe gover ning board regularly monitor results and approve the single
schoolwide action plan and itsrelationship to the Local Education Association (LEA) plan?

Fremont currently operates under three main governing boards. School Site Council (SSC) has
approved and implemented the Single Plan for Student Achievement (SPSA), which isaligned to
the instructional needs of our schoolwide population and proper monitoring of our assessed
needs through data analysis of the school’ s performance.

Local School Leadership Council (L SLC) makes decisions regarding the procedural aspects of
the everyday workings of the school.

Scheduling decisions are informed by student needs. Professional development (PD) decisions
areinformed by prior year’ s evaluations of PD opportunities.
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Schoolwide Design Team (SWDT) functions as an advisory committee for the SLCs. Currently,
the SWDT operates under a jointly signed Memorandum of Understanding (MOU), which
recognizes each SL C representative with one vote. An administrator and a union representative
also receive one vote each. The SWDT makes recommendations about improving the
performance of SLCsin accordance with student needs, SLC data analysis, and overall school
performance as indicated on the CST and other standardized tests. The SWDT develops and
refines proposals based on needs identified by the SLCs and then presents it to the appropriate
governing board for approval. Attendance data, minutes and agendas are publicized to the entire
staff to keep them informed. Creative solutions and processes need to be generated to lessen the
impact of year-round schedule on student learning.

Under the current organization, SSC and LSLC attendance often does not fulfill the quorum as
outlined by the by-laws. In the 2007-2008 school year, the goal is to increase attendance by
strategically coordinating schedules of all stakeholders and promoting elections to maximize
participation. By the start of the 2007-2008 school year, FHS will have substantially improved
communication and clarified functions of the three governing bodies to all stakeholders through
the Staff Handbook, Teacher and Parent Planners and staff meetings. As a result of the greater
transparency, participation will increase and efficiency will improve.

A3. Leadership and Staff

To what extent based on student achievement data, doesthe school leader ship and staff
make decisions and initiate activities that focuson all students achieving the expected
schoolwide lear ning results and academic standar ds?

Towhat extent do the school leader ship and staff monitor and refine the single school
action plan based on analysis of data to ensure alignment with student needs?

The school leadership and staff have initiated several inclusive, collaborative activities that focus
on analyzing student data in order to inform decisions and to initiate activities:
Buyback professional development days provide training on analyzing test data and
setting goals based on areas of academic weakness
CST score results and analysis training, facilitated by UCLA Center X coaches, is
provided for teachers
Initial annual assessments are used to monitor LEP progress, and CELDT scores are used
to determine ESL class levels and course offerings
Small Learning Communities analyze data to determine effectiveness in the following
areas. student retention, attendance and graduation rates
Math Tutorial classes are mandated for students who fail Algebra 1 to provide
remediation to assist in passing that gateway class
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SES/ Title 1 funds provide private tutoring

RLA isoffered on Saturdays for incoming or at-risk Freshmen

ELA on Saturdays for continuing at Risk studentsin grade 10-12.

CAHSEE Boot Camp and Prep Classes are given to 12th grade students who have not
passed the CAHSEE

BTB intervention courses are assigned for students who require remediation
Homework Club is available for students who require additional assistance

Individual SLCs provide after school tutoring

PD Mestings are held on literacy strategies, best practices, lesson studies, and student
work analysis

Stanford Redesign Network (SRN) providestraining for Lead Teachersin instructional
leadership and goal setting for SLCs

Priority Staffing/ New Teacher Coordinator (PSP) hired to facilitate hiring and retention
of new teachers

Previoudy, FHS was under the Joint Intervention Agreement (JIA). In 2006-2007 the SSC has
developed the SPSA based on a process of input from teachers. Representatives from the
following four areas. ELA, ELD, LRE, and Math met with the Title One Coordinator and the
School Improvement Facilitator (SIF) to collaborate in arriving at the instructional needs (i.e.
critical needs) of the schoolwide population. These meetings were informed by FHS data
analysisin the following areas:

Academic Performance Index

CAHSEE test results for specia populations
Attendance and enrollment trends

Faculty and staff credentials

CST Scoresin all subjects

CAPA scores

CELDT Scores

Adequate Y early Progress

There will be an on-going process of revising the SPSA through the SSC using the following
benchmarks and accountability tools in the monitoring process:
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State Standards

Standardized test data

Graduation rates/ A-G requirement rates
Check in/out books

Stull evaluations

Grading system

A4. Qualified Staff

To what extent does a qualified staff facilitate achievement of the academic standards and
the expected schoolwide learning resultsthrough a system of preparation, instruction and
ongoing professional development?

Fremont students are served by 241 teachers, 80% of whom are fully credentialed and 70.8%
who are NCLB compliant. A faculty handbook isin progress. Department handbooks are in the
process of being updated. New teachers receive handbooks and professional development based
on learning department curriculum and standards-based instruction. SLC staff members,
department chairs, and UCLA coaches mentor new teachers. Staff facilitates achievement of the
standards by utilizing backwards planning matrices or Understanding by Design (UbD) units and
lessons. Standards and student work are posted in classrooms to develop and model high
expectations for student achievement.

After-school meetings and staff development are conducted to involve faculty and staff in
sharing responsibilities and actions to support student learning. Administrators observe
classrooms to monitor the degree to which staff focuses on student achievement of academic
standards. FHS has begun schoolwide collaboration in instruction through the use of
instructional databases (Science, Social Studies, and English). Teachers receive additional
support in the following ways:

BTSA — New teachers complete an intensive two-year induction program, which is

supported at the school site by trained facilitators.

CLAD — Teachers who do not have their CLAD are currently enrolled in university

courses to earn this designation. The Bilingual Office facilitates and monitorsthisfor

these teachers.

AP Teachers — AP teachers have undergone an AP audit, have attended professional AP

conferences and have participated in vertical teaming and other training during Banked

PD days, departments and SL C meetings, and collaboration after school and on

Saturdays.
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A5. ONGOING PROFESSIONAL DEVELOPMENT

To what extent are leader ship and staff involved in ongoing research or data based
correlated professional development that focused on identified student lear ning needs?

To meet the diverse needs of our students, Local District 7, administration, department and SLCs
have differentiated PD to increase student achievement. This multi-faceted approach also
addresses the different needs of our teachers and foci of our SLCs. To improve correlation
between the Learning Goals, analysis of student data, and perception data, the SWDT has
proposed a uniform approach to planning PD. The goal isto increase transfer of strategies
acquired at PD by providing continuity in themes and structures of the various PD planning
groups. In the 2007-2008 school year the PD committee, SWDT, and SLC members will help
create ayearlong PD plan. The goal isto provide an opportunity to allow teams to reflect on the
progress we have made and identify methods to increase the rate of this progress. While the
entire staff has accessto a variety of opportunitiesfor professional growth we need to continue to
provide time for staff to collaborate and reflect on ways to implement what they have learned. A
concerted effort to increase awareness and attendance to these trainings needs to be addressed.

Professional Development has occurred in the following ways:

Bank professional development days (2 per month)
v' Brain-based research
v' Lesson studies and student work protocols
v Guest speakers — Ernie Mendes, PhD, and Fr. Greg Boyle
Buyback Days
v’ Long Beach Aquarium
v “History of South Central Los Angeles’ at the African American Museum
v' Data Analysistraining
Cognitive Coaching
Understanding by Design (UbD)
Stanford Redesign Network
v Meetings and trainings for lead teachers
v Joan Cone instructional trainings (Saturday)
v Three day Stanford Retreat for SLCs, including lead teachers and administration
Math
v" UCLA Center X
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v Talk Moves Training

v’ Lesson study
English

v" UCLA Center X
v' Vertica teaming trainings
v Reading Apprenticeship
v’ Language! training
Hedlth
v' Didtrict trainings on HIV prevention
Specia Education
v CPR training every year
v" Welligent training
Social Studies
v" UCLA Center X
v CA History Project trainings
v" Lesson Plan Database training
Foreign Language
v" Conferences
Science
v'Local District articulation trainings with middle and high schools
v'Conferences
v'UCLA Center X training
v ICStraining; Digtrict training
ESL
v High Poaint trainings
v Pull out professional developments

All departments

v National Board trainings for peopletrying for National Board Certification

v’ Teach for America Trainings
v/ BTSA trainings

A6. Resour ces
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Towhat extent arethe human, material, physical and financial resour ces sufficient and
utilized effectively and appropriately in accordance with the legal intent of the program(s)
to support in accomplishing the academic standar ds and the expected schoolwide learning
results?

Materials, space and equipment are available to support student learning on adaily basis. The
Title | Office and each department have instructional materials, supplies and supplemental tools.
Teachers have storage cabinetsin their classrooms to store supplies. A supply order formis
distributed monthly. When supplies are ordered through the library, bulletins are distributed
when those supplies have arrived on campus. Departments include updates on available supplies
through department newdl etters.

New teachers attend the various new teacher professional developments facilitated by the
Priority Staffing Advisor (new teacher coordinator) at the school site and the assistant principal
in charge of professional development and instruction. The agendas for these meetings and
trainings are devel oped based on specific identified needs of the new teachersin two areas.
building comfort at the school site (community building for purposes of new teacher retention)
and instructional support through effective strategies. Additionally, new procedures have been
put into place so that al interested stakeholders can participate in hiring open teaching positions.
L ead teachers and department chairs are invited via a distributed and daily updated hiring
calendar to participate in initia interviews. Also, each candidate does a demo lesson for
stakeholders to observe. Sub coverageis provided to those instructional leaders teachers who
would like to observe.

Fremont has 2 SIFs through the LAUSD office of School Redesign to support the growth and
day-to-day needs of thethirteen SLCs. The SIFs also facilitate Fremont’ s partnership with The
Architects of Achievement. Additionally, the SIFS are actively supporting Fremont’s SPSA.*

The school hasa LAUSD Maintenance crew come in once ayear to clean facilities. FHS has
added an additional custodial staff member who addresses and paints over tagging in the
morning before students enter the campus. The plant needs adequate staff to keep the campus
clean and some type of program to prevent tagging and graffiti. Unfilled custodial positions are
partially the reason why evening plant needs are not being met.

Architects of Achievement have been contracted to alter the campus to design contiguous space
to accommodate SL Cs. The design includes dedicated office space for both support staff and
counselors for each pod to coordinate services with parents and students. The plan aso

includes plans to install identification banners for SLC entrance and exit, and dedicated lunch
eating areathat is aesthetic and inviting. The completion of the campus alteration is projected for
March 2008.

Paid professional development for all teachers has created an incentive for instructional growth
among the faculty. Teachers are paid for creating lesson plans for departments, departmental
bridge materials, instructional practices, thematic planning and vertical teaming. Additionally, in

L FHS will not have onsite SIFs for the 2007-2008 school year.
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order to supplement our lack of common planning time in our instructional day for our SLCs,
paid time has been provided for SLC teamsto plan instructional programs, intervention
programs, common instructional practices and cross-curricular units. Paid time for teachers and
resources have been provided to purchase outside providers for valuable professional
development in areas including standards-based instruction, backwards planning, differentiated
instruction, creating a safe community of learners within the classroom. Fremont needs to
continue to work on processes by which information can be disseminated when a faculty member
attends a valuable professional development so that the entire faculty can benefit.

A Professional development committee made up of teachers has been established to examine the
needs of the school in the area of professional development and generate ideas to address those
needs using professional development.

Fremont continues to seek new ways to use the existing space despite our obvious space
limitations. Our academic programs, classes, intervention programs (BTB) and multipurpose
spaces are spread too thin. The rooms committee and facilities committee made up of teachers
and administrators continue to divide space in an equitable way (attempting to minimize the
number of teachers that must travel by examining the number of preps, student services,
experience of the teacher etc. Specialized rooms such as chemistry or technology are divided
based on need and function not necessarily by pod). Challenges arise on our year-round campus,
as we build more programs and classes for our students and have no space to administer those
programs. The SWDT and other committees mediate and make recommendations when facilities
issues arise.

A process for facilities maintenance has been established. Teachers can make specific

mai ntenance requests directly to the plant manager. The form, available via paper request

or electronic maintenance queue, allows teachers to communicate whether the request isafirst or
second request (request form). Through the electronic maintenance queue, the custodial staff can
communicate the status of each request. The custodial staff at Fremont is a true presence on
campus and very much a part of the Fremont community. They are accessible and eager to
support students' learning through facilities maintenance.

School security continuesto be an area of needed growth at Fremont. The size of the school
creates a challenge for the security staff. Electric security carts allow our security personnel to
get across campus quickly to address student and teacher needs, and security is eager to support
teachersin situations when instruction is being compromised in the classroom because of a
behavior or security issue. Security personnel are now consistently posted at established and
strategic spots on campus. During the 2006-2007 school year, security began wearing burgundy
FHS t-shirts to increase their visibility. Plans are currently being discussed to assign security
personnel to each SL.C and campus pod and to place security cameras in strategic locations
around campus.

In accordance with Williams Legidation, new textbooks have been purchased in all core content
areas S0 that al students have a textbook to take home in all core classes.

Three laptop carts have been purchased for student use in classrooms. Students can complete
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standards-based instructional activities using these carts. Computer |abs are maintained by three
technology faculty to assist students in research and writing. There isamath lab that is used with
interactive Algebra Software. Several sets of Quizdom have been purchased for teachers and
students to use. Quizdom allows students to use technology and receive instant feedback while
reviewing material for the CAHSEE and the CST. Quizdom also allows teachers to save student
responses, review the data, and adjust instruction accordingly. Both the quizdom and the laptop
carts are part of a pilot program developed by the technology taskforce to identify which types of
technology are utilized most effectively towards student achievement. Once utility and efficacy
are established, more technology will be purchased.

LCD projectors are provided for al new teachers and other faculty by request, and one
Document projector has been purchased for each SLC. Teachers can check them out for a one-
week period. There are now multiple locations for copying instructional materials. New copy
machines have been purchased for teacher use. Four duplo machines have been redistributed on
campus for better teacher accessibility.

The library at Fremont has undergone major improvements that support student learning. A new
search system has been installed so that students can search for reading materials in multiple
ways. The new checkout system also allows the library to keep accurate records in order to
reduce book loss. The library is in the process of renovation to increase the efficiency of the
space such as providing space for additional computer stations.

Many new books have been purchased for student use. Teachers consider cultura relevancy
when determining individual classroom and schoolwide needs for supplemental instructional
materials. In additional to books, art supplies have been purchased across all departments for all
content areas.
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Areas of Strength:

* The administration, departments, and SL Cs have high expectations for student
achievement, persona growth and higher education as outlined in the learning goals,
vision statements and SL C descriptions

» The SWDT increases teacher participation and input around school site organization,
facilities, schedules and proposals that can impact meeting the needs of teachers, students
and parents

» Theformation of aclearly defined ASB will increase student participation and input

* A unified format for PD has been developed to provide continuity

»  Support services provided through the PSP, coaches, and SL Cs have reduced teacher turn
over which facilitates student access to consistent content and increases teacher support
of the long term goal

» Teacher retention was 98% last year compared to 60% at the last visit

* The percent of credentialed teachersis now 79.8% compared to 71.2% 3 years ago

Priority Areasfor Growth:

» Clarify roles and responsibilities of the governing bodies to improve efficacy,
communication and support student achievement

» Governing bodies will increase their collaboration to make decisions that ensure
consi stent schoolwide focus on student achievement

» Create a schoolwide professional development plan that directly addresses student
achievement

* Provide opportunities for teachers to implement new skills or information garnered from
professional development

» Continue monitoring the efficacy and implementation of PD, instructional programs and
resources

* Administration continues to build support structures for teachers to maintain a culture of
high expectation for al students
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Al: VISION AND PURPOSE

To what extent doesthe school/district have a clearly stated vision and purpose based on its
student needs, current education resear ch and the belief that all students can achieve high
levels?

To what extent isthe school’ s purpose supported by the governing board and the central
administration and further defined by the lear ning goals and academic standar ds?

Findings Evidence
Fremont High School has a clearly stated Fremont has a copy of the written vision and

vision and purpose based on student needs, schoolwide learning results. Additionally, FHS
current education research and belief that all | vision and purpose recognizes achievement
students can achieve high levels. including results from CST’s; CAHSEE; and
other quality assessments. FHS vision uses the
data as a means of providing feedback to
teacher’ sinstructional effectiveness for all
learners.

Fremont has developed and refined itsvision | Fremont has a schoolwide design team,

and learning goalsto align with the belief professional development trainings and
that all students can achieve high levels. workshops, faculty meetings and parent

meetings to effectively support the vision.
Evidence of Vision:

College going culture

Memos and documents

Grad rates, data

Fremont uses student/community profile data | Fremont uses a variety of sources for compiling
to assist inimproving itsinstructional vision. | student/community profile data including but not
limited to I SIS, student and parent surveys.

Fremont uses research-based knowledge Fremont has an established professional

about teaching and learning to inform development committee that meet once a month
instructional practices. to determine the instructional needs of site.
Fremont stakeholder groups have been The stakeholder groupsinvolved in the

involved in the development of the school’s | development, review and revision of FHS vision
vision. include but are not limited to administrators,
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SLC leaders, teachers, and parents.

FHS stakeholder groups contributed to the
development of the school’svision in varied
degree.

FHS stakeholder groups contributed to the
development of the vision according to the
following percentage of time:

FHS ensuresthat all stakeholders understand
the vision and learning goals using explicit
strategies.

FHS vision statement is posted in all

classrooms

marquee

website

handbook/planner
Teachers are asked to review learning goals with
all students.

FHS has established a process for reaching
consensus among the stakeholder groups
regarding the vision.

FHS administrative team and small learning
community lead teachers have established
protocols designed to reach group consensus.

Fremont has established a venue for review
and revision of our written vision and
purpose statement SWDT meetings every

2nd g 4t Thursday.

The process for reviewing and revising agendas
where vision was discussed.

The vision and purpose statement is conducted
in faculty meetings and schoolwide design team
meetings.

A2: GOVERNANCE

To what extent does the gover ning boar d have policies and by laws that are aligned with
the school’ s purpose and support the achievement of the lear ning goals and academic
standards-based on data-driven instructional decisionsfor the school?

To what extent doesthe gover ning boar d delegate implementation of these policiesto the

professional staff?

To what extent doesthe gover ning board regularly monitor results and approve the single
schoolwide action plan and itsrelationship to the Local Education Association (LEA) plan?
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FINDINGS

EVIDENCE

FHS is organized into Small Learning
Communities as mandated by Bulletin 1600 and
the site Restructuring Plan

FHS SLCs maintain consistent communication
between administrators, SLC leaders and
teachers through scheduled meetings.
Accreditation information is circulated
schoolwide and throughout the general
community.

FHS has an organizational chart that is also
circulated schoolwide with administrative area of
responsibilities, position and duties. Mg ority of
faculty assigned to participate in accreditation
process and school governance. To ensure
schoolwide circulation, memos are placed in every
faculty member box; all new teachers have a
mentor administrator as well as mentor teacher
that assists in ensuring information

FHS parents participate in school governancein
several ways

FHS parents are invited to participate in
Schoolwide Design Team Meetings, FHS
parents participate in Title I; Bilingual
programs as well as special topic meetings (i.e.:
Race-Relations)

FHS established a parent committee which
assistsin Open House and Parent Night
activities

FHS parent center provide current information
for professional development opportunitiesfor
parents

Parental attendance to SWDT

«  SLC parent night potluck
PD and Parents? —
School Advisory Council
English Language L earners Advisory
Committee
Parent/ADM/STUDENTS

GANG INTERVENTION —

FHS governing board has aformal selection,
composition and duty process

The staff self nominate for positionsonthe LLC
and SSC in the spring semester. At afaculty
meeting, the entire staff votes for representation
on each board. The composition and duties are
outlined per District memorandums and contracts.

FHS understands the alignment between the
governing authority’ s policies and the school’ s
purpose and learning goals

VISION STATEMENT
STANDARDS POSTED
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FHS and school community understands the
relationship between the duties of the governing
board and the responsibilities of the
professional staff

Minutes and agendas between the administration,
LD 7 and staff are on file. The governing board
setsoverall policies for the school and publishes
them via memo to the staff and discloses policies
at various meetings.

FHS understands the process for evaluation and
monitoring procedures carried out by the
governing board, including annual reviews of
student performance, academic progress and
fiscal health of the schoal.

Loca District 7 meets with principal to discuss
yearly AYP.

LAUSD representatives coordinate with Title 1 for
creation and updating of the Single Plan.

FHS understands the frequency
and regularity of board
meetings

Meeting times, dates and locations are published

in the weekly calendar distributed to each teacher's
box and posted in the parent center. Meeting dates
are aso published on the digital marquee. Plans
are to set master calendar earlier in the year to
allow dates to be published in faulty and parent
handbook for the 2008-2009 school year.

FHS degree of participation of board and
Digtrict personnel in the development of the
vision and learning goals.

The following groups or individuals met at least
once to craft or revise the learning goals. focus,

home, SLC, parent, student, leadership, SWDT

and administration.

FHS established complaint and conflict
resolution procedures for both students and
teachers.

FHS has FAST plans for students with serious
problems; Memos from Administration regarding
immediate conflict concerns, including resolutions
and suggestions; Security (Charlies) provide and
ensure safety procedures with more violent /
consistent violators and infractions; Social worker
for chronic emotional problems; schoolwide
discipline committee informs staff of safety issues
through bulletins and/or memos being published.
HEART and IMPACT programs.

Additional evidence identified by the school

Principa (Higgins) meet with al freshmen and
senior studentsto discuss future plans, credits
earned and credits needed

FHS requires minutes be taken for all meetings
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that impact instruction schoolwide (i.e. WASC,
SWDT, Instructional Team) and to ensure
transparency minutes be placed in al teacher
boxes

A3: LEADERSHIP AND STAFF

To what extent based on student achievement data, does the school leader ship and staff
make decisions and initiate activitiesthat focuson all students achieving thelearning goals

and academic standards.

To what extent doesthe school leader ship and staff annually monitor and refinethe single
school action plan based on analysis of datato ensure alignment with student needs?

FINDINGS EVIDENCE
FHS leadership and staff make decisions that Sign-In sheets
focus on all students achieving through Agendas
professional development meetings, schoolwide | Flyers
design team meetings, school leadership PD’s agendas and memos
meetings, parent meetings, faculty meetings Field Trips
Plays
Science Fairs

FHS uses student data by department and SLC by
working with teachers on how to utilize data to
drive instruction

PDs by UCLA Center X
Student work

L esson plans

Qwizdom

FHS establishing mechanisms for providing
common planning and preparation time for
improving teacher instructional practices

Period by Period Substitute Process
Common Planning/ Lesson Study
School Redesign Network at Stanford
UCLA
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FHS has specific benchmarks and accountability
tools for monitoring instructional program and
process

Check in/out books

Stull Evaluations

Grading systems

Standard-Based I nstruction Curriculum
Periodic Assessments

CST

API/AYP

FHS staff involved in developing the school
action plan

All give input to effectiveness of programs
evaluated

LSLC

SSC

SWDT

SLC Leads
Department Chairs
Counselors

SIF's
Administrators

FHS students involved in devel oping the school
action plan

SSC membership of 3 students

Additional evidence identified by the school

FHS uses data to create and maintain the Single
Plan which determines the programs that support
student achievement

SSC Minutes

A4: QUALIFIED STAFFE

To what extent does a qualified staff facilitate achievement of the academic standards and
the learning goals through a system of preparation, instruction and ongoing pr ofessional

development?

FINDINGS

EVIDENCE

FHS teachers facilitate student achievement of
academic standards and learning goals

Posting standards in classrooms
Vision Statement

Student Learning Goals

Lesson Plans
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FHS distributes schoolwide written policies,
charts and handbooks that define responsibilities
and relationships

Faculty Handbook
District Memos

FHS employs strategies for team and relationship
building

“Wall to Wall” SLC dtructure
Teacher mentors
UCLA Coaches-Core Subject Areas

FHS established process for resolving differences
and internal conflict

Conflict Mediation Team
-meeting dates, members, sign-in, sheets

FHS conducts after school meetings for staff
development and sharing student work to
improve instructional practices

SLC Meetings
Sign-In Sheets
Agendas

Administrators observe teachers instructiona
practices and provide feedback

Stull Evaluations

A5: ONGOING PROFESSIONAL DEVEL OPMENT

To what extent are leader ship and staff involved in ongoing research or data-based
correlated professional development that focused on identified student lear ning needs?

FINDINGS EVIDENCE

FHS staff is supported by time, personnel, Agendas

materials and fiscal resources for planning and Sign-Ins

professional development to facilitate learning for | Flyers

al students using period by period PD; UCLA Descriptions

pullout, Qwizdom Training, Speakers, Buy-Back

Days; Lesson Study

FHS AP teachers attend workshops and institutes | Conference Forms/Flyers

to improve AP instruction
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FHS evaluation process

Administrator Efficacy survey organized
through the union

FHS development process for professional
development plan

Publish PD Schedule
PD Committee Sign-Ins
Agendas

FHS develop a process for interviewing staff
members to learn the perceptions of the purpose
and effectiveness of professional development

PD Evaluations, open invitation for staff
members to join the PD committee.

FHS Professional Development follow-up
process

2006-2007 School year LLC and PD committee
reviewed evaluations of PD throughout the year,
analyzed trends and presented to the staff.

Nano Technology Institute Unit Lessons
Catalina Summit Institute Unit Lessons
LAUSD Biology Immersion Unit Sign-In Sheets
ICS Training at CSULA Unit Plans

UCLA Summer Institutes

Materials Received

A6: RESOURCES

Towhat extent arethe human, material, physical and financial resour ces sufficient and
utilized effectively and appropriately in accordance with the legal intents of the program(s)
to support in accomplishing the academic standards and the lear ning goals and results?

FINDINGS

EVIDENCE

FHS identified resources which are considered
crucial to the operation of the school and its focus
on academic standards and learning goals

Continuous space planning consultants
Standard consultants in curriculum

FHS makes available materials, space, equipment
to support student learning through Title |

Facility Usage Request Form
Logs
Computer Labs in various locations on campus
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programming, computer lab and classrooms

Multiple copy locations

FHS identifies staff member and their
professional experience for improving instruction

Sign-In books

Credentialed teachers

Flyers on Credential Programs
New Teacher Ingtitute
Professional Developments

FHS established procedures for maintaining
physical facilities

List of Custodial Staff

List of Security Staff

Log of Maintenance Crews
Digtrict Graffiti Crews

FHS procedures for hiring and nurturing a well
qualified staff

Hiring committee procedures
New Teacher Conferences
PSP hired to identify potential hires and

coordinate resources and training for new
teachers.

FHS procedures for acquiring and maintaining
adequate instructional materials, such as
textbooks, other printed materials, and audio
visuals support technology, manipulative and lab
materials.

Job Fairs
New teacher cord and orientation ongoing paid
collaborative planning professional lib in lab.

Classroom and take home textbooks on core
subject.

Multi locations for copying

Titlel, Bilingual, Lib, 500’ s copy room, social
studies office, English department

Multiple computer labs and laptop carts

Art supplies across the curriculum

LCD projectors

Document projectors (6)

Teacher |aptops
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John C. Fremont High School
Focus Groups

Focus Group Facilitators
Kim Davis, A track-AOTT
Anne Scatolini, B track-Humaniservice
David Goodman, C track-Humanitas

Simone Charles, Administrator
Dorothy Alexander, A track-Aesthetics
Cheryl Bayley, A track-P3

Agnes Cesare, B track-Pathways

Amy Chung, C track-Humanitas
Crystal Davis, C track-Magnet

Eric Ennis, A track-AOTT

Dennis Garcia, A track-Humanitas
Begonia Garza, B track-Pathways
Audrey Greene, C track-Magnet

Tasha Hills-King, A track-AOTT
Charles Johnson, C track-Humaniservice
Collie Lowe, A track-P3

Ervin Marroquin, A track-Aesthetics
Riley McDonald, C track-Magnet

Noe Moreno, C track-EARTH

Margot Ochoa, B track-Humaniservice
Thomas Richardson, B track-Pathways
Steve Shin, C track-Magnet

Julianne Thongma, C track-AIR

James Altuner, A track-Teacher Coordinator

Victor Vargas, A track-AOTT
William Wagabaza, A track-P3
Jamal Whittington, A track-AOTT
Michelle Huber

Barrett Bailey

Maurice Burman, C track-EARTH
Jessica Chavez, B track-Humaniservice
Clovia Denkins, A track-Aesthetics
Rebecca French, B track-Pathways
Deshawn Garner, C track

Michael Hanel, A track-Aesthetics
Lori Ikediashi, C track-AIR

Walter Lopez, B track-CALA

Jasmin Lucas, B track-CALA

Kevin Marsh, B track-Humaniservice
Ronnie McLaughlin, C track-EARTH
Herbert Niebergall, A track-P3

Rathan Pheng, B track-Humaniservice
John Rose, A track-AOTT

Rachel Seymour, A track-MUPA

Fred Simmons, B track-Pathways
Donna Tolbert, C track-AIR

Jonathan Utzurrum, C track-Humanitas
Marcelle Vinsone, B track-CALA
Sharonne Wells, B track-Pathways
Rodolfo Zavala, B track-CALA
Natalie Lucindo, C track-Humanitas
Roberto Vega, B track-Enrichment
Dwetri Addy, C track-EARTH
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CATEGORY B:
STANDARDS-BASED
LEARNING:
CURRICULUM
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B1 To what extent do all students participatein rigorous, relevant, and
coherent standards-based curriculum that supports the achievement of the
academic standar ds and the expected schoolwide lear ning results?

Students have the opportunity to participate in rigorous, relevant, and coherent standards-based
curriculum. The California State Standards provide a blueprint of the skills and concepts students
are expected to master. Teachers are given hard copies of the standard frameworks and can also
access them at the CEDE website. State curriculum frameworks, textbooks aligned to the
Cdlifornia standards, District instructional guides, teacher and department developed materials
and real-life lesson experiences all contribute to a challenging curriculum. In terms of
professional development asit relates to curriculum, teachers are getting trained in
Understanding By Design, a backwards-planning model. This model is designed to:

Develop curriculum, assessment and instruction

Determine curriculum priorities and determine content worthy of deep understanding

Use essential questions to frame curriculum and focus on big ideas;

Examine a continuum of assessment methods to use in determining the degree of student

understanding

» Explore six facets of understanding and their implications for curriculum, assessment,
and teaching

» Design and refine a unit of study using the Unit Design Template

» Participate in astructured peer review process for giving and receiving feedback based on

design standards

This staff development model will continue through the school year 2007-2008. In terms

of assessment, in 2006-2007 all departments began learning to fine-tune the protocol for
examining student work using criteria charts and rubrics understandabl e to students and parents.
To ensure continuity of instruction FHS has made a concerted effort to improve the quality of
substitutes by providing more support. We currently have five “permanent” substitutes assigned
exclusively to FHS. These substitutes provide continuity within classes and ensure lessons are
delivered to the students. These permanent substitutes are a crucial component of pull-out PDs as
they allow teacher release time from the class to participate in collaboration and deepen their
practice through observations of other teachers. All teachers are to have an emergency substitute
folder, which includes lesson plans to accommodate successful class coverage in their
classroom. Teachers may also fax their plansto school the day of an absence or send it
electronically to their SLC lead.

English

Ninth and tenth grade teachers implement LAUSD mandated Instructional Guides on Persuasion,
Exposition, and Literary Analysis. District designed Periodic Assessments for each component
are adigned to the ELA state standards upon which the CAHSEE and the CSTs are based. The
Digtrict provided some teaching materialsin the ELA instructional guides for teachers to use to
teach the common curriculum designated in persuasion, exposition, and literary analysis. Other
materials and texts could be chosen from the Williams approved list. 1n 2005-06, in an effort to
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create more cohesion amongst the 9" and 10™ grade courses and to create more equity for
students, the English department developed alist of bridge materials, with the guidance of the
UCLA ELA coaches.

In 2005-06, LAUSD piloted arevised 9" and 10" grade ELA curriculum in some high schools.
Thisrevised curriculum was done in collaboration with IFL (Institute for Learning). In 2007-08,
the new curriculum will be implemented throughout LAUSD. The new curriculum still aligns
with the CAHSEE and CST and is still contains the components of persuasion, exposition and
literary analysis, and students will still be expected to take the District periodic assessmentsin
these three genres. The new IFL curriculum includes alist of specified texts to be used by
teachersin each grade level. For example, all 9" grade students will read, A Night to Remember,
abook about the sinking of the Titanic. All 10" grade students will read the novel, To Kill a
Mockingbird. The UCLA ELA coaches, and LAUSD ELA coaches received training for this
new curriculum last year. The LD7 Secondary Literacy team and the UCLA coaches have begun
training FHS EL A teachers this summer, and the UCLA coaches will continue to train teachers
during their professional development sessions throughout the school year.

This next year, there will also be arevised curriculum the 12" grade ELA courses. 1n September,
training will begin for the UCLA coaches and 12" grade teachers in a newly devel oped
Expository Writing curriculum to be taught as part of the senior ELA course. This curriculum
was developed in collaboration with the CSUs (California State Universities) to improve the
writing skills of graduating seniors. Thisnew curriculum isin response to data provided by the
state universities that shows that the mgjority of entering freshmen who are LAUSD high school
graduates do not possess the reading and writing skills necessary to enter the core freshman
English courses. Therefore, they must first take a preliminary English course to prepare them for
the core English course.

Department use the LD7 matrix for backwards planning, and work in course-alike or grade-alike
groups for planning. The current bridge material isthe first step to amore detailed curricular
map that will create continuity for students as they move from course to course and grade to
grade. It will be disseminated to English teachers through the new department handbook and
workshops conducted by the UCLA coaches.

Currently, standards-based |essons and units can be accessed on the Fremont website
www.techfremont.net. While awealth of lessons and curricular units have been collected, this
information needs to be organized in a coherent and accessible fashion. English textbooks are
William's compliant, and standards-based. Additionaly, thereisawide variety of LAUSD and
department selected supplemental materials covering a cross section of genres and timed classics
aswell as contemporary novels and plays. These materials are for al reading levels and have
been chosen for cultural relevance. There is acommonality in the curriculum in that LAUSD
Instructional Guides, standards-based texts and teacher-generated materials all have astheir
focus the standards tested on the PAs, CAHSEE, and CST.
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Developing Readers and Writers Course (DRWC)

In 2001, LAUSD piloted DRWC to address the needs of student who read at least two years
below grade level. The specific reading program chosen for this course was LANGUAGE! The
LANGUAGE! Reading program had been used successfully in other school districts in
California, i.e., Rancho Verde School District. Language! Has three levels of reading
remediation, the first level focuses on teaching students to decode words and is taught to students
who read at the lowest levels. Levels 2 and 3 of the program focus on teaching students reading
comprehension skills. LAUSD purchased only the first two levels of LANGUAGE! The
District directed that the LANGUAGE! Program at levels 1 and 2 would be taught in the 7" and
8" grade to students who tested into certain levels of reading ability. These students were placed
into a two-hour block DRWC course that served as their ELA course. The other students who
tested into higher reading levels were placed into the core ELA course for 7" and 8" grades.

The original plan was that students in middle school would successfully learn to read at higher
levels, would test out of the DRWC courses and be prepared for the core ELA 9" grade course.
Unfortunately, for various reasons, not all middle school students raised their reading ability as a
result of their DRWC experience. Because California states that students cannot be given more
than two years of a remediation program, many students entered 9" grade still having low
reading skills. Other entering 9" grade students, who had, had only one year of the DRWC, were
placed into 9" grade DRWC classes that were included into the master schedule. However, once
these students complete the two year maximum in DRWC, they are scheduled into core high
school ELA courses even if their reading has not improved sufficiently to help them succeed in
core classes.

Therefore, in an effort to continue to improve student reading at the high school level, LAUSD is
now instituting a new reading remediation program to replace LANGUAGE! In the last few
years, pilot schools have begun using READ 180 with success. The District is now in the
process of transitioning all its high schools to READ 180. Fremont will begin using this
program in 2008-09. In the meantime, LANGUAGE! Classes have been scheduled into the
master schedule for 2007-08 for students who have not completed two full years of

LANGUAGE!

Fremont students are exposed to multiple levels of curriculathrough the use of materials that
support different achievement levels. As explained above, students, who are performing far
below grade-level as determined by CST scores and grades, are currently placed in a course
using Language! until Read 180 is implemented next year as the new reading intervention
program. AP English classes are open to all students who want the academic challenge.
Currently, teachers recommend students for AP courses or students enroll through their
counselor. To increase equity and access, current AP students and teachers host AP fairs, visit
classrooms and distribute flyers. All AP English teachers participated in the 2006-2007 College
Board national audits of AP courses, by submitting syllabi, which are evaluated by college
professors for appropriate curricular content and rigor.

Recognizing that a key element of arelevant and rigorous curriculum is the ongoing professional
development of itsinstructors, FHS English teachers are dedicated to honing and reflecting on
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their methods and practices. UCLA Center X coaches coordinate PD, observations and best
practices. The department isin the early stages of honing articulation between grades (vertical
teaming). English teachers from all tracks attended the College Board PD on vertical teaming.
The department will be an active part of the schoolwide vertical teaming committee in 2007-
2008.

Supports. Critical Thinkers, Self-Directed Learners, And Effective Communicators.

English as a Second Language (ESL)

ESL teachers implement the District-adopted High Point curriculum, which facilitates language
and literacy development among students designated as English Language Learners (ELLS). The
High Point program has been specially designated to integrate instruction in fundamental
communication skills (reading, writing and speaking) with literary and expository content, thus
aligning to state standards for English Language Arts (ELA) education at the secondary level.
The curriculum follows arigorous, six-semester cycle to ensure students' proficiency in all
domains of the English language. The advanced stages of the program (ESL 3-4) are equivalent
to English 9A and 9B credit, respectively. Primary language teachers have collaborated to create
a comprehensive curriculum that targets the devel opmental needs of secondary language learners
and evidence of this can be seen in our rate of redesignation.

There is an additional intervention curriculum created by the LAUSD Language Acquisition
Branch that was implemented in the spring of 2006 for struggling students who are at the ESL
levels 1A-2B and need extra help in acquiring the skills necessary to communicate effectively in
English. The Bilingual Coordinator, Title I Coordinator and several teachers are trained in the
usage of this curriculum. In addition, the BTB Extended Learning Administrator is a trainer of
trainers for this curriculum.

Supports: Critical Thinkers, Self-Directed L earners, Effective Communicators, And Responsible
Citizens

Math

Fremont’ s various support programs for our mathematics teachers can be grouped into two
categories. on-site professional development and off-site professional development. On-site we
maintain two full-time math coaches who work individually with our teachers. The math coaches
model, teach, observe, then help teachers reflect on their lessons and strategically lesson plan. In
addition to working individually with teachers, the coaches conduct monthly group trainings for
teachers. In the 2006-2007 school year, alesson study model was implemented in the place of
these monthly trainings. Focusing primarily on Algebral classes, teachers met on a Saturday and
planned an Algebral lessons together. The following week, the teachers observed each other
teaching the lesson, and then met to refine their lesson plan for future use. In the 2007-2008
school year, the Achievement Solutions seven-step lesson study model was implemented;
additionally, six teachers were trained to serve as the facilitators for the six different lesson study
teams of teachers.
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In the 2006-2007 school year, LAUSD issued a Mathematics Instructional Guide (MIG), which
took the place of the former Placing Plan. The MIG included numerous Concept Tasks, which
are conceptually based math problems that were tested, refined, and proven to be exceptional
problems for engaging students at the higher levels of Bloom’s Taxonomy. These Concept Tasks
were the problems that were used in the lesson studies. Chapin, O’ Connor, and Anderson define
and describe five “Math Talk Moves’ in their book Classroom Discussions.

Off-site professional development opportunities for teachers have included: weekends at the
California Mathematics Council’ s Annual Conferences, a week-long institute at the Interactive
Mathematics Program’ s Meaningful Mathematics training, two separate three-day UbD trainings,
numerous day-long Pictorial Mathematics trainings (the Principal, Assistant Principals,
Administrators and Superintendent also attended this training), two separate eight-day Cognitive
Coaching trainings, and monthly day-long New Teacher retreats.

Other factors that influence the level of rigor in FHS s mathematics program include curriculum
programs, intervention classes, maintaining quality and effective lesson plans and unit plans,
advertising exemplar lesson and unit plans, synthesizing standardized test data, etc. The math
department has also worked to provide access to higher-level mathematic courses by identifying
students with strong math skillsin the 9th grade. Traditionally, students that are enrolled in
Algebral in the 9th grade do not have access to courses such as calculus. Through enrichment
courses, tutoring and BTB, 9th graders are able to complete algebra | and geometry within the
same year, providing access to courses such as AP Calculus and Statistics.

Several Special Education Teachers and a few administrators have received training in Rigorous
Mathematical Thinking (RMT) and, Feuerstein’s Instrumental Enrichment (IF) on which the
principles of Cognitive Coaching are developed. As a result, there are four teachers (three special
education and one general education) who are certified by the institute in Israel in Level I of IF.
Other areas of curricular support are offered through the BTB program in which teachers are
trained in Algebra Rescue!, Algebra Readiness and KAPLAN to provide additional academic
support in this critical area.

Supports. Critical Thinkers, Self-Directed L earners, Effective Communicators, And
Collaborative Workers

Science

The FHS Science department offers the following standards-based courses:
Integrated/Coordinated Science, Biology, Chemistry, Physics, Physiology (2005-2006) and
Marine Biology (2006-2007). Fremont aso offers AP Biology, AP Chemistry, AP Physics and
AP Environmenta Science. These science electives are aligned to the College Board criteria.

In LAUSD students are required to take a year of life science and a year of physical science to
graduate. Thisusually means Biology and either Chemistry or Physics. Currently many SLCs
have incorporated a third year of science as part of their master schedules. The Math/Science
Magnet requires afourth year of science.
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A strong curriculum is dependent on the knowledge, skills, and training of teachers. Informal
lesson studies with a part-time UCLA coach and aNational Board Certified (NBC) teacher on
staff began in 2002-2003; teachers implemented backwards planning using the LD7 devel oped
matrix. Beginning in 2007, teacher |eaders have been trained in UbD another backwards-
planning model.

Science teachers have consistently and diligently developed, organized, implemented, reflected
on and revised curriculum in pull-out PDs, and after school and Saturday lesson planning. From
2002-2004, cohorts conducted informal lesson studies that were content and track alike. These
lesson studies took place after school, and teachers were compensated for their time. In the fall of
2003 the UCLA Science coach became full-time. For 2007-2008, three cohorts of seven teachers
will begin aformal lesson study administered by Achievement Solutions.

The science department continues to focus much of its PD on literacy strategies and writing
across the curriculum to make the science curriculum accessible to all students. Some teachers
have been trained in Thinking Maps, Instrumental Enrichment, Cognitive Coaching, and Reading
Apprenticeship; Last year 11 science teachers attended the National Science Teachers
Association (NSTA) conference. AP Science teachers attend a weeklong training every two
years on average, to refresh their curriculum. UCLA and LAUSD sponsor week-long content
trainings. GK 12 involves Science PhD candidates who do their work study at FHS. They design
inquiry based labs, help run those labs and provide curricular materials.

Fremont's science teachers share their training by archiving key lessons and labs on FHS s server
at techfremont.net. Materials are collected from teachers and uploaded each semester.

Supports: Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, And Collaborative Learners

Social Studies

Tenth grade students take World History, eleventh grade students take US History, and Twelfth
Grade students take a semester each of Government and Economics. C Track Humanitas offers
Geography to its ninth grade students. AP courses are offered in World History, US History,
Government, Economics and Psychology. Other coursesinclude, Philosophy, added as an
elective in 2006-2007 and, as cultural relevance isaways a priority in curriculum, Latin
American Studies and African American Studies are two new electives that will be piloted in
2007-2008.

The Socia Studies curriculum is aligned with the California State Framework for Social Studies,
uses standards-based texts published by Glencoe, and History Alive, a supplemental text for
added student engagement and relevance. Curriculum is presented both chronologically and
thematically. Teachersin the Socia Studies Department design lessons and units using a
backwards-planning model and work is shared in PDs. In 2006-2007 teachers began being
trained in UbD. Thiswill continue in 2007-2008.

Fremont's social studies department is working to make its curriculum more culturally relevant to
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our students. As aresult, many teachers structure curriculum around essential questions. In 2006-
2007 Social Studies Curriculum was digitally archived on the Fremont website by subject and
culminating task. Included are a Holocaust unit created by an internationally known Holocaust
scholar on the FHS staff. Another teacher was featured on National Public Radio for an
innovative lesson created cooperatively with the Auto Club and the UCLA History and
Geography Project. Local community connections are made regularly, such as when the Social
Studies teachers worked in conjunction with the Auto Club of Southern Californiato explore the
history and culture of South Los Angeles. Beginning in 2006-2007, all students must complete
Service Learning as a requirement for graduation. Many Service Learning projects incorporate
opportunities for students to study and serve their communities. Some examples include:
community service project last year at the African-American Museum where students attended a
memoria for MLK and wrote a paper about their experience (Humanitas C), and students
campaigning against the genocide in Darfur (Magnet Academy). Many of the service learning
projects are initiated by teachers rather than students. An effort must be made to provide more
powerful service learning experiences that incorporate multiple disciplines that are student
initiated.

A Socia Studies Data Team is comprised of 2 teachers with advanced technology skills. The
team examines CST scores and has conducted three PDs to inform the department’ s curriculum
development and decisions. Most teachers in the department utilize computer labs, Qwizdom and
require students to produce Power point presentations.

Social Studies teachers attended an LAUSD retreat where ateam of teachers from each school
was assigned a CA state standard and developed concept lessons for inclusonin LAUSD’s
forthcoming Social Studies Instructional Guide.

Supports: Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, And Collaborative Workers

Visual and Performing Arts

FHS offers arich and varied standards-based Visual and Performing Arts (VPA) curriculum,
which provides students with choice, and rigorous self-expression when meeting their one-year
VPA graduation and college entrance requirements. Drama, Music and Art classes are aligned to
the Visual and Performing Arts Framework for California Public Schools-Kindergarten through
Grade Twelve. All VPA courses include components of artistic expression, creative expression,
historical and cultural context, aesthetic valuing and connections, relationships, and applications.

The Drama department offers Drama AB, and Play Production. In 2007-2008, FHS will add
Beginning Dance Performance and Choreography (Track-A) and, in 2008-2009, will add
Advanced Dance. The Drama classes include production and performance (Spring Musical), as
well as genre (reading and writing across the curriculum, addressing targeted EL A standards &
the vocabulary of theatre), and appreciation components (attending & reviewing professional
performance). The newly added Dance and Choreography classis aligned to the CA state
standards for Dance. Textbooks for all courses are current and standards-based. In 2006-2007,
Play Production will also be offered through FHS's Beyond the Bell Program so as to enable
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more students to earn VPA credits and develop appreciation of and expression through the arts.

The FHS Music department offers Beginning Choir, Beginning Instruments, Advanced Band,
Concert Choir, Marching Band, Jazz Ensemble, and Drill Team. In 2007-2008 FHS will add
Music Technology through the BTB program. This course will make a technology-music
connection where students learn how to use computersin the composing and recording of music.
The FHS Music department values cultural and community relevance and, under the umbrella of
the Jazz Ensemble, it's Banda Snal oense performs Mexican regional music.

Visual art classesinclude Drawing, Life Drawing, Painting, Sculpture, Ceramics, Folk Art, and
Art History. AP Studio Art and AP Art History are available for students seeking a more
challenging art experience. Texts are standards-based, and supplemental materials include the
magazines Art and Man, and School Art. Teachers practice literacy strategies and writing across
the curriculum. The Visual Arts Department is moving towards an interdisciplinary, theme-
based, art-centered curriculum in Humanitas on all 3 tracks.

Supports: Critical Thinkers, Effective Communicators, Responsible Citizens, And Collaborative
Workers

Physical Education

Fremont's Physical Education courses are aligned with the California Physical Education
Standards. LAUSD requires two years of Physical Education to graduate. (CA requiresfour
years but allows districts to give the students the option to waive two years.) The PE Department
should be offering PE electives and/or PE 3 & 4, but thisis a challenge due to A-G requirements.
Thisisan areafor future attention and growth.

PE classes prepare students for the Fitnessgram, a state-mandated fitness test that students are

required to take in the gth grade. Components of the test include body composition (BM1),
muscle strength (pushups, modified pull-up, flexed arm hand), muscular endurance (sit-ups),
flexibilityl & 2, (trunk lift, back-saver sit and reach, shoulder stretch) and aerobic capacity (mile
run, 20 min. pacer, mile walk). Beginning in 2007-2008, students who do not pass the

Fitnessgram in the 9N or 10tV grade will lose their option to waive a 3'd and possibly 41 year of
PE.

The PE department provides the opportunity for students to:

«+ Increase their competency in motor skills, movement patterns and strategies in physical
activity
Improve their level of physical fitness through their knowledge of fitness concepts,
principles and strategies
Develop their knowledge of psychologica and sociological concepts, principles, and
strategies of physical activity including self-responsibility, social interaction and group
dynamics.
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Students will meet these objectives through a variety of physical education unitsincluding;
» Combatives

Gymnastics/Tumbling

Team Activities

Physical fitness Activities

Aquatics

Dance/Rhythms

Individual/Dual Activities

Supports Critical Thinkers, Self-Directed Learners, Responsible Citizens, Collaborative Workers

Health/Life Skills

All ninth grade students are programmed into Health (1 semester) and Life Skills (1 semester).
Health classes are aligned with the California State Framework for Health Education and FHS
will adopt the California state standards for health which are currently under development. The
goal isto assist studentsin obtaining accurate information, developing lifelong attitudes and
behaviors, and making informed decisions relating to their health. Health classes use aLAUSD-
approved curriculum to educate students about drugs, alcohol and tobacco. Sex education is also
taught using aLAUSD adopted curriculum. HIV education utilizes the most currently available
information from the National Center for Disease Control (CDC). The health department avails
itself of the knowledge and skills of the LAUSD District HIV education specialist aswell as
other District health experts. Outside provider Project Train offers FHS Health students a teen
pregnancy prevention program. In 2006-2007 outside providers held a health fair on the FHS
campus. Health textbooks also cover topics such as stress management, mental health, and
nutrition.

Life Skills class offers a place for gth grade students to develop their Individual Graduation Plan
(IGP). Life Skills classes use the text Career Choices, LAUSD devel oped/approved pamphlets
and guides, and teacher developed materials to reflect on and refine their goals, and the
educational paths required for the realization of those goals. Students set personal goals and
work on problem solving and critical thinking skills.

Life Skills teachers attended a training to learn implementation of an online college portfolio
program which interfaces with the California State University (CSU) system. The goal isfor the
Life Skills teachers to use both the LAUSD provided college guides and the computerized
program to empower students to plan and track their high school coursesin preparation for
higher education.

Some SLCs are considering using Life Skills class as an advisory period.

Supports: Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, And Collaborative Workers
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World Languages

Fremont students may take courses in Spanish or French to meet their A-G foreign language
requirements.

In recognition of our large Spanish speaking population, FHS offers two sequential series of
Spanish I, 11, and 111, one for native speakers and one for non-native speakers, so as to better
meet the needs of all students. AP Spanish Language and AP Spanish Literature are also offered.
French 11, I11, and | are aso offered.

The World Language department administers a placement test at the beginning of the school year
to ensure that students are placed at the proper level. The curriculum is student-centered with an
emphasis on improving fundamental communication skillsin reading, writing, listening and
speaking. The department uses curriculum maps and department goals are supported by relevant
and rigorous professional development. The department meets weekly to plan for and address
upcoming lesson topics. World Language has the largest AP population on campus and is the
most successful in terms of AP test scores.

Supports Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, Collaborative Workers

Special Education

All special education students are held accountable for meeting state standards, either the CA
state standards for subject matter or the CAPA standards for functional academics. Students
being held accountable for the CA state standards receive accommodations/modifications per the
student’ s Individual Educational Plan (IEP). Accommodations do not impact the content or
difficulty level of work. Modifications involve changes in the curriculum while maintaining a
relationship to the standards. All students who are held to the CA state standards take the
CAHSEE and the CST with accommodations/modifications. The same standards-based texts
used in regular education classes are used; these tests are augmented with additional teacher-
created or teacher selected texts and materials.

LAUSD is operating under amodified consent decree and offers the full continuum of Special
Education services with the goal of mainstreaming all Special Education Students. If a student
spends more than 60% of his’her day in Special Education classes, extensive documentation is
required. The Individuals with Disabilities Educational Act (IDEA), which went into effect in
2005, requiresthat all Special Education students be placed in the least restrictive environment
(LRE) as determined by their IEPs. Fulfilling the legidation required by IDEA, has proved
challenging due to the large numbers of students (approximately 10%) who receive
individualized services through special education. FHS needs more resource specialists to assist
genera education teachers in accommodating and modifying the curriculum so that it is
accessible to our RSP students.

To help meet the needs of mainstreamed specia education students, specia education teachers
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attend professional development workshops and pullouts with regular education teachers by
content area. Although FHS is now beginning to include special education teachers into general
education professional development, FHS needs to dedicate more time and professional
development to address the specific learning needs of our special education populations.

Supports: Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, And Collaborative Workers

JROTC

The Junior Reserve Officers Training Corp (JROTC) department provides arigorous curriculum
for students interested in the Armed Forces. The primary focus of the JROTC is to motivate
students to become better citizens. JROTC isnot arequired course, but all students may take
JROTC instead of PE for graduation requirements. Through the curriculum, JROTC strivesto
increase leadership and communication skills, develop cohesion among group members and
improve student decision-making and problem-solving skills. JROTC students attend field trips
including weekend camping. JROTC has a*“zero” and a"7th" period for color guard activities.

Supports. Responsible Citizens, Collaborative Workers

AVID

Fremont's AVID program was certified by LACOE three years ago. Using the rigorous AVID
curriculum, students are given the tools and strategies to succeed in college. Students participate
in tutorials with local college students, enroll in college-level courses and attend college and
university field trips.

Supports: Critical Thinkers, Self-Directed Learners, Effective Communicators, Responsible
Citizens, And Collaborative Workers

B2 To what extent do all students have accessto the school’s entire program
and assistance with a personal learning plan to prepare them for the pursuit
of their academic, personal, and school-to-car eer goals?

The process of going wall-to-wall SLCs has had mostly positive effects on student access to the
entire school program. FHS, like LAUSD itself, istill learning to balance the needs of

individual students, SL Cs and the school as a whole. FHS students have accessto a variety of
programs and resources but this access can be impacted by the effort to maintain “purity” in

SL Cs and scheduling conflicts due to the 3 track system. One way we have addressed thisissue
iSto create “passport” classes open to studentsin any SLC. All AP classes are passport and thus
open to all students. Also, there are differences in access depending on how well established any
given SLC isand itsindividual philosophy. For instance, Humanitasis willing to have dightly
higher-class sizes in order to insure “purity”. FHSis continually reassessing how the needs of the
master schedule impact the offerings of individual SLCs.
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Each SLC hasitsown counselor, alowing greater personalization and familiarity with individual
student needs. Starting in ninth grade, every student is counseled about his or her 4-year |GP and
receives periodic grad checks to keep them on track. Every attempt is made by letter and phone

callsto include parents in this process. Students are programmed into classes that meet A-G
requirements and are encouraged to take honors and AP classes. During the first semester,
counselors meet with the seniors from their SLC and the principal to review the students

academic and personal goals. A counseling cart isalso prominent in the FHS quad and students

can ask questions and access information about classes and other resources there.

The College Center has two counselors who facilitate the following to assist studentsin their

pursuit of academic, personal and school-to-career goals.

Parent and Student Financial Aid workshops
Ninth grade parent outreach

College and University Representatives sregularly present information, assist studentsin

planning, and help students in filling out paperwork for college and financial aid
Field tripsto colleges and universities
Along with principal, counsels seniors, and discusses their future plans

Other student assistance include:

AVID program
School Psychologist and Social Worker
Some teachers require Senior Career Portfolios
Some SL Cs conduct student advisories
All SLCs have parents orientations, meetings, pot-lucks
All-school open house and back to school nights
Intersession & after school classes
Beyond the Bell Program-CAHSEE prep
Seniors have a 78% CAHSEE passing rate
Provides College Credit for some courses
Academic Intervention Support
Adult School
Monthly Title| parent calendar and newsl etter
Diploma Project Advisor
Works with students in danger of dropping out of high school
Students have option to change their SLC once
SL Cs created around themes
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B3 To what extent are students able to meet all the requirements of
graduation upon completion of the high school program?

To graduate, students must complete all required cour ses, accumulate 230 credits, passthe
CAHSEE and complete a Service-learning requirement.

In the middle schools students now have an opportunity to self select an SLC; otherwise, they are
randomly assigned by track. During this time of articulation, students have the opportunity to
meet with their future counselors and attend informational meetings at the middle school
regarding high school graduation requirements. Currently, each counselor is assigned to one
SL.C making the student to counselor ration approximately 375:1. Upon entering the ninth grade,
students are assigned classes based on expressed interest, test scores, and graduation
requirements. At the beginning of the Sth grade year, students receive a planner that details the
A-G and LAUSD graduation requirements, and attend informational meetings regarding school
expectations and required courses by track or within SLC. Information published in English and
Spanish is available to parentsin the 9th grade during Back to School Night and Open House.

Fremont students deepen their understanding of the graduation requirements through projectsin
life skillsand SLC projects. Upon the completion of every semester, many SLCs utilize their
advisoriesto inform students of their academic progress and make recommendations for
enrichment or remediation during vacation. Asthe year progresses, students are identified based
on their academic strengths for advanced courses such as honors or targeted intervention
programs such as RLA or Algebra Intervention. As students progress towards the 10th

grade, they have the opportunity to take honor courses, the PSAT and take the CAHSEE for the
first time. Students may meet with their counselors via appointments to track their individual
growth, request information from the SLC lead, refer to the parent or student handout, visit the
College and Career Center, and visit the school or Career Cruising website.

In the 10th grade many students are first exposed to and fulfill the service-learning requirement
through their social studies course. Students who are deficient in units are identified through
counselors, teachers, and SLC leads and arereferred to programs such as IMPACT, FAST, PSA,
BTB or, in extreme cases, continuation school. The goal isto identify students early enough and
provide sufficient support to alow each child to graduate on time. Each year students meet with
their counselor for an update on their academic progress and must sign that they have been
counseled. Students are assigned to retake gateway courses such as Algebral over again if they
fail.

In the 11th grade students continue to take the CAHSEE if they have yet to passit. Accessto AP
courses are readily available to students and the college center beginsto actively recruit
individuals that may be eligible for programs or may be interested in college tours or
presentations. Many SLCs require juniorsto complete an additional service-learning

project. Students who have failed key content courses are programmed to retake those coursesin
lieu of electives, which may be made up during intersession. Opportunities to take or retake
courses abound in; BTB, Friedman Adult School, Continuation School, East Los Angeles
Community College are al free options for our students. The Diploma Project Coordinator
(DPC) works with families to coordinate services for students that are at a high risk for dropping
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out of school. Academic progress reports for some students are obtained on a daily or weekly
basis to increase parent, teacher and student communication regarding academic standing.

In the 12th grade, each student meets with administrators and counselors regarding their
academic achievement. In some cases, students who are in danger of not graduating are placed
on academic contracts to track their progress. Parents are notified through phone cals, mail,
conferences and meetings about graduation requirements and are invited to attend College Center
workshops such asfinancial aid. Seniors may take the CAHSEE up to three times their senior
year. All seniors that have yet to pass a portion of the exam are enrolled in BTB, CAHSEE Boot
Camp to provide targeted instruction in deficient areas. Many of our students utilize the services
in the College Center to complete their college applications, enroll in SAT courses and find
financial aid. Asthe second semester of their senior year progresses, students who are in danger
of failing courses receive senior fail letters mailed with return receipts. Some students do not
fulfill the graduation requirements in time for June graduation. Many of these students go on to
graduate during the subsequent school year as they fulfill missing graduation requirements.
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Areas of Strength:

» Severa departments such as Math, English, Science, and Foreign Language, have
developed entire instructional units centered on a standards-based curriculum

* A repository of standards-based lessons for new teachers to utilize and review can be
accessed viathe Internet for consistency in instruction

* FHShasincreased equity and access in the AP programs across all tracks

» Professiona Development is beginning to focus on teaching standards that enable all
students to access the standards

» Service Learning Projects provide an opportunity to bring engaging and culturally
relevant experience into the classroom

Priority Areasfor Growth:

* Design and implement rigorous standards-based units based on District Initiatives that is
accessible to all subgroups

» Allocate PD time to analyze student work and revise curriculum accordingly
* Increase African American student’ s access to AP courses

* Increase the number of culturally relevant learning experiences throughout the content
areas

» The governing bodies need to continue to develop a schoolwide year long focus for PD
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Activity/Key Findings

Evidence

Teachers examine the academic standards for = PD Workshop Agendas and Outcomes
each subject area, course and or program as = UCLA Literacy Coaches’ Logs
well as examine student work to identify =  LAUSD Instructional Guide
content progress. = Student Work

= Classroom Observations
Master schedule is organized to maximize = Beéll schedules-bank day, finals, track
instruction time and is revised with input from changes, Stanford retreat
the staff. = Dual Lunch Proposals
Fremont utilizes curricular programs and = Beyond the Bell Schedules/Rosters
activitiesto facilitate successful educational = Kaplan Reading and Math Programs
outcomes for al studentsincluding EL, = Language! And High Point Programs
Special education and gifted students. = AVID Program

= AP course offerings and enrollment

= PD based on data analysis to increase

student achievement
= Vertical teaming and interdisciplinary units
developed by SLCs.

= Department Units and Matrices.
At FHS we provide guidance to help students = 8" grade SLC/counselor visits and
make appropriate educational choicesin high orientation
school and after graduation. = 9" grade parent outreach

Parent Center programs

College and Career Center Sign Ins
College Fairs

CAHSEE Boot Camps and Fliers
Counseling Cart with request to see
counselors

SLC Leads role in scheduling and
counseling

College enrollment data

Student planners with 4 year plan
Career Cruising

Parent Planners

Senior Grade checks, IGP and letters home

Diploma Project Advisor

Yearly progress meetings with counselors

for each student
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SLC advisories
AVID
JROTC

Courses offered at FHS are William's
compliant.

Textbooks and Supplemental Materials are
aligned to state standards.

New electives are added to tracks with student
and staff input with the goal of increasing

capacity and equity.

Class interest surveys

AP interest form

AP student class visits

AP Audit Compliance with open enrollment
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John C. Fremont High School
Focus Groups

Instruction

Focus Group Facilitators
Michele Edelman, A track-DEAN
Barbara Stam, B track-Humaniservice
Claudia Pilon, C track-Magnet
Debbie Ward, C track

* Larry G. Higgins, Administrator-Magnet
* Diane Adomian, C track-EARTH

* Sherwin Bayan, C track-AIR

» Ayesha Brooks, B track-Humaniservice
» Stephen DeMarco, C track-Humanitas
* Viviana Flores, A track-MUPA

» Erica Hamilton, B track-Pathways

* Norman Hicks, A track-P3

* Gina Holmes, A track-P3

* Rodney Hume-Dawson, A track-AOTT
» Katherine Jenkins, C track-AIR

* Andrew Kwong, A track-P3

e Der-Jung Liu, B track-Enrichment

» George McLin, A track-Humanitas

* Son Nguyen, A track-Aesthetics

» Jesus Ortiz, A track-MUPA

» Marcus Porter, B track-Pathways

» Alejandro Rosas, B track-CALA

» Hal Schulze, C track-EARTH

* Brian Spanel, B track-Enrichment

» David Swanson, B track-Enrichment

» Janet Tran, A track-P3

* William Parmenter, B track-Humaniservice

Mary Hill, Administrator-EARTH

Amy Baer, C track-Magnet

Linda Brizuela, B track-CALA

Benjamin Burner, B track-Enrichment
Nichole Dodd, A track-Literacy Coach
Richard Edwards, C track-Magnet
Claudia Gossard, A track-College Counselor
Michael Havaranek

Lauren Honeycutt, B track-Humaniservice
Mary Hoover, A track-CALA

Roman Iwuanyanwu, B track-Enrichment
Jeremy Kranz, B track-Humaniservice
Germain Labat, B track-Title I Coordinator
Kenya Marshall, A track-P3

Mark Norris, A track-Humanitas

Thomas O’Donnell, A track-Tardy Room
Thomas Quayle, All tracks-Math

Chris Sadac, A track-Humanitas

Harry Smith, B track-Pathways

Carolyn Tran, A track-P3

Carla Valencia, A track-AOTT

Josh Sipe, A track-P3
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CATEGORY C:
STANDARDS-BASED LEARNING:
INSTRUCTION
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C1.
To what extent are all studentsinvolved in challenging lear ning experiencesto achieve the
academic standards and the expected lear ning results (L earning Goals)?

Fremont High School students experience a variety of challenging learning experiences
throughout the academic year. Student learning is standards-based and includes but is not limited
to classroom lessons and activities which are differentiated, relevant, and engaging; these
activities, combined with schoolwide programs and “real-life” and extracurricular learning,
provide opportunities for students to achieve at high levels. State curriculum frameworks,
national mandates and LAUSD initiatives serve as the foundation for instruction. Instruction is
reviewed and modified using data such as CST, CAHSEE, LAUSD periodic assessments, and
department and teacher-designed assessments. Classrooms post essential questions, agendas,
objectives and standards. All core subjects have textbooks aligned to the CA State Standards.

However, the Instruction Focus Group noted that there are inconsistencies in the quality of
delivery and of student involvement in challenging learning experiences. Although collaborative
group work is common in al departments, we are in the early stages of determining the

quality and efficacy of these efforts.

Math

The Math department emphasizes concept lessons in Algebra classes, as opposed to focusing
solely on rote skill learning. The department isworking towards incorporating concept lessonsin
other Math courses. UCLA Math coaches conduct PDs based on these concept lessonsin the
District Math Instructional Guide for Algebra 1.

The math department has begun observing each other teaching concept |essons and incorporating
“Tak Moves.” “Tak Moves’ has aso been incorporated into lesson studies as a guide to
facilitate classroom discussions. One strategy involves having one student revoice their comment
for the classto hear, another student then rephrases the statements, and then the teacher restates
it. An element of "wait time" isincorporated into each of these steps. Math teachers also use
pair-share activities in which students are responsible for explaining how they arrived at an
answer. The math department has also begun integrating reality-based learning into their
standards-based lessons; an example of thisis students working in teams, using math concepts
and skillsto solve a“real-life” problem such as “Which cell phone plan isthe most
economical?’ Teachers incorporate graphic organizers such as flow charts and thinking maps to
scaffold students to higher-level thinking. In terms of technology, graphing calculators and
computer programs such as Algebra in Motion and Calculusin Motion are used.
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Science

In Science, many teachers have been trained to incorporate inquiry-based learning into their
lesson planning and delivery. Intercoordinated Science (1CS) teachers, (including some Special
Education science teachers) receive | CS training which is inquiry-based.

More teachers are planning to receive this training through arecently received UCLA Science
Project Teacher Retention Initiative based on inquiry or the District Immersion Unit.

Essentia questioning skills are used almost across the board in the Science department. This
helps students see a “big picture” of the subject and not just isolated bits of information. In
addition, the department utilizes project-based culminating tasks at the end of standards-based
units which connect to other disciplines. Examples of this are science fairs, group presentations,
posters, and research papers, where students regularly engage in peer review.

Science teachers regularly engage in collaborative planning to design accessible lessons for all
students and to design various strategies to engage all studentsin challenging learning
experiences. For example, many courses require students to use interactive journals which
combine affective and analytical skills and aid in developing meta-cognition. English learners, a
targeted subpopulation, receive targeted scaffolding and literacy strategies to provide access to
difficult text and to help them convey conceptual understanding through writing. To ensure
equity and access, two rooms in the main building have been designated as Special Education
science labs. Science teachers have also been working in vertical teams by content area to
improve access to AP courses, identify pervasive misconceptions and eliminate gaps and
overlapsin teaching.

The UCLA science coach offers continuous training and guidance to improve teachers’, methods
and practices. GK12 Fellows from UCLA (PhD candidates) and postdoctoral students also work
with science teachers to develop and incorporate inquiry-based labs that will provide students
with rigor and higher-level thinking skills.

English

The English Department devel ops thematic standards-based units structured around essential
guestions. This approach helps students see the “big picture” and not just isolated facts and
skills. Hence, many English classes are recursive in nature, going beyond mere recall to
understanding and analysis. In line with this pedagogy, the English Department teaches writing
as a process, teachers require multiple draft essays and compositions. Students write in avariety
of modes and for avariety of purposes. Students are expected to have an understanding of
audience and purpose, to develop ideas in depth, and to express them clearly and effectively,
while showing an understanding of mechanics, usage, grammar, and spelling.

UCLA ELA coaches facilitate ongoing PDs, which have included but are not limited to literacy

strategies that promote constructivist teaching and differentiating instruction. Many teachersin
the English Department use structured literature circles, variations of pair-sharing and reciprocal
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teaching, graphic organizers, jigsaw reading, Socratic Seminar and the “ squeeze” strategy to
guide students from lower-level thinking skills (i.e. recall/comprehension) to evaluation and
anayss. The goal for the 2007-2008 school year isto coordinate curriculum and instruction
to provide consistency in assessment, instructional strategies, selected genre, use of textbooks
with standards, and types of compositions at each grade level. Thiswill be

accomplished through vertical teaming and formal lesson studies scheduled to begin in 2008.

The English Department has been working to foster a"culture of reading" at FHS. Some teachers
in the English department have been in-serviced on “Reading Apprenticeship”, and many
teachersin the English department have attended literacy workshops on topics such as Literature
Circlesand Young Adult Literature, continue to build extensive classroom libraries, and model
sustained silent reading (SSR) in their classes in an attempt to make challenging standards-based
lessons relevant, culturally inclusive and engaging for students at all ability levels.

Social Studies

Professiona development in instructional delivery in the Social Studies department is ongoing
and facilitated by UCLA coaches and senior department members. UbD training has been
offered to the Social Studies Department, and many Social Studies teachers have been trained in
UbD and engage in rigorous, standards-based backwards planning. There is some teacher
collaboration, specifically on essential questions and over-arching themes for specific units,
which are developed and digitally archived and accessible to all teachers.

The Social Studies department uses a variety of strategies to engage students in standards-based
learning. To help develop literacy skills, teachers use the Preview, Question, Read, Recite, and
Review strategy ( PQ3R), and to develop oral and communication skills, Pair sharing is used for
preparation of large group discussion and lecture. Some teachers use targeted literacy strategies
in their Social Studies classes such as APPARTS which isakey pre-AP strategy to help students
analyze primary source. Students regularly use science labsto learn the concepts and skills
outlined in the CA state standards and LAUSD initiatives and participate in the Engage, Explore,
Explain, Elaborate, Evaluate model of inquiry (5E) from the National Science Foundation.

The Socia Studies department has been given the task of facilitating required Service Learning
Projects which is now a graduation requirement. Service Learning aso provide students with the
opportunity to plan and participate in culturally relevant events such as MLK Day, Black
History Month, and a Cesar Chavez Day march and informational rally. In 2007 the department

hosted Fremont’ s 1 Annual History Fair, aprecursor to the National History Day Competition.
Some teachers in the Social Studies department conduct an economic growth and devel opment
project profiling the business progress of the surrounding communities.
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ESL

Teachersin the ESL department go through a 5-day Highpoint training with 8 follow-up training
days throughout the year. Trainings are offered throughout the year on areas such as grammar,
language arts and assessment. Many ESL teachers emphasize different levels of questioning in
their instruction.

VAPA

The art department is working to implement daily, weekly, and monthly learning and project
goals, which allow students to access the art curriculum through a standards-based,
interdisciplinary or discipline-based art education program. As of now, a Discipline-Based Arts
Education Program is not in place but art teachers have set agoal of 2010 for its complete
implementation. This requires the ongoing collaboration of the Art Department and Counseling
Staff aswell as more training through PDs.

General Instructional Strategies

Content literacy and writing across the curriculum is afocus for every department. Thisisin
recognition that alarge number of Fremont students are reading below grade level (schoolwide
22.2% ranked proficient or advanced on 2006-2007 CST). Lab reports, expository essays,
paragraphs explaining how a student reached a scientific conclusion or math solution are some
examples of afocus on writing across the curriculum. Teachersin both Math and Science use
journals as a strategy to encourage writing, evaluate and critique student work, and provide
feedback to students. Some teachers use word walls in an effort to enhance the usage

of academic language and aide EL D students to move from BICS to CALP. These strategies
along with other literacy strategies such as Cornell Notes, close reading, annotation, graphic
organizers, and “How to Read a Textbook” activities are common in Science, Social Studies,
Math and English. Over 3 of Science teachers have received and implemented department-wide
strategies such as concept maps, OPTIC (visua literacy strategy), Cornell notes and reflective
strategiesin their daily lessons.

Instructional guides were developed by the District to facilitate the implementation of coherent
standards-based instruction. Instructional guides are available in the following disciplines:
mathematics, English, science, and social science. Teachers and coaches have received training
to help teachers use instructional guides more effectively. Some departments, such as English,
have just had revisions made to their instructional guide. On-site District coaches attended a
Digtrict training to facilitate the new roll out. These instructional guides also correlate to the
Periodic Assessments provided from the District. Other departments such as Foreign Language,
train their own teachers on department guides. Instructional guides, suggested curriculum pacing,
and concept guides are availablein ELA (9" -10"), Science (ICS, Biology, and Physics) and
World History.

Providing equity and access to challenging learning experiences for all studentsisapriority at
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Fremont High School. Most teachers use SDAIE strategies such as: realia, graphic organizers,
music, movement, supplemental texts and illustrations, artwork, flexible seating, alternative
assessments and/or multi-tiered assessments (to address ELL s and Specia Needs Students).
There have been PDs on differentiating instruction but, while many teachers consistently do this,
many other teachers still appear to lack an understanding of the concept. The transition into wall-
to-wall SLCsisafoundational piece in FHS's ongoing effort to address the issue of
differentiation and personalization.

Fremont recognizes that more elective and vocational classes are needed to increase student
engagement and interests, and more individualized instruction and one-on-one tutoring is needed
to address diverse students needs. Twice aweek, after school tutoring and accessto varied
content is available through the Homework Club. This program isfor al students, including
those in special education and second language learners. In addition, SL Cs have homework
programs, or "0" and "7th" periods that help students with specific content challenges.

Special Education teachers and students are included in SL Cs and attend professional
development with general education teachers. Thisallows general education teachers to take
advantage of our special education teachers expertise in differentiation, progressive discipline,
and modifications as outlined in IEPs. Co-teaching aso provides further support for both
general education and special education students. Lessons are further differentiated to meet the
needs of all students who function at many different levels. Having teachers with differing areas
of expertise provides greater opportunities for students to access the curriculum.

Supplemental or Additional Instructional Services:

AVID

Students whose academic achievement doesn’t match their academic potential are referred to the
AVID program, which helps motivate students to prepare for higher education and explore career
options. The target students are average achievers, who, with targeted attention, are more likely
to become college-bound. AVID focuses on study skills, Cornell Notes, Socratic Seminar,
organized tutorials, cooperative learning activities and Writing, Inquiry, Collaboration and
Reading (WICR).

Advanced Placement

AP teachersreceive training to ensure the appropriate level of academic rigor in their courses.
All AP teachers have participated in the College Board' s national audit, in which college
professors review and approve their syllabi for content and rigor. To ensure consistency in rigor,
AP teachers engage in vertical teaming in their subject areas. For the past four years, although
the AP Program has been expanding and more students are taking AP exams in al subjects, FHS
has had to focus on recruiting more students from different subgroups. This requires preparing
students for the challenges of an AP curriculum. Asaremedy, additional AP preparatory classes
are offered to students during off-track time through BTB. These programs help offset the
disadvantages year-round schools face (such as testing dates aligned to traditional calendars) as
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well as provide additional instruction in crucial skills that may have not been attained in prior
courses. In addition, Some SL Cs are exploring new ways to prepare students for AP classes. For
example, The Aesthetics SL C has scheduled a new English course designed to prepare students
for AP classes. To increase equity and access, such best practices need to be shared and
developed across all SLCs.

Beyond the Bell

The BTB Program was instituted in the 2003-2004 school year to help students who need
additional academic support. The program provides intervention and prevention courses during
Intersession (the student’ s off-track time), after school and on Saturdays. The students are held to
the same grade-level academic standards with afocus on the ‘key’ or ‘power’ standards for the
subject matter. Additionally, intervention teachers receive more specialized training in certain
areas such as Bridges to Literature, Step-Up-To-Writing, AEMP, and KAPLAN CAHSEE Prep
while also attending many of the same trainings and workshops as the regular day school
teachers. Students participating in the BTB program have won district writing awards, conducted
dramatic performances such as Grease, presented at the school's science fairs, met with national
heroes such as the Tuskegee Airmen, and participated in standards-based workshops with
parents. While the program is not exempt from many situations that may plague FHS students
during the regular school day, because thisisin essence a*small-learning community’, the
personalization of having an administrator and counselor who solely work with these studentsis
beneficial to student achievement.

Evidence that we are addressing our Learning Goals:
Critical Thinkers:

Essential Questions

Journals-both affective and informational
Socratic Seminar

Anticipation Guides

Graphic Organizers

“Tak Moves’

5E model of scientificinquiry

Sdaf-Directed Learners:

Cornell Notes
Research Projects
AVID

Computer Labs

Effective Communicators:
Writing Process
Presentations
Essays
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Individual and Group Projects

Common Periodic Writing Assessments

Visual and Performing Art Projects and Presentations
Pair-Share

Responsible Citizens:

- ServiceLearning
School Leadership
School Clubs
Sports
Senior Portfolio
Academic Decathlon
ROP
College Center
Career Center
Field Trips

Collaborative Workers:
Reciprocal Teaching
“Squeeze”
Pair-Share
Collaborative Group Projectsy/Presentations
Literature Circles
Science Labs

C2

To what extent do all teachersuse avariety of strategies and resour ces, including
technology and experiences beyond the textbook and the classroom that actively engage
students, emphasize higher order thinking skillsand help them succeed at high levels?

In an effort to create rigorous standards-based lesson plans, teachers at FHS engagein
professional development training to learn a variety of strategies for instruction, including how to
deliver and implement curriculum. Teachers and departments vary in the implementation of
these strategies. While training is made available, not all teachers avail themselves of the
opportunity or implement these strategiesin all classrooms. Some teachers use multiple
technological resources, curriculum and strategies. Student access to technology has increased
over the last 6 years with mobile laptop carts, dedicated computer labs, library computer
terminals, wireless internet and content specific technol ogies such as document cameras used for
real time document editing in English and live dissections in Science. Although student access to
technology has increased, computer labs should be more accessible to both students and classes
to do research or work on technology-based projects.

During classroom visitations in 2006-2007 the following strategies were observed:

Technology based strategies such as:
* Quizdom (60% Science)
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Inspiration

Web-based research (100% Science)

Vantage writing program

Digital probe in science classes (100% Science)

Film-making (1 Class)

Use of digital photography for projects (100% Science, Journalism, Digital Imaging
Production, etc.)

Spreadsheets for math and social studies and computers courses
Pod-casting

Web-page building (70% Science)

Graphing Calculators (Math)

Internet Map-Building (Socia Studies)

Additional strategiesinclude:

* Classroom simulations (100% Science)
Cooperative learning (90+% Science)
Thinking maps (75+% Science)
Cornell notes (75+% Science)

Writing as a Process

Say, Mean, Matter (75+% Science)
Character journals

OPTIC

Soapstone

Oral presentation (100% Science)
Demonstration (100% Science)

Book talks

Book projects

Double entry journals (75+% Science)
Summary and response (75+% Science)
Tak-Aloud/Think Aloud

Power-Point Presentations
“Content-Based Comedy” (Art) Service Learning
SDAIE Strategies

AEMP

Fieldtrips

Most classrooms showed evidence of one or more strategies for differentiated instruction. In
some SL Csteachers use project-based learning to meet standards and District initiatives and
move students into higher thinking as delineated by Bloom's Taxonomy. A number of teachers
have moved from lecturer to therole of coach and facilitator to guide instruction. Many teachers
have also been trained in UbD, Cognitive Coaching, and Kate Kinsella Strategies for Academic
Discourse. Evidence is displayed through teachers use of "mini-lessons,” guided practice,
modeling, hands-on and student directed learning, and apprenticeship model. The final products
of these group and individual assessments are posted throughout the school and in classrooms as
evidence of students' ability to think, reason and problem solve. Finaly, most teachers use of
culminating tasks at the end of SBI units including:
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Research projects

Academic competitions and contests
Literary analysis essays

Persuasive writing tasks

Expository writing

Science fairs

Cultural awareness days

Art exhibitions

Auto-biographical writing

Narrative writing

PowerPoint presentations

Oral presentations

Scenario-based, scaffolded science tasks
Engineering Models

Poetry

Letters

Fremont teachers reach beyond the classroom to provide students with enrichment activities and
curricular off campus trips. Through curricular trips, assemblies and on-campus groups, students
are involved in experiential learning which leads to higher level questioning, frame of reference
for literary themes and settings, increased levels of curiosity, opportunity for application of
classroom skills, stimulating topics for research, debate and classroom discussion. Opportunities
for enrichment include:

Los Angeles Opera which provides presentations for schools

Will Geer Theatricum Botanicum traveling Shakespeare troupe to perform for student
assemblies

MESA Math/Engineering/Science Achievement provided by USC to promote math
fluency and extend competitive spirit among local schools

International Book-sharing—an online program for cooperative learning and
collaboration between Fremont students and studentsin Israel. Both classesread a
common book and post answers, questions and comments on a threaded discussion board.
Clubs, organizations, and opportunities such as:

Curricular off campustripsinclude visitsto:

Shakespeare workshop at Theatricum Botanicum
Dorothy Chandler Pavilion

Mark Taper Forum

Museum of Tolerance

LA Opera

I ndependence Hall

Japanese American Museum

Griffith Observatory

Federal Reserve (Econ)

Getty Center Museum
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Tideland Oil Production Co.

Royal Palms Tide Pools

Bolsa Chica and Newport Back Bay
Offshore Research Boat Trips
Audubon Center

Aquarium of the Pacific

Cabrillo Marine Aquarium

El Dorado Park and Nature Center
LA Zoo

Magic Mountain Physics Day
JPL-NASA

Northrup/Grumann Aerospace

CA Science Center

San Diego Wild Animal Park
Southern California Marine Institute
Debb’s Park

Occidental College Models of Pride Conference
State Capital

Ch4C

160




Areas of Strength:

Relevant and rigorous professional development for literacy strategies, differentiation of
instruction and content in all core subjectsis ongoing.

Learning is gradually and consistently moving beyond knowledge, recall and
comprehension to evaluation and analysis

Instruction and lessons are becoming more relevant and engaging due to collaborative
planning and professional development in departments, SL Cs and schoolwide

Technology isincreasingly available to help students improve their skills, apply
knowledge, research information and work on projects

Priority Areasfor Growth:

Strengthen PD by incorporating schoolwide instructional strategies for each department
and or SL.C enabling students to access standards-based content

Continue to monitor the efficacy of current professional development, allocation of
resources and instructional strategies so that our practicesyield gainsin test scores
and graduation rates

Continue to access data and increase time to collaboratively analyze student work to
inform instruction

Provide more elective courses that align to SLC themes and student interests
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John C. Fremont High School
Focus Groups

Assessment and Accountability

Focus Group Facilitators
Alex Rodriguez, A track-Humanitas
Peter Lecouras, B track-Pathways
Sumeet Vaikunth, C track-AIR

Michelle Barker, Administrator-AOTT
Sammy Alicea-Diaz, C track-EARTH
Elvia Campos, B track-CALA

Wayne Cook, C track-EARTH

Pearl Ellis, Psychologist

Alejandra Garcia, C track-Magnet
Giovanni Gonzalez, B track-Pathways
Bradley Hand, A track-Humanitas
Donna Hurrle, A track-Testing Coordinator
John Keane, A track-BTB Counselor
Julia Lee, C track-Humanitas

Bill McLeary, C track-AIR

Donald Montiel, B track-CALA
Matthew Odegaard, C track-Magnet
Mario Penados, C track-Humanitas
Leticia Perez, B track-Enrichment
Juan Puentes, B track-Pathways
Duane Rue, A track-AOTT

Fred Simmons, B track-Pathways
Marcos Solorzano, B track-CALA
Lauren Terrell, A track-Humanitas
Lascher, A track-AOTT

Alan Williams, C track-Humanitas

Fred Aldrich, C track-Magnet
Yarvelle Bell, A track-Humanitas
Theodore Chin, C track-EARTH
Jerry Drenckhahn, A track-Aesthetics
Raul Fernandez, A track-Aesthetics
Robert Gieniec, C track-AIR

Roberto Gonzalez, A track-MUPA
James Henderson, B track-Pathways
Rogelio Jeronimo, B track-CALA
Diana Lua, A track-P3

Susan McLeary, C track-AIR
Melinda Ng, C track-Magnet

Gary Page, C track-EARTH

Edy Perez, A track-Humanitas

Janis Pittman, A track-AOTT
Rembrandt Santos, C track-AIR

Roy Snell, B track-Pathways

Sara Te, A track-Humanitas

Michelle Thibeault, B track-Pathways
Gilbert Viveros, B track-CALA
Carmela White, B track-Pathways
Ricardo Huicochea, B track-Pathways
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CATEGORY D:
ASSESSMENT AND
ACCOUNTABILITY
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D1: Towhat extent does the school use a professionally acceptable assessment
process to collect, disaggr egate, analyze and report student performance data
to the parents and other shareholders of the community?

Fremont High School uses the following professionally acceptable assessmentsin which the
results are reported directly to parents and students via mail, report cards or individual
conferences. Faculty and staff receive testing information viathe SARC, CDE, SIS, or
individualized reports distributed to each teacher during data PD. The following standardized
tests are administered at FHS:

Cdlifornia Standards Test (CST)

California High School Exit Exam (CAHSEE)

California English Language Development Test (CELDT)

Aprenda Test (To ESL/Waiver in Spanish)

Cdlifornia Physical Education Test

Periodic Assessmentsin Core Subjects

Assessments used to monitor progress of an Individual Educationa Plan (1EP) such
as the Kauffman Test of Educational Achievement or the Woodcock Johnson Test of
Educational Achievement

« SAT.ACT & AP

» Electronic attendance and gradesin ISIS program

* FHS Language Departmental assessments

In addition to professional standardized tests, many teachers provide results of teacher generated
criterion referenced midterm and final examinations. These results are provided to the student to
share with their parent(s) via electronic grading systems such as ISIS or Making the Grade.
Several SLCsalso use portfolios to track student progress in academic areas throughout the year.
All teachers create a course syllabus for their classes, indicating what types of assessments will
be used and when they will occur in order to encourage parental involvement or parental
monitoring of student progress. The Bilingua office trandates these syllabi for distribution to
parents and some teachers post their syllabus on Fremont’ s website.

Fremont High School hosts two parent/teacher conferences and two additional conferences with
parents (Open House and Back to School Night) per track. Teachers make available to parents
their roll book and exam scores during these conference nights. In the interest of addressing all
students, many at-risk students participate in the Attendance/Academic Daily program which is
utilized to monitor student attendance, homework assignments, and classroom participation on a
period-by-period basis for parental review.

Fremont High School has re-vamped its website to provide teachers with the option of creating
websites where assignments and assessment schedules are available to parents and students.
Additionally, many teachers are including weekly grades on their class websites in order to
communicate student progressin atimely manner. Thisformat isin itsinfancy as many

students and parents do not have regular access to the Internet on a regular basis. As access
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increases, more parents, students and teachers will rely on this form of communication. Parents
and teachers may use this website to communicate via emalil.

At FHS, the Specia Education office has a system in place to share students |EP information
with their general education teachers. However, parents, teachers and students need more
training in interpreting the |EP document.

Many Fremont students do not take the CST serioudy. As a result, the school is making all the
necessary attempts to convey the importance of these tests. FHS has initiated several program
incentives such as reward assemblies and prizes for perfect attendance during testing week, pep
ralies, SLCs competitions, and certificates/recognition during morning announcements to
increase student attendance and effort during the testing week.

D2A: Towhat extent do teachers employ a variety of assessment strategiesto evaluate
student learning?

Teachersin SLCs use a variety of assessments to evaluate student learning and to determine
appropriate teaching. These formative and summative assessments are meant to ascertain the
degree of content acquisition over the unit; many of these assessments are in the form of
culminating tasks. In conjunction with exemplars, criteria charts or rubrics help students identify
teachers expectationsin a clear and concise manner. Depending on the assessment for the
individual curriculum, teachers may use the following methods to evaluate students' strengths
and weaknesses:

*  Written/Oral presentations
» Portfolios—P3 has done portfolio style assessments for 3 years, implemented as follows:
0 Year 1: Seniors,
0 Year 2: Juniors,
0 Year 3: Sophomores,
0 Year 4: All gradelevels
* Graded homework, quizzes, midterms and final examinations
» Research projects (library, internet, text, service-learning, etc.)
* Culminating tasks with rubrics and criteria charts
» Additional specialized assessments in the core subjects

Fremont teachers and staff evaluated the bell schedule to determine the best time for students to
take tests. According to current research, students test best before lunch and during consistent
testing times. Through interviews and conversations, it was found that teachers and students
needed additional time allocated for mid-term and final examinations; hence, bell schedules for
these special days have been altered to accommodate such needs. Perception data also indicates
that excessive absences have a negative impact on conceptual flow of units thereby affecting
student performance on various assessments.

The faculty and staff at FHS need to develop tests that can be administered to quantitatively
gauge content acquisition in small increments. Data collected from such assessments would

Ch 4D 165




provide an opportunity for PD based around common misconceptions or mistakes made by our
students, which in turn would improve test scores on formal assessments such as the CSTs.

Many SLCs utilize advisories to evaluate student progress across all their classes. In these cases
teachers are case managers for a group of students. The case managers help students monitor
their progress and ultimately their educational goals.

In addition to content-based skills and assessments, FHS realizes that our learning goals are a
reflection of the skills and attributes our students need to be successful in the workplace.
Students can evaluate their own progress toward these attributes through their knowledge of
career planning. The Small Learning community AOTT specifically teaches proper handshakes,
formal greetings, manners, attire and conduct mock interviews. Many of the Life Skills classes
teach students interviewing skills, résumé building and career etiquette. Career Cruising is a
District-digital library used in Life Skills classes to teach students career and life planning. The
CCC helps students write personal statements and prepare for interviews at universities and/or
places of employment. Peer assessments of interviews and résumés are done throughout many
SLCs. Seniors are responsible for creating portfolios and completing a service-learning project
before graduation. Counselors monitor and analyze students’ progress, beginning in the 9th
grade.

The Department of Transition Services (DOTS) prepares special education students for work by
administering interest inventory assessments, job training skills via Life Skills classes and job
placement. Additionally, students are taught about their rights and accommodations that may be
necessary at various worksites. Students with disabilities are evaluated annually and the results
are discussed at their IEP meeting. At times, the evaluation may be based on norm-referenced
standardized tests of achievement. Case managers for this sub-group monitor student successes
and educational needs.

D2B: To what extent do students and teachers use these findings to modify the
teaching/learning process for the enhancement of the educational progress of every
student?

Teachers regularly use the results of assessments to guide their teachings. Many assessments
reveal that Fremont teachers need to further challenge students with higher level thinking such as
evaluation and analysis. Student access to academic rigor requires scaffolding to support student
learning of concepts. Topics are often re-taught as a result of test analysis that reveals crucial
concepts that were not learned. Re-teaching concepts is common during formative assessments.
Upon the completion of summative assessments, teachers frequently change or alter the design of
culminating tasks or lesson sequence for the subsequent year to increase student performance.
Teachers that have had the opportunity to teach certain topics and assess students frequently
share their successes and failures with teachers on other tracks that have yet to teach the topic.
Despite these practices, FHS needs to create more formal, uniform and discipline specific
assessments.

During a voluntary PD in the 2006-2007 school year, teachers were supplied with students CST
scores. The goal was to compare and contrast CST proficiency status in content areas with
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academic grades issued per content area to formulate instruction for the next semester. These
teachers met in small groups to discuss strategies on how to increase time spent on certain state
standards which will ultimately improve student performance levels on standardized tests. In
many cases, the CST resultsindicate that students comprehension isfar below the state standard
before entering FHS.

FHS teachers use CST and periodic assessment scores from middle school to develop strategies
to increase students' understanding of standards that are foundational for successin High School.
SLC teachers meet before the beginning of their track to design rigorous lessons to enhance
student performance. For example, 9th grade teachers within an SLC can inform 10th grade
teachers of the cognitive strengths and weaknesses of the incoming grade level. This alows the
new teachers to differentiate lessons based on need long before standardized testing datais
received. Teachers have been provided the opportunity to use district money to plan together,
evaluate student work, and brainstorm ways to improve student learning through collaborative
teaching. To further this endeavor, Local District 7 content experts conducted training for data
analysisto drive vertical teaming.

Many interventions have been implemented at FHS through BTB, such as the CAHSEE Boot
Camp for seniors who have not yet passed the CAHSEE, the Required Learning Academy
(RLA) and Extended Learning Academy (ELA), for students who score FBB on the Math and
portions of the CST, and Intersession, Saturday School, Homework Club, and Seventh period
(available through individual SLCs) for students who are in need of improvement in their
classes.

D3: To what extent does the school with the support of the district and community have an
assessment and monitoring system to determine student progress toward achievement of
the academic standards and the expected schoolwide lear ning results?

The District has shown support for the CAHSEE requirement by implementing interventions
through the BTB office. Additionally, the District has shown support for assessment in allotting
money for professional development and common planning time for teachers after regular school
hours. Monitoring of student achievement is carried through the CDE and SARC. On the FHS
website, parents can access information regarding courses, test scores and learning goals.

Due to the socio-economic status of our community, resources are scarce and we find that it is
necessary for FHS to receive funding from local, state and federal sources to supplement
programs and/or trainings that our students families need. FHS is continuously working with
the community, especially parents, towards receiving their input for the higher achievement of
FHS schoolwide population. FHS is working to improve their relations with the community by
offering more programs and/or trainings in the Parent Center. With the help of the Community
Representatives and the Parent Liaison, FHS hopes to make significant progress towards this
goa in the 2007-2008 school year. Members of ELAC and CEAC are active on campus and
have begun inservicing other parent about standards, AYP/API and grading. These trainings are
designed to equip the community with the tools and the knowledge to support FHS with its
vision and learning goals. Schoolwide Learning Goals have been developed with the input of al
shareholders. The Learning Goals are posted throughout FHS, displayed on the school marquee
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and distributed in English and Spanish for students and parents.

Fremont High School has re-designated more students as English Proficient through the
Bilingual Department than similar local High Schools according to SARC reports for 2005-2006
school year (Fremont High School 8.4%, Jordan High School 3.7%, Locke High School 6.6%
and Jefferson High School 2.4%). Furthermore, the Bilingual Department has made great strides
over the past three years to re-designate students as English Proficient with more than a 9%
increase based on SARC data (2003-2004=0.1%, 2004-2005=1.3%, and 2005-2006=8.4%).

In spite of al the challenges at FHS, the school’s Academic Performance Indicator (API) has
shown a steady upward trajectory between 1999 and 2006 with growth (based on the range from
1999-2006) that is greater than the State or the District (Fremont High School 104, LAUSD 84,
State 64). The graph below illustrates Fremont High School’s API growth compared to the State
and the District (LAUSD 2007).

D4: To what extent does the assessment of student achievement in relation to the academic
standards and the expected schoolwide learning results drive the school’s program, its
regular evaluation and improvement and usage of resour ces?

Evidence of analysis of data and the allocation of resources to remedy the key findings are
evident in the push to develop a strong college going culture. When the staff analyzed the last
visiting committee recommendations, including graduation, college attendance and retention
rates, it became apparent that a concerted effort at FHS was necessary to empower and equip
students with the grades, test scores, confidence and knowledge to graduate and attend college.
FHS created a college going culture, resulting in an increase in the number of students who
enroll in higher learning institutions post-high school and who are enrolled in AP classes during
high school. To increase the number of students that met A-requirements, the CCC regularly
makes morning announcements, publishes and distributes a weekly newdetter to every teacher,
and invites colleges to FHS for student recruitment and assistance with the college application
process. The AP committee spearheaded the development of the AP fair, student interest forms,
and AP student classroom visits to encourage peers to increase student self designation for AP
classes. This campaign resulted from sub-group data analysis of the percent enrollment in AP
courses which revealed disproportionately low enrollment of African American students. AP
teacher meetings have looked for ways to ensure that opportunities to participate in AP classes
are available to al students.

Collaboration time have been set aside for teacher PD in the areas of assessment, specifically in
using assessment results to guide instruction; for example, the English department has identified
key student learner outcomes per grade level resulting in the creation of Bridge Material leading
to a future curricular map (the science department will utilize achievement solutions in 2007-
2008 to do lesson studies that will result in common assessments). Additional resources have
also been allocated to SLCs whose smaller teacher/student environments help FHS to meet tailor
assessments to meet individual student needs.

Based on poor passage rates for ninth grade students in Algebra 1A, as well as low scores on
District periodic assessment for Algebra and low proficiency rates on CST scores, FHS created a
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math laboratory semester class (for students who fail the 1st semester of Algebra 1) in place of
the second semester of Algebra 1 to remediate students’ math skills before starting the Algebra
series over the next year. Preliminary data may indicate that this program is not effective in its
intended outcome; however, more data is required to determine the program’'s value in
improving student outcomes on the CAHSEE and foundational understanding of mathematical
reasoning. The goa is to fully examine the efficacy of programs and identify underlying
variables that lead to success or failure prior to terminating programs in favor of new ones. As
such, the math department is developing schoolwide final examinations to augment data results
periodic assessment and CST results to assess student progressin key areas to determine if
progress in content acquisition is being made butis not evident on final grades, CSTs or
CAHSEE dueto lag time.
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Areas of Strength:

* Primary language learners are re-designating at a faster pace than neighboring schools

» FHS students are moving towards proficiency as more students move from FBB into B
designations

* More students are receiving information regarding graduation, and college and career
planning

» PD that focuses on datais becoming a part of the culture at Fremont

* Parents and students are receiving items such as report cards and test data in a timelier
manner

» Trainings for parents are held to help parents analyze the information presented on test
score reports as well asthe SARC

Priority Areasfor Growth:

* Develop, implement and monitor the effectiveness of school generated assessments

» Anayze datato evaluate the efficacy of resources and strategies currently in place to help
students meet academic and schoolwide learning goals

* Implement schoolwide or departmental periodic assessments, final examinations and
rubrics to augment CST results

* Provide staff development to improve implementation of District Core Instructional
Initiatives and to use the resulting data to improve instruction for all students

» Governing bodies work with the Didtrict to facilitate the administration of District
Periodic Assessmentsto al teachers

Ch 4D 170




Activity/Key Findings

Evidence

Fremont High School uses the following
professionally acceptable assessments. The
results are reported directly to the parents and
students:

-Cdifornia Standards Test (CST)

-California High School Exit Exam (CASHEE)
-Assessments used to monitor progress of |IEPs
-California English Language Development Test
(CELDT)

SARC

CDE website

SIS and DSS information
Welligent

Bilingual records

Teachersregularly use the results of formal and
informal assessments to guide their teachings.

Taped discussions and student oral
presentations, student portfolios, graded
homework, quizzes, midterms and final
examinations, research projects, science inquiry
laboratory activities and written reports, written
essay's or other genres of writing, culminating
tasks, lesson pre-tests and post-tests, and various
assessments of reading (decoding, fluency,
literal comprehension, inferential
comprehension, or content comprehension),
specialized assessmentsin listening
comprehension, career interest inventories and
oral expression.

Teachers create a course syllabus for their
classes, indicating course expectations and
assessments such as criterion referenced
midterm and final examinations. These results
are shared with students and parents.

Department administrators require teachers to
turn in syllabi at the beginning of the year.
Bilingual office trandates documents for
teachers to send home.,

The school website is used to post assignments
and assessment schedules.

Mr. Rose's website.

Joel Vaca podcasts topics for students to
download.

SIS alows grades to be exported for HTML
format.
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Teachers assess student social skillsor manners | AOTT interview questions, rubrics and scores.
and instruct students in standard manners needed
for work life. Life Skill course activities

SLCs are devising individualized assessment Earth Advisory
strategies, including: advisoriesto evaluate
student progress, meeting during their off-track | SLC agendas and applications
time to plan as a group to use their knowledge of
student performance from informal assessments
aswell as standardized assessments to enhance
student learning.

Teachers are supplied with CST scores and PD Agenda
provided timeto evaluate scores to assess
student needs. These teachers have augmented Test taking strategies devel oped by science

their teaching to address state standards to department.
improve student performance on standardized
tests.
Student’ s with disabilities are evaluated | EP accessed over Welligent

annually and assessed tri-annually at their IEP Application for Welligent accounts
meetings.
| EP meetings parent signatures

Teachers have been in-serviced on evaluating « Agendasof PD
student work using standard protocols. Teachers - Application for paid collaboration time
are paid at atraining rate to plan together,
evaluate student work and brainstorm waysto
improve student achievement through
collaborative teaching.

Interventions have been implemented at

Fremont High School, such asthe CASHEE RLA invitation, application, and enrollment
Boot Camp for seniors who have not passed the
CASHEE; mandatory English and Math SLC tutoring schedules

Saturday school (Required Learning Academy
and Extended L earning Academy) for students
who scored below basic or far below basic on
the CST, and some SL Cs use mandatory tutoring
for students who are receiving low grades.
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The Didtrict supports the CASHEE requirement
by implementing interventions through the
Beyond the Bell Program. The District supports
assessments by allotting money for professional
developments and common planning time for
teachers after regular school hours.

BTB Boot Camp Enrollment
CAHSEE test scores
RLA curriculum and enrollment

ELA curriculum and enrollment

The school is promoting a College Going
Culture and enhancing the Advanced Placement
and the Math/Science Magnet programs.

AP Enrollment
AP test scores
College and Career Center signins

MESA

Fremont High School created a math laboratory

semester class for students who failed the 1t
semester of Algebrato remediate the student’s
math skills.

Student enrollment in AlgebraMath
Tutorid

Math lab

L esson Study Group
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John C. Fremont High School
Focus Groups

Focus Group Facilitators
Leticia Vallejo, A track-Bilingual Coordinator
Joel Vaca, C track-Magnet

Marilyn Gavin, Administrator-EARTH
Gomer Aquino, C track-AIR

Mario Becerra, B track-Enrichment
Hilda Clara, C track-Humanitas
Rachelle Cruz, B track-Humaniservice
Tommie Denson, A track-Aesthetics

V. Evans-Moore, C track-Magnet
Jerry Footlick, C track-Magnet
Harold Gramajo, C track-EARTH
Matthew Hays, C track-EARTH
Antonio Kennedy, A track-P3

Corey Long, C track-EARTH

Brittney Lu, C track-Humanitas
Loretta Mui, C track-Magnet

Rene Munoz, A track-MUPA

Charles Olynyk, A track-Humanitas
Tyrone Pierce, B track, Humaniservice
David Ross, A track-Aesthetics

Jake Sanchez, C track-DEAN

Vivian Shedeed-Nasrallah, A track-AOTT
Limtin Thao, A track-Aesthetics
Richard Trejo, A track-MUPA

Leslie Prieto-PSA Counselor

Jenna Washington, C track-Magnet Coordinator

Joseph Ahern, B track-Enrichment
Blanca Baca, A track-MUPA

Maria Cervantes, B track-Enrichment
Dorothy Coleman, A track-AOTT
Elizabeth David, C track-AIR

Carlos Diaz, B track-Enrichment
Renata Fernandez, A track-P3
Alberto Gieco, A track-Aesthetics
Steven Hamilton, B track-Pathways
Angela Jimenez, B track-Pathways
Sean Kepple, A track-Aesthetics
Frank Lopez, C track

Anthony Mims, B track-Pathways
John Mullens, A track-P3

Petra Noelke-Young, A track-P3
William Parmenter, B track, Humaniservice
Jill Pyrko, A track-AOTT

Dale Royster, C track-AIR

Libia Sanchez, A track-P3

Harriel Sullivan, A track-AOTT

Rosa Thornton, B track-Humaniservice
Maria Tristani, A track-Humanitas
Naneka Williams, A track-P3
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CATEGORY E:

SCHOOL CULTURE AND
STUDENT SUPPORT
FOR STUDENT PERSONAL
AND ACADEMIC GROWTH
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E1l. Towhat extent doesthe school leader ship employ a wide range of
strategies to encour age parental and community involvement, especially with
the teaching/lear ning process?

Fremont provides opportunities for parents and the community to be involved in the learning
process through such programs as Back to School Night (held the first semester of each track),
Open House (held the second semester), Parent Conference Night (held each semester), various
SL C parent meetings and events, meetings for At-Risk Students (Diploma Project), Beyond the
Bell parent workshops and parent orientations. In addition to these meetings, the principal,
teachers and counselors call parents as needed and meet with parents and students to conduct
Individual Graduation Plan (IGP) meetings.

Fremont High School seeks to reach out to all parents and provide effective ways for them to be
able to communicate with school personnel. Since the majority of students home language is
Spanish, strategies have been implemented to increase involvement of non-English speaking
parents. Trandation units are used at parent meetings, correspondence is sent home in both
English and Spanish, and Spanish speaking clerica staff is employed in every office.

The needs of our parents have further been met by creating a Parent Center. Monthly Advisory
Committee (CEAC/ELAC) meetings at the center provide opportunities for parentsto air their
concerns about student achievement and educational improvement. They are informed about
budgets, services provided such as counseling, educational programs, community resources and
the need for parent participation in the School Site Council. The Parent Center offers avariety of
classes and workshops sponsored by our nutritionist, technology instructor and other individuals
and organizations, including ongoing computer skills training, arts and crafts, and parenting skill
classes such as “Back in Control” offered by our Psychiatric Social Workers (PSWSs). Through
these activities as well as phone banks, flyers, letters and calendars, conferences and handbooks,
parents are advised of upcoming events and provided with resources to participate in school
activities.

Counselors and teachers a so refer students and their families to community resources such as
mental health counseling, Impact program, HEART, Juvenile Boot Camp, John Hope
Continuation School, and Adult Education Programs. Students also develop links with the
community through jobs obtained through the career center. While many such programs exist,
the school needs to do a better job disseminating the types and availability of programsto all
stakeholders. In order to begin addressing this, community and school resources and information
has been compiled and will be published in Student, Parent and Teacher Planners that will be
distributed in July of the 2007-2008 school year. Fremont also has a website where parents can
access information regarding available resources.

The school has made significant progress towards supporting parents as active partnersin the
teaching and learning process. The school holds a parent orientation, back to school nights and
parent conference nights each semester, individual counselor meetings with parents regarding
|GPs, and Diploma Project Advisor parent meetings to inform parents about their child's
academic progress and how they can help their child grow and succeed. The BTB division aso
keeps parents informed by conducting home visits, calling parents as well as scheduling
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individual parent conferences to ensure parents are informed about their child’ s academic
interventions. Most SLCs place students on a Daily or Weekly Progress program and/or on
individual behavior and/or academic contracts tailored to meet individual student’s specific
needs as well as communicate with parents.

The school has made significant improvements in getting parents involved in all aspects of their
children’s education; however, thisis an area in which the school continuesto grow. As

we become more accustomed to the new 1SIS system and the ways it can be utilized, we will

be better structured so that parents are informed of various eventsin atimelier manner. We will
continue to notify parents viamail, phones, mass messaging, website and marquee. 1n our
continuing efforts to improve communication between the Parent Center and teachers and to
increase parent participation at al levels, one positive step that has been taken is the publication
of school plannersfor all stakeholders with a calendar that includes the critical dates for 2007-
2008, including major parent events. The parent planners also include information regarding
graduation requirements and other academic and community resources available to parents and
their students. The plannerswill be distributed in the first weeks of the academic year.

Most SLCsinvite parents and sibling to events to build a sense of community and encourage
parental and community school involvement. Examples of parental and community involvement
includes:

Humanitas C, Magnet and P3 semester potlucks, inviting parents and studentsto get to
know their teachers

Enrichment’ s and P3' s awards ceremonies, honoring the achievements of their students at
the end of each year.

AOTT’ Open House, informing parents and students about the SLC with a Power Point
presentation,

P3’s parent/student picnic in the agriculture area of campus where participants ate corn
that the students had grown and Parent meetings (once a month), focusing on different
needs - A-G requirements, High School Grad Requirements and College Scholarships,

Other SLC events including: 9th grade orientations, parent nights, presentations, weekend
barbeques and inter-SLC sports tournaments.

Academic interventions and contracts have taken different forms as each SLCs developed a plan
for their community. The whole school could benefit from systematic sharing of ideas and
experiences across SLCs and perhaps by adopting some programs schoolwide. One forum in
which SLCs share their successes is in the SWDT meetings. It is during these bi-monthly
meetings that SLC lead teachers and administrators can dialog and share components of their
particular SLC that may be of value to the entire FHS community. As the school structure
transforms, the school will continue to explore ways of increasing parental involvement, creating
ongoing community events such as carnival days or career days, and generally combining efforts
and increasing communication among SLCs. In August of 2007 approximately 70 teachers and
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administrators attended a 3-day retreat hosted by SRN at Stanford University for SLCs to learn
more about and engage with each other in the areas of: professional learning community,
governance on a high school campus of small learning communities, personalization, rigorous
curriculum for all, and instructional practice. One outcome of the retreat was an all SLC
concensus to increase personalization using advisories.

Examples of SLC interventionsinclude:

» Lead teachers and counselors discuss progress grades with students and provide progress
gradesto core teachersto assist in distributing to students as quickly as possible

» Lead teachers and counselors provide explicit instruction about High School Graduation
and A-G requirements

» The College and Career Center provided a PD presentation on the District publication
Life After High School, and SLCs created plans to utilize and distribute them

* Fremont promotes a college going culture (college sweatshirt day; teachers diplomas on
the walls; students' college acceptance letters posted; college going culture week)

» Parent-teacher/counselor conferences (scheduled before, during and after school) to
discuss at-risk students

» Parent phone calls home

» Publishing newdetters (English and Spanish)

» Letters home regarding grades (English and Spanish)

* Progress grades sent home

* Sending home lettersregarding homework, syllabus (English and Spanish)

* Beyond the Bell academic intervention and prevention courses

* Beyond the Bell support for AP courses

» Mentoring and Academic Advisors

While al SLCsemploy strategies to encourage parental and community involvement, FHS needs
to increase SL C collaboration to share best practices; thereby amplifying positive results. SLCs
document their community outreach through the PD plan turned into their administrator as well
as share this information at SWDT meetings.

E2A. To what extent isthe school a safe, clean and orderly placethat nurtureslearning?

Fremont High School is committed to providing a safe, clean and orderly place that nurtures
learning. The safety of studentsis promoted by a campus police officer, an on-site probation
officer and safety officer, 3 deans and 7 campus security aids. We have full and part-time
security personnel but not enough personnel to cover the entire school at all times. For 2006-
2007, the budget allowed for 11 total security personnel but there were three vacancies.
However, campus aides have been bolstering security through their visibility, patrolling the
campus using carts purchased for getting around campus quickly.

At the onset of the 2006-2007 school year, a survey was give to a representative sample of the
student population. One of the results of that survey revealed that many students (65%) did not
feel safe at FHS. To counter the perception of students not feeling safe at school, several systems
have been put into place. The HEART program, sponsored by a teacher and an advisor in the

Ch 4E 178




LAUSD Youth Relations and Crime Prevention Unit, trains and works with students to develop
conflict resolution and mediation skills. The IMPACT program and the African-American
Hispanic Parent Alliance has also been working to bridge gaps and potential conflicts between
communities and is training and utilizing parents as mediators. We also have the Unity 2 group
(U2: gang intervention for at-risk youth) on campus frequently visiting students on the quad at
nutrition and lunch.

Fremont also implemented the Bridge Builders Network (BBN) program. Through this program,
a facilitator was brought into life skills classrooms to conduct a series of lessons on
collaboration, cause and effect of personal actions and how to improve the school climate so that
all students are working together as a cohesive unit and so that minority racial relations are
improved within the school. At the end of the 2006-2007 school year, a post survey was
completed and there was a significant decrease in the percentage of students who felt unsafe on
campus. The results provided by the June 2007 survey indicate that 41% of students feel unsafe
as opposed to the initial 65% at the beginning of the school year. While the above programs have
impacted these results, others include the visibility of school safety and security officers and
better communication between school, parents and community. Staff and students alike feel that
the school needs more, better trained, and perhaps more mature security personnel on campus.
Many stakeholders, including teachers, parents and students also feels that security standards
must be more thoroughly enforced.

The staff has long felt that security cameras are a needed component for campus safety and
cleanliness and where tagging and loitering are consistent problems. There are stairwells that are
difficult to monitor by live security, even if we were “adequately” staffed. The installation of
security alarms and cameras are dated for installation within the next 24 months. The installation
of anew intercom and classroom telephone system, and the publishing and distribution of anew
directory of telephone numbersto al staff members has helped reduce campus security and
safety concerns resulting from a previous inability to communicate immediately and efficiently
to al students, staff and teachers.

While procedures are in place for fires, earthquakes, and crisis situations (Shelter in Place), drills
need to be held and independent teacher training for emergency drills.

We are currently understaffed in the custodia department and grounds-men. The task of caring
for asite aslarge as Fremont is difficult. Cleanlinessis a problem in some classrooms, hallways
and bathrooms. To help address this, additional custodial staff is hired to work some weekends to
provide support. Also, a"represent your spot” campaign to encourage students to take care of the
common areas we share, and quick tagging removal to reduce competition among rivals are a
few of the campus programs that have been launched to encourage studentsto feel invested in
the school and to reduce cleanlinessissues. The Adult School aso provides a custodia training
class held on the weekends; adult learners assist in on-site cleaning as a component of their
training.
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E2B. To what extent isthe culture of the school characterized by trust,
professionalism, high expectations for all students, and a focus on continuous
school improvement?

Fremont’ s development of wall-to-wall SLCs has created a culture of caring, trust and high
expectations between staff and students. SLCs provide greater personalization through personal
relationships. To foster a greater sense of community, SLCs participate in inter-SLC activities
such as: soccer, basketball, softball; tug-a-wars, float design competitions and spirit week
challenges. Through such activities, SL C teachers and counselors have developed greater
personal connections with their students, leading an environment of trust and open
communication.

All students are provided access to a rigorous, standards-based curriculum. Fremont’ s counselors
pursue the goal of programming all students to meet the A-G requirements for the University of
Cdifornia system. Differentiated instruction is provided through multiple modality assessments,
tiered lessons or other means according to department to provide access to curriculum for all
students.

Gifted and Talented Education (GATE) students are encouraged to take AP or honors classes
suited to their gifted modality. As students can be identified in high school by a teacher or parent
or by self-referral, teachers and staff need more information on how to refer students to GATE
and what to do with GATE students. Students with high CST scores are looked at for possible
GATE identification. GATE and SAS funding has been used to provide special field trips, as
well as the AP retreat which has many GATE participants. Supplemental textbooks and higher
level reading materials were purchased and distributed last year.

Special education students have IEPs which clearly outline goals and specific accommodations
needed to reach stated goals. All students with IEPs are assigned to a special education teacher
who is their case carrier. These teachers provide follow-up for the students on their SESAC and
update each IEP yearly, despite extremely heavy caseloads. Communication between special and
general education teachers needs to become more frequent and meaningful to ensure students’
needs are best met.

The school’s EL program’s purpose and effectiveness is clearly stated and effectively monitored.
The redesignation rate of EL students at Fremont is the highest in the Local District. Students are
identified as EL on ISIS. They are given the CELDT and the LASto identify their English and
native language skills and identify their EL level. Students taking the CELDT have shown
dramatic increases, testing at higher levels over the past three years. EL Level 1 and 2 students
are placed in primary language academic classesif parents sign awaiver to basic.

The demographics of students are distributed fairly equally through classes. The master schedule
is created to work toward equitable distribution of students by gender, ethnicity and special
needs. A greater effort needs to be made to distribute the African-American population evenly
through SLCs. More effort needs to be made to identify African-American students for honors
and AP classes. A procedure for students checking in late to choose an SLC must also be
developed to provide equity.
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E3. Towhat extent do all studentsreceive appropriate support along with an
individualized lear ning plan to help ensure academic success?

Counselors, working through their respective SLCs, have grad checks with students each
semester and | GP meetings with students and parents each year to keep students informed and on
par with their IGP. Counselors actually begin having conversations about the graduation plan

with 8th graders. They also conduct orientation meetings for parents of gth graders. At least once
each year or in some cases each semester, counsel ors monitor students progress and guide them
into classes they need to take, and program students into BTB programs (intersession or after
school) as well as adult school classes or other resources needed to make up classes they failed
and need to graduation and/or attend college. When students are having difficulty in a subject,
parents are strongly encouraged to send them to extended learning classes (remediation or
enrichment). If students fail to pass both sections of the CAHSEE when first administered in the

10th grade, counselors assign them to CAHSEE “boot camp” for the failed sections. Students
failing the CAHSEE in the 11" grade or the 12" grade (1% or 2™ administration of the test) must
attend a weeklong pullout CAHSEE Boot Camp.

Students who are credit-deficient or who want skills practice or enrichment can enroll in BTB 6-
week intersession classes (sessions available 6 times a year) and individual or group tutoring.
Although there are several tutoring support service such as the Supplemental Educational

Support (SES) program, staff needs to collaborate to better identify and sign up students for these
support services.

Students also receive a personalized approach to learning through tutoring provided by their
classroom teachers, one-on-one sessions with the SES program in which students of Title|
schools qualify and tutoring provided at home sessions through the Internet, or through group
sessions. FHS also has tutoring available in the classroom when appropriate which may provide
amore personally relevant curriculum design. Teachers are provided the opportunity to help
students before and after regular school hours as part of the Urban Classroom Teacher Program
(UCTP) commitment to students who are facing the academic challenges of attending a school in
an "at risk" environment. A Homework Club has been active for severa years, offering students
awarm and enthusiastic atmosphere where they can work together with the support of core
subject teachers to complete homework after school. Some SL Cs provide further instructional
support through 7" period, a voluntary after school tutoring program.

Alternative instructional options which allow access to arigorous, standards-based curriculum
include: lab work, manipulatives and tools, field trips, science fairs, and exercises. Students have
access to many instructional resources such as the Internet, LAUSD.net programs, the

FHS library/mediafacility, mobile labs, LCDs, OH, Projectors, Computer Labs, and film and
video cameras. Students also have access to online resources, but Internet connectivity is not
aways available. FHS needs to continue to improve availability and quality of digital media, and
appropriately equipped classroom to support student’ s academic development in the
technological world.
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E4. To what extent do students have accessto a system of personal support
services, activities and opportunities at the school and within the community?

Fremont has created awide variety of schoolwide support systems and after school programs
designed to help students to succeed and feel connected to the school. Systems of support fall
into 3 main categories: Academic/Curricular Support, Psychological and Behavioral Services
and Staffing.

Academic Support Systems

Beyond the Bell offers core courses required for graduation, for meeting A-G, for
passing the CAHSEE, for remedial instruction in English and Math and for SAT and AP
exams. Included in the BTB program are an: Extended Learning Administrator and an
Extended L earning Counselor to provide students with additional academic support.

Math Tutor Lab or Algebra 1 Intervention is provided for students who do not have
the requisite skills to understand and pass Algebra.

Supplemental Educational Services providesfree private tutoring from educational
companies such as Kaplan

The Homework Club providesindividua assistance to students with their classwork and
homework. However, the Homework Club needs to be better staffed to provide greater
support for students and more actively promoted to increase greater participation.
Teachers and SLCs also offer individual assistance to students in their respective
communities or disciplines.

Several SLCs, including the Math, Science Magnet Academy, have developed advisory
groups where teachers are assigned to monitor a small group of students’ academic
progress, make course recommendations for the upcoming semester as well

as intersession, contact parents regarding social or behavior issues, identify possible
extracurricular activities that are aligned to the student's interest, and provide or locate
services that the student may benefit from.

High Point is used to specifically address English Language Learners’ English Language
Development needs

Language! is areading program for students scoring below the 20™ percentile on the
ELA portion of the CST; the program is research based and focuses on phonics based
instruction, vocabulary building, and reading comprehension instruction

Bridgesto Literatureisthe literature component to the Language! Program. Students
are assessed upon entering the course and after instruction through multiple means
including visual, auditory and sensory, then students are given afollow-up assessment to
determine growth. The program is taught during the intersession periods and is six weeks
in length. This program is utilized in the BTB intersession program.
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Access Reading Summer Successis areading program designed to build the reading
and writing skills of students who are not performing at grade-level. The program uses
writing, literature, short stories and audio tapes to help build the interest and academic
level of students needing additional support. Thisprogramisutilized inthe BTB
intersession and after school programs.

Psychological and Behavioral Services

The HEART program isastudent conflict mediation program established to
strategically and consistently teach our students to become ambassadors of peace.

The IMPACT program isan LAUSD program designed to provide students with the
skills and support required for them to make positive life choices. The goal of IMPACT is
to improve student achievement by providing a system for the identification, referral, and
support of students who are exhibiting behavior of concern related to possible substance
abuse or violence.

The FAST team isamultidisciplinary student assessment and support team that meets on
aweekly basisto discuss “high risk” students and to coordinate services and interventions
to better meet those students needs. The team is composed of counselors, deans, pupil
services and attendance counselors (PSAs), psychiatric social workers (PSWs), school
psychologists, school nurse, school police, probation officers, special education
coordinator, drop-out prevention counselor, BTB counselor, and administrators. Students
can be referred by any stakeholder for:

Substance abuse

Depression

Family issues

Social issues

Self-mutilation

Anger management issues

Having 3 or more referreals to the Dean’s or Counselor’s office

Other issues affecting a student’s behavior and/or academic performance

OO0OO0O0O0OO0O0O0

Two Social Workers, work with students identified by counselors, teachers or self
referral on avariety of issues ranging from abuse, grief, counseling and depression to
anger management and other issues affecting a student’ s academic, social and emotional
health.

Two full-time School Psychologists, serves the student population through special
education assessments, attendance at | EP meetings, as well as provide support and
counseling to Special Education students

Staffing

There are 13 counselors (one for each SLC) and an Extended L earning Counselor from the BTB
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program who help students with academic, emotional, and attendance issues, and alternative
placement. The College and Career Center (CCC) has two college counsel ors who promote a
college-going culture and assists students with financial aid and college applications. Students
are given multiple opportunities to visit avariety of college campuses with trips organized by the
CCC (including EI Camino and Santa Monica Colleges, UCLA and UC Santa Barbara, CSU
L.A., Northridge, Long Beach, and Dominguez. Through other programs and teacher-sponsored
field trips students have many other opportunities to visit colleges (e.g., AVID-sponsored
weekend to UC Davis, UC San Diego, and Cal State San Diego, science department and
Hispanic Engineerstripsto UC San Diego and UC Santa Barbara and MESA tripsto USC).
Counselors and college student volunteers visit classrooms to discuss applying to college and
encourage college-going aspirations. A College-Going Culture Committee was formed and
meets voluntarily to share ideas and advance projects to bolster student achievement and college
SuCCess.

Fremont also has 2 full time PSAs counselor and, beginning in 2006-2007, a Diploma Project
Counselor whose expertise is in the area of interventions to help keep students in school. Both
the PSA and DPC help reduce drop out rates by improving attendance and graduation rates, as
well as provide students and their families additional support and access to community resources.

Finally, every SLC has a lead teacher with two additional periods out to develop programs and
personalization structures within each SLC to better support students’ and teachers’ needs. Some
of these support services include: advisories, “0” and/or “7" periods, individual tutoring and
mentoring, and daily or weekly academic progress programs.

Acitvities and Opportunities

In addition to academic, behavioral and emotional support systems, opportunities for
extracurricular involvement are varied. These include: BTB study trips and activities, leadership
activities, athletic teams, music groups including Marching Band, Jazz Band and Banda
Sinaloense and approximately 20 clubsthat provide students a safe place to meet with others
who share their interests while giving them the opportunity to interact with peers and teachersin
afriendly, non-threatening environment. While Fremont offers many clubs, we need to actively
recruit students as participation is relatively low.

Fremont offers the following clubs:

FREY A- Fremont Y outh Empowered through Action
History Club

Homework Club

Gay/Straight Alliance

Film Club

Drama Club

Set 118- Poetry, arts, dance, music

Bible Club

Eco Power
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Dysfunctional Revolution-Literary Club
Calculus Club
IDEAS

MESA

Black Student Union
Game Club

Art Club

AVID club,

Latin Dance Club
Worldwide Club
Calligraphy Club

Additional Extracurricular activitiesinclude:

School Newspaper-Journalism

Work experience through College and Career center
Academic Decathlon

Student Leadership

Senior cabinet

National Honor Society

Y earbook

Talent Search-Pre-collegiate scholarship search
JROTC

Marching Band

Black Student Union

Drum-line

Drill team

Cheerleading

Color Guard

VAPA Visua and Performing Arts

Sports Teams, including:

Football
Basketball
Baseball
Softball
Soccer
Volleyball
Tennis

Golf

Track and Field
Cross-Country
o0 Water Polo

OO0OO0OO0OO0O0O0O0OO0OO0OOo

Students have many opportunities to contribute to local and global communities through
community service and Service Learning. Some of these activitiesinclude: students organizing
recycling projects and food drives, distributing food to disadvantaged families, raising money for
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AIDS Project L.A., and holding blood drives. Students have demonstrated citizenship and ethical
values by organizing committees to contribute to important/global causes (i.e. Darfur, Hurricane
Katrina) and through issue advocacy activities include writing letters and articles for the school

newspaper as well as Youth Opportunities Unlimited’ s publication. Through Ecopower, students

have participated in environmental activism, protecting our green space on campus and
throughout the community.
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Areas of Strength:

Counselors, socia workers and the diploma project coordinator provide a multitude of
support services for students both academically and personally, including: FAST,
IMPACT, Crisis Team, and individual counseling

Each SLC hasits counselor

SLC leads, counselors and teachers provide greater individual support for diverse

students’ needs through academic and discipline strategies such as tutoring programs, 7th
period, advisories, academic contracts and Homework Club

AVID, G.A.T.E., and A.P. programs are helping to meet individual students academic
needs

| SIS facilitates teachers ability to check attendance and have access to more detailed
information on student characteristics/needs

Priority Areasfor Growth:

Continue to increase parental involvement, particularly in supporting and monitoring
students academic success

Continue to increase student participation in clubs, tutoring and other available services

Continue to strengthen existing measures and develop creative ways to mitigate safety,
security and facilities issues

Provide greater support for L EP/PRP students and Students with Special Needs

Continue to develop methods to maintain clear consistent communication to all
stakeholders in atimely manner

SL Cs continue to collaborate and communicate best practices and utilize existing
resources to provide support for al students' individual needs
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Activity/Key Findings

Evidence

Fremont holds many after-school parent meetings,
including: Back to School Night, Open House,
Parent Conference Night, Individualized Parent
Meetings by SLCs, Meetings for At-Risk Students-
(Diploma Project), IGP meetings.

Digital Marquee

L etters to parents

FlyersBooklets

Memos

Calendars

Sign in sheets

Signed IGP forms

Sprintel calls (Attendance Office record)

Community resources are provided for students and
their families such as mental health counseling,
Impact program, HEART, Juvenile Boot Camp,
John Hope, Beyond the Bell and Saturday school
programs, and adult education programs.

Class schedules

Syllabi

Enrollment, Attendance sheets
Referral forms (samples, numbers)
Community resource flyers

Files & resources

To facilitate communication between Spanish
Speaking families, District Trandation Units are
available and used, Spanish speaking clerical staff
arein every office, and parent newdetters and
meeting flyers are trandated into Spanish.

Bilingua flyers (Bilingual office, Magnet
office)

Parent monthly calendar

Sprintel recordings

Trandation Unit used at every meeting
List of bilingual clerks and office locations

Campus safety and security isahigh priority. The
school has a campus police officer and onsite
probation officers; the school has Shelter in Place
plan and an upcoming security camera system.
Campus aides have been bolstering security through
their visibility on campus. The HEART program
has been instituted to develop conflict resolution
and mediation skills within the student body. The
African-American/Hispanic Parent Alliance has
also been working to bridge gaps and potential
conflicts between communities and are being

Personnel rosters

Security carts

Sign-in sheets

Agendas

Documentation of presentations and trainings
Shelter in Place, harmful chemical drills held
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trained as mediators.

The staff is dedicated to meeting the needs of all
students and demonstrates high expectations for all
students by being available during and after school
to assist students to meet the requirements of
classes, graduation and A-G through: Counseling
Services such as the Diploma Project, the College

and Career Center, 7N period tutoring, and the
Homework Club, intersession, and adult school
referras.

Intersession and adult school enrollment
numbers

Homework Club (and SLC) sign-in sheets

UCTP commitments and logs (tutoring
program)

Course outlines
Flyers and sign-ins, rosters
Home visit logs

0 and 7t period tutoring rosters

Percentage of students programmed in A-G
and/or have met requirementsfor college; grad
checks

Data on college attendance

Students demonstrate citizenship and ethical values
and behaviors by organizing committees to
contribute to important/global issues (i.e. Darfur,
Hurricane Katrina) and organizing food and blood
drives. Organized assemblies based on social and
school issues.

Pictures

Posters

Service Learning certificates
Community Service and volunteer logs
Blood donor participation (numbers)
Participation in sports and SLC activities

Instructional resources include library/media
services and facilities, computer labs and laptop
carts, digital and video cameras, and projectors.

Single Plan for Student Achievement
Inventory checklist of materials and equipment
Number of books in library

Checkout records

Sign-in sheets

Numbers of studentsin library outside class
hours

Student work
Faculty media resources
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Teachers employ alternative instruction which
allows access to and progress in the rigorous
standards-based curriculum such as: lab work,
manipulatives, Quizdom, field trips, science fairs,
etc.

Examples of curriculum or lesson plans
Math Department concept tasks
Student work portfolios

R.O.P.

Use of Quizdom
Student work

Awards
Trip dips

Projects, and pictures of learning activities
(e.g., Compton Creek water analyss AP
Environmental Science/Heal the Bay —
newspaper reports, photos. MESA Day, marine
bio excursions such as Catalina Island trip,
Long Beach Aquarium, and boat trip, science
fair entries and awards, robot soccer film (F.
Lopez), AP readiness (UCLA), tripsto
California African-American Museum,
Intersections of South Central, etc.) L.A.
Arboretum Environmental Education Fair.)
Tuskegee Airmen

Students are placed into appropriate classes (i.e.
A.P., honors, sheltered, EL, special ed.) based on
individual instructional needs, and appropriate
instructional strategies are utilized to ensure
academic success.

Master schedule

|EPs for mainstreamed students are being
provided to general education teachers by
resource teachers/special education
administrator

Routing sheet for new students

Bilingual Office home language and testing
records

Students participate in avariety of extracurricular

activities to meet diverse student interests, including

leadership activities, clubs, athletic teams, music
groups including Marching Band, Jazz Band,
cultural events and trips.

Mission statements, agendas, schedules, flyers,
sign-in sheets.
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Chapter V.
Schoolwide Action Plan




GOAL # 1: Increase the number of students passing the California High School Exit Exam (CAHSEE).

Rationale: Critical Need:
The percentage of 10" grade students passing the CAHSEE has declined since the implementation of the exam in 2003; this correlates
to the decreasing graduation rate.

Supporting 2006 Data:

The percentage of 10" grade students declined from 28% passage rate in 2003-2004 to 19.5% in 2006-2007.
. 28% passage rate — 2003-2004 school year

21.7% passage rate — 2004-2005 school year

19.7% passage rate — 2005-2006 school year

19.5% passage rate — 2006-2007 school year

CST data
APl and AYP data
ISIS data
Growth Targets:
2007-2008:
. 8% increase in the percentage of 10" grade students passing the CAHSEE, thereby increasing the overall passage rate to
approximately 28% by the end of the 2007-2008 school year
2008-2009:

. 12% increase in the percentage of 10" grade students passing the CAHSEE over the 2007-2008 school year, thereby
increasing the overall passage rate to approximately 40% by the end of the 2008-2009 school year

2009-2010:
. 15% increase in the percentage of 10" grade students passing the CAHSEE over the 2008-2009 school year, thereby
increasing the overall passage rate to approximately 55% by the end of the 2009-2010 school year

Learning Goals Addressed:
FHS Pathfinders are:
Self-Directed Learners Who:

. Set and accomplish academic and personal goals,

. Maintain a four-year academic plan for the completion of high schoaol,

. Prepare for the transition from high school to higher education or the work force
Effective Communicators Who:

. Demonstrate proficiency in reading, writing, listening and speaking skills

Critical Thinkers Who:
Demonstrate proficiency in mathematical computations and applications
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Acti / Professional Resources/ Monitoring
Goal TC 'ons Development Person(s) Timeline program Reporting
asks T . .
Activities Involved implementation
and results:
la. Increase 9™ & 10" grade ELA PD for teachers LD7 literacy & Ongoing |+ Administration | Data Reporting:
the percen- teachers will in new LAUSD Math personnel, « CAHSEE
tage of implement the District & IFL developed * LD7 personnel Data
students who provided standards- 9" & 10" grade |+ FHS ELA & « API Scores
pass the based curriculum ELA curriculum Math coaches, * FHS Math * |ISIS Data
CAHSEE on developed in & strategies Coaches
the first collaboration w/ IFL to provided in the LD7 Liaison Action Plan
attempt prepare students for new ELA w/UCLA Center * Center X Progress:
the periodic Instructional X coaches Coaches » All stake-
assessments and the guides holders will
CAHSEE Achieve-ment * SLC leads be informed
PD by LD7 & Solutions of CAHSEE
9™ and 10" grade ELA FHS coaches personnel, * Beyond the Bell results and
teachers will for ELA how to
administer District teachers on Beyond the Bell * Teachers interpret
Periodic assessments analyzing data SLCs scores
provided from o Title |
Algebra teachers will periodic
implement the District assessments & SES Program * Parents
provided Algebra analysis of District
concept lessons student essays CAHSEE e« LD 7
curriculum & generated for BootCamp
strategies provided periodic Parents
through the MIG assessments
Students
Algebra teachers will PD for algebra Title | Coord.

administer the District
periodic assessments
& analyze the data
provided by the
District to improve
their teaching of the
standards

teachers in
algebra concept
lessons & use of
math
instructional
guide

Bilingual Coord.
Local District 7

Testing Coord.
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Algebra teachers will
develop their use of
the Achievement
Solutions protocol for
collaboratively
developing lessons
and for looking at
student work to
improve their teaching

Expand the use of the
Achievement
Solutions protocols to
include teachers in
ELA

CAHSEE Prep
Courses for students

Monitor attendance in
CAHSEE Prep
programs

Identify and implement
diagnostic tests to
determine 9" grade
students who need
content support crucial
to passing the
CAHSEE

Improve parent
awareness of testing
calendar

Count down to testing
date with help of
student leadership

» PD provided for
algebra
teachers on
analysis of
District data
from periodic
assessments &
how to use it to
hone their
teaching to
improve student
learning

» PD for algebra
teachers in use
of Achievement
Solutions
protocols

* PD for ELA
teachers in
Achievement
Solutions
protocols

» Teachers trained
to use CAHSEE
Prep Programs

* LD7
Ombudsperson
to present to staff
and parents
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1b. Identify Increase enrollment in » Data analysis * District Ongoing Administration Data Reporting:
students that SES tutoring services training * CAHSEE
need « Local District 7 Beyond the Bell Data
additional Increase RLA e Training on how * API Scores
support in attendance by visiting to use data * Professional Teachers * ISISData
mathematics middle schools and results to Development .

o S . . . . Action Plan
and English in communicating with improve student Committee Title | P )
the 9™ grade parents through performance . A—g—"rgt;lfj_s'

personal phone calls Parents holders will
Identify English & Math Local District | P¢ n-formed
standards to focus on 7 of CAHSEE
across the curriculum results and
how to
interpret
scores
1c. Design Teachers trained to * Train teachersin | < District Ongoing Administration Data Reporting:
and use CAHSEE Prep teaching reading, « CAHSEE
implement a Programs writing and * Local District 7 Beyond the Bell Data
PD program mathematics * API Scores
that allows Standards-Based across the * Professional Teachers ISIS Data
time for Instruction curriculum Development
dialogue Committee Title |
between * Workshops and
teachers to trainings Parents
conduct an centered on
analysis of standards-based Local District
curriculum instruction, 7
implementa- curriculum and
tion instructional

strategies
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GOAL # 2: Increase the percentage of students performing at proficient and advanced in Algebra 1 and English Language Arts
as identified on the California Standards Tests (CSTs).

Rationale: Critical Need:

The percentage of students in grades 9" — 11™ performing at proficient and advanced on the CSTs is 0.5% in Algebra | and 20.1% in
English Language Arts.

Supporting 2006 Data:
* < 1% of students enrolled in Algebra | scored proficient and advanced on the CST
« 9% of 9" grade students scored proficient and advance on the English Language Arts CST
« 9% of 10" grade students scored proficient and advance on the English Language Arts CST
« 8% of 11" grade students scored proficient and advance on the English Language Arts CST

Growth Targets:
2007-2008:
* 5% more students will score proficient and advanced on the Algebra | CST increasing from 0.5% to 5%

« 5% more of the 9" grade students will score proficient and advanced on the English Language Arts CST increasing from
9% t014% proficient and advanced

« 5% more of the 10" grade students will score proficient and advanced on the English Language Arts CST
increasing from 9% to 14% proficient and advanced

« 5% more of the 11" grade students will score proficient and advanced on the English Language Arts CST increasing from 8% to
13%
2008-2009:
* 7% more students will score proficient and advanced on the Algebra | CST increasing from 5% to 12%

« 7% more of the 9" grade students will score proficient and advanced on the English Language Arts CST increasing from 12% to
19% proficient and advanced

« 7% more of the 10" grade students will score proficient and advanced on the English Language Arts CST increasing from 12% to
19% proficient and advanced

« 7% more of the 11" grade students will score proficient and advanced on the English Language Arts CST increasing from 11% to
18% proficient and advanced
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2009-2010:
* 9% more students will score proficient and advanced on the Algebra | CST increasing from 12% to 21%

« 9% more of the 9" grade students will score proficient and advanced on the English Language Arts CST increasing from 19% to
28% proficient and advanced

« 9% more of the 10" grade students will score proficient and advanced on the English Language Arts CST increasing from 19% to
28% proficient and advanced

« 9% more of the 11" grade students will score proficient and advanced on the English Language Arts CST increasing from 18% to
27% proficient and advanced

Learning Goals Addressed:

FHS Pathfinders are:
Self-Directed Learners Who:
* Set and accomplish academic and personal goals,
* Maintain a four-year academic plan for the completion of high schoaol,
* Prepare for the transition from high school to higher education or the work force
Effective Communicators Who:
 Demonstrate proficiency in reading, writing, listening and speaking skills
Critical Thinkers Who:
* Apply complex problem solving techniques to academic and personal problems
* Analyze and evaluate data, and apply the conclusions to real-life situations
 Demonstrate proficiency in mathematical computations and applications
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Monitoring

. : Resources/
Actions/ Professional . . program .
Goal Tasks Development Activities Person(s) Timeline implement- Reporting
Involved :
ation and
results:
2a. One hundred Administer District PD for teachers on « LAUSD Annually | < Admin * CAHSEE
percent of core periodic administration of . LD7 Staff Data
subject teachers Assessments in periodic assessments * Local
utilize District applicable courses and analysis of e Admin. District 7 * API Scores
periodic resulting testing data | | staff
assessments to Elggcﬁggtent * ISIS Data
support PD on Achievement * SLC leads
instruction Solutions Lesson * UCLA Center * Periodic
study focused on X * Dept. assessments
2b. Administer teaching literacy and Chairs
District periodic mathematics skills to | SLC Leads
assessments and better implement and | « Dept. Chairs « Teachers | * PD Evalua-
analyze resulting improve backwards tions
. o * Core Content .

student work and planning of District Teachers * Title | )
data as Initiatives and Coord. * Coaching
departments & Instructional Guides | « Title |, & Logs
SLCs to inform Bilingual » Parents
instruction Coord. » Teacher

* Local District 7
& FHS
» Testing Coord.

« ASCD
(Association
for Super-
vision &
Curriculum
Development)
personnel

observations
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2c. Incorporate
key literacy and
mathematical
skills into core
curriculum to
improve
implementation of
District Initiatives
in all core
disciplines

2d. Implement
ongoing
department
collaboration on
backwards
curriculum
planning for
improved
implementation of
District Initiatives

Implement
backwards
planning by
department to
better implement
curriculum in
District
Instructional
Guides

Implement LAUSD
Instructional
Initiatives through
use of District
Instructional
Guides and model
lesson trainings for
each applicable
course

Implement
teaching and
learning of literacy
and mathematical
skills to increase
learning in all four
core disciplines

PD for coaches,
teachers &
administrators on
District Initiatives and
use of Instructional
Guides

PD on use of District
Instructional Guides
focused on literacy
and mathematics
skills applied in all
four core disciplines

LAUSD
LD7 Staff
Admin.

FHS Content
Coaches

UCLA Center
X

SLC Leads
Dept. Chairs

Core Content
Teachers

Title I, &
Bilingual
Coord.

Local District 7
& FHS
Testing Coord.

ASCD
(Association
for Super-
vision &
Curriculum
Development)
personnel

Ongoing

e Admin.

e Local
District 7
staff

* SLC leads

* Dept.
Chairs

» Teachers

 Title |
Coord.

e Parents

« CAHSEE
Data

* API Scores
* |SIS Data

* Periodic
assessments

* PD Evalua-
tions

» Coaching
Logs

* Teacher
observations
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2e. Increase * Implement PD for coaches, « LAUSD Ongoing * Admin * CAHSEE
student engage- teaching and teachers, & Data
. . . e LD7 Staff
ment in a learning based on administrators on use * Local
standards-based, culturally of culturally e Admin. District 7 » API Scores
culturally relevant responsive responsive materials staff
curriculum pedagogy and in Instructional ) Eﬂiﬁggtent * ISIS Data
materials Guides & additional * SLC leads
resources * UCLA Center * Periodic
X * Dept. assessments
Continue PD for Chairs
coaches and * SLCleads
teachers on UbD « Dept. Chairs « Teachers | * PD Evalua-
which includes PDon | | o~ tions
scaffolding to Teachers * Title | )
improve student Coord. * Coaching
critical thinking skills | « Title |, & Logs
and differentiation Bilingual » Parents
strategies Coord. » Teacher
« Local District 7 observa-
& FHS tions
» Testing Coord.
e ASCD
(Association for
Super-vision &
Curriculum
Development)
personnel
2f. Improve * Expand PD on Collaboration |+ LAUSD Ongoing LAUSD
collaboration collaboration between Special Ed. Admin
between special between special Dept. & General Ed. |« Administrators '
ed, and general ed and general ed Dept. LD7 staff
ed teachers to teachers to e LD7 staff
increase access increase equity PD for teachers to FHS core
to core curriculum across tracks learn strategies for * FHS core coaches
. Improve and collab_oration and co- coaches L RE
teaching .
expand access to . LRE Bridge Bridge
Learning Center Coord.

students across all
tracks

Coordinator
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2g. Increase & * Increase * PD for teachers on * LAUSD Ongoing LAUSD
improve use of implementation of use of SDAIE LD7 ELD
SDAIE strategies SDAIE strategies strategies * LD7 ELD staff Staff
in core classes to in core classes
increase student * FHS Bilingual FHS
access to core Coordinator Bilingual
curriculum Coord.
» FHS core FHS core
coaches
coaches
* Highpoint Highpoint
Coaches Coaches
* Administrators Admin.
2h. Improve * Implement  PD for DRWC * Administrators | Septem-
implementation of LANGUAGE! teachers on stronger ber 2007
District DRWC curriculum for implementation of » Testing to May
reading eligible students LANGUAGE! Coordinator 2008
intervention
program, * Introduce programto |+ SLC Leads
LANGUAGE! To ELA department
increase access * AVID Advisor
of students to
core curriculum « AP
administrator &
coordinator
» advisor
2i. Set stage for * ldentify teachers * Train teachers to * Admin. Septem-
additional District and students in implement program . District ber 2007
reading each SLC (2008-2009) to May
Intervention . Allocate funds e LD7 2008
program, Read h ’
180 purchase « Title 1 Coord.
appropriate

technology and
technology support
for program

e SLC Leads
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2j. Increase
student “buy in”
for the CSTs
And therefore
increase
attendance for all
days of testing

Administration,

SLC Leads meet

with Student

Leadership to plan

& implement

schoolwide testing

campaign

Prepare students

to make
announcements
over intercom
during school

announcements to
encourage student

participation in
CSTs

Prepare senior AP
& Avid students to
aid in tutoring 9"-

11" graders

Improve parent
awareness of

testing calendar &

their part in

preparing students

for CSTs

SLC Leads,
administrators,
testing coordinator
prepare senior AP
students to aid in
tutoring 9™ — 11™
graders in core
subjects for CSTs

Administrators,
Parent Center, SLCs
meet with parents to
improve parent
understanding of
CSTs & enlisting
their help in
encouraging student
participation

Beyond the
Bell

SLCs
SES Program

District,
LD 7

Parents
Students
Title 1 Coord.
Bilingual
Coord.

Testing Coord.

Annually

e Admin.
e SLC leads
» Teachers

* Testing
Coord.

 Title |
Coord.

e Parents

e Local
District 7
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GOAL # 3: FHS will develop and implement a comprehensive and effective attendance policy to improve student achievement.

Rationale: Critical Need:
The Self-Study findings indicate a need to improve student attendance. The lack of consistent student attendance results in fewer
instructional days that negatively impact student learning.

Supportlng 2006 Data:
84.9 % - Attendance Rate for African American students
+ 88.8% - Attendance Rate for Hispanic students
* FHS is a multi-track school that has 17 fewer instructional days than the single-track model
e Self-Study findings
 The attendance rate for FHS has steadily increased over the past six years with the percentage rate growing
from 74.8% to 84.9% for the African American population and from 81.9% to 88.8% for the Hispanic population

Growth Targets:

2007-2008:
* 3% growth in attendance over the 2007-2008 school year for African American and Hispanic student populations
0 84.9% to 88% growth in attendance rate for African American students
0 88.8% to 92% growth in attendance rate for Hispanic students
2008-2009:
* 5% growth in attendance over the 2008-2009 school year for African American and Hispanic student populations
0 88% to 93% growth in attendance rate for African American students
0 92% to 97% growth in attendance rate for Hispanic students

2009-2010:
* 95% attendance rate is achieved or maintained over the 2009-2010 school year for African American and Hispanic student
populations

Student attendance school wide is maintained at least at a 90% sustainability rate. SLCs continue to support students in their increased
and maintained attendance rate in conjunction with the schoolwide attendance policy. Thus, the overall rate for both ethnic groups will
have been improved by a minimum of 6%

Learning Goals Addressed:
FHS Pathfinders are:
Self-Directed Learners Who:
* Set and accomplish academic and personal goals,

* Prepare for the transition from high school to higher education or the work force 204




. Professional Resources/ Monitoring
Actions/ . . .
Goal Development Person(s) Timeline program Reporting
Tasks b . .
Activities Involved implementation
and results:
3a. Continue to Implement schoolwide * Information | ¢ Students Ongoing » Dalily, weekly, | Administrators and
increase and attendance policy on & monthly SLC leads will
maintain Institute SLC advisories implement- * Parents attendance report progress to
student Utilize automated phone ing student records parents, staff, and
attendance rate messages to notify parents advisories » Stanford students
by approxi- of absences and tardies Redesign » Advisory
mately 3% Contact parents » Attendance Network records Data Reporting:
annually until Clarify procedures to and parent * ISIS data
the rate is parents and students for communi- * PSA » Parent * Agendas
increased to at clearing absences cation Counselors meetings * Sign-In Sheets
least 90% Collaborate with Local workshops
(95%)for both School Leadership to * SLC leads
African determine and inform and
American and parents of the school Counselors
Hispanic calendar and varied bell
populations schedules » Dropout
Develop and implement a Prevention
school wide Incentive Plan Counselor
that includes rewards &
recognition for good & e Admin.

improved attendance.
Attendance data reports by
SLC from the Attendance
Office

Limit access to
extracurricular events for
students with chronic
unexcused attendance and
excessive tardies (10 or
more)

Reduce the number of
instructional days that fall
after semester finals

N
D
aqn




3b. Develop Collaborate with student Parent SLCs January » Attendance » Attendance data
and implement leadership and teachers to Meetings & ‘08 data reported to
. . . Attendance
an incentive develop a student assemblies Office SLCs by the
program attendance incentive regarding » SLC data attendance
program student PSA office
attendance Counselor
Purchase incentive items improve-
ment Local
D | l'f School
€velop a protocol for Student Leadership
distribution of incentives .
meetings to Admin
Create student and parent set school
awareness campaign expecta-
tions &
. promote
Hold awards assemblies school
Post school-wide lists of |nr%errlg\r/nes
students w/great attendance brog
SLC
Hold assemblies to meetings
recognize students for to discuss
improved attendance individual
implemen-
tation plans
3c. Increase Ensure that Professional Profess- Teachers Ongoing Instructional * Surveys
students’ Development time is ional Stanford Leadership
attendance by allocated to CRRE and Develop- Redesign Team  Project-based
enhancing engaging instruction ment Network assessments
teacher ability PD committee
- UCLA &
to engage Develop more engaging Confer- LAUSD * Agendas
students in lessons that are culturally ence Inst
culturally responsive and relevant Attendance nstruc- « Sign In sheets
tional
relevant Coach
instruction AEMP oaches
Facilitators LD7
Instruction-
al Team

Admin.
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GOAL #4: Improve accountability of all stakeholders to improve and increase parental involvement in the school to increase
student learning.

Rationale: Critical Need:

The FHS Parent Center was opened in 2003. To date it has not been used to its full potential as a hub for parent involvement for
supporting student learning. The Parent Center will work collaboratively with the school and the SLCs to create a schoolwide parent
involvement plan

Supporting 2006 Data:

During the 2006-2007 school year there were parent workshops conducted on the following:
 Low attendance at Back to School Night and Open House
* Low attendance at Parent Conference and workshops
* Low participation rates in meetings such as IGP,ELAC, CEAC

Growth Targets:
2007-2008:

Each SLC in conjunction with the Parent Center will develop a parent engagement component that will include schedule of parent
meetings, recruitment of volunteers, goal so for increased attendance at school events, i.e., Back to School Night, Open House, parent
conferences, SLC events, workshops; once set, these events will be calendared and information made available through the Parent
Center for parents in addition to be distributed to parents by the SLCs.

As result of Parent Center collaboration with SLC efforts towards increasing parent involvement:
* 20%--Attendance increase at scheduled parent events per SLC%;
* 20%--Increase in parent volunteer work

2008-2009:

As result of Parent Center collaboration with SLC efforts towards increasing parent involvement:
* 20%--Attendance increase at scheduled parent events per SLC%;
* 20%--Increase in parent volunteer work

2009-2010:

As result of Parent Center collaboration with SLC efforts towards increasing parent involvement:
* 20%--Attendance increase at scheduled parent events per SLC%;
* 20%--Increase in parent volunteer work
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Learning Goals Addressed:

FHS Pathfinders are:
Responsible Citizens Who:
* Respect cultural differences,
* Resolve conflicts through stages of mediation,

» Participate actively in the community

Collaborative Workers Who:

* Work collaboratively with others towards a common goal

* Accept leadership roles in various group settings

Professiona

Actions/ | Resources/ Monitoring
Goal Person(s) Timeline program Reporting
Tasks Developme , ,
R Involved implementation
nt Activities .
and results:
4a. Continue Parent workshop topics centered | ¢ Outside » Parents Ongoing | ¢ Administration * Meeting
to increase around standards-based trainings Notes and
parental instruction, CST, AYP, A-G and provide » Students * Title | Minutes
involvement CAHSEE
in stude_nts Coordinate with LD7 e LD7 . T|_t!e | & * Parent Liaison » Agendas
academics Ombudsperson to conduct Ombuds- Bilingual
through WOI’kShOpS person to Coord. * Local District 7 | » Conf.
trainings, P present to Forms
meetings and Register parents for trainings and staff and * Local District 7 » Parent Ombuds-
collaboration workshops i.e.: parents person * Sign-In
with admin- College visitations » Parent Planner Sheets

istrators and
SLCs

Parents in the workforce
Vocational Options for

Students

Parents and Special Needs

Students

English as a Second

Language
Spanish for All
Financial Freedom

Raising $$ SmartTeens

e Student
Planner

* PHABAO
Nights

* Beyond the
Bell

e LD7 Parent
Facilitators

» Student
Facilitators
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4b. Form Coordinate with other site-based | ¢ Staff » Parents Ongoing | ¢ Administration Meeting
alliances with agencies and departments to trainings * Title | Notes and
local facilitate workshops and trainings on how to » Students » Parent Liaison Minutes
community increase * Local District 7
agency Ensure attendance at parent e Title | & * Parent Agendas
members to multicultural workshops and involve- Bilingual Ombudsperson
diversify trainings ment and Coord. * LD7 Parent Conf.
involvement participa- Facilitators Forms
FHS and LD7 personnel will tion * Local District 7  Student
coordinate FHS parent Facilitators Sign-In
involvement in the BEST  LD7 BEST | < Parent Planner As a result of the Sheets
Initiative Partnership with UCLA, Coordin- school’s
USC, and other local universities ators » Student involvement in the
to help develop an FHS Parent Planner BEST Initiative
Center that is focused on with local
creating a college-going * PHABAO universities:
environment throughout the Nights * FHS Student
school graduation
* Beyond the rates will
Bell increase by
20%.
* FHS Student
acceptance into
four year
universities will
increase by
20%.
4c. Improve Inform parents of Fremont  Staff » SLC leads Ongoing | ¢ Administration Meeting
recruitment of activities in a timely manner trainings e Title | Notes and
new parents through both SLCs and Parent on how to * Administration « Parent Liaison Minutes
to participate Center (calendar of events, increase -
. L . . . * Local District 7
in Fremont activities will be available) parent e Title 1 & Agendas
e ! - Parent Ombuds-
activities involveme Bilingual
nt and Coord. person Conf.
participa- * LD7 Parent Forms
tion « Students Facilitators
e Student Sign-In
* Parents Facilitators Sheets
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4d.Encourage Create opportunities for parents o Staff * Administration | Ongoing |+ Administration Meeting
volunteer to volunteer at the school trainings Notes and
opportunities on how to » Parents e Title | Minutes
Parent volunteering plan which increase
articulates various ways parents parent » Students » Parent Liaison Agendas
can participate in the school. involve- Conf.
ment and e Title I & * Local District 7 Forms
Set goals within each SLC for participa- Bilingual Parent Ombuds-
parent volunteering. tion Coord. person Sign-In
Sheets
* Local District 7 * LD7 Parent
Facilitators
* SLC Leads
» Student
Facilitators
4e. Create a Create a welcoming visitor sign- | « Training » Parent Center | Ongoing | < Administration
welcoming in area of office
and person- * Office * Title |
accessible Improve parent access to visit nel to Personnel
environment classrooms and receive » Parent Liaison
for parents teacher/counselor meetings parents » Faculty & Staff
appropri- * Local District 7
ately * Administration Parent Ombuds-

e Coordinators

e SLCs/
teachers

» Counselors

person

e LD7 Parent
Facilitators

* Student
Facilitators
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Follow-Up Process
Review:

As the stakeholders have worked on the Self-Study Report, we have been keenly aware of the need to have this be a
living and breathing document that is kept in the forefront and regularly reviewed by all stakeholders at FHS. Thus,
there are three follow-up strategies that we need to implement in order to accomplish this goal and they are as
follows:

1. Have members of the Self-Study Team regularly attend the School Site Council (SSC) meetings
2. Develop a plan to continuously monitor the progress of the goals outlined in the Self-Study Report and share
that progress with all stakeholders

Procedures:

To accomplish our goals we at FHS will do the following:

i

Monitor the implementation of the action plan at established professional development meetings throughout the
school year

Incorporate members of the Self-Study Team into the SSC

Provide recommendations to the SSC

Institute protocols that allow all stakeholders to review and analyze school data

Make instructional adjustments based upon the data

Reinforce the Learning Goals and adjust if needed

Continue to include the local district in the follow-up process

©NOUAWN

Timeline:
August 2007 Conduct SSC Elections

September — December 2007 Professional Developments analyzing student data and tests scores.
Instructional Strategies discussed and implemented

December — June 2008 Review Action Plan, Single plan and make instructional adjustments
accordingly based upon the data
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Fremont (John C.) District Assistance Survey Results
Senior High

Summary Results
Student Survey: High School

Purpose
The purpose of the Student Survey is to assess student attitudes and opinions regarding their schooling experience.

Survey Results Notes
1. Responses are reported anonymously in grouped data.
2. Invalid responses are not included in this report (e.g., when arespondent selects more than one response when only one is requested).

Los Angeles County Office of Education
Division of Research, Evaluation and Assessment

8/23/2006 8Pg.1



Fremont (John C.) 60%-100%

Student Survey Results

. . Key:  40%-59%
Senior High
9th Grade 10th Grade 11th Grade 12th Grade
1. Indicate your grade. 29% 31% 24% 17%
(137) (144) (112) (79)
gzg?g Disagree Agree Strongly Agree Agreefg"seterongly

2. My teachers expect me to do well in class. 2% 5% 57% 36% 93%
(11) (22) (262) (167) (429)

3. Thework and lessons | do at school are interesting. 6% 22% 62% 9% 71%
(28) (104) (288) (43) (331)

4. The work and lessons | do at school challenge me. 4% 18% 58% 20% 78%
(18) (81) (267) (94) (362)

5. My teachers encourage me to go beyond memorizing facts and to think more 5% 21% 50% 24% 74%
deeply about the ideas we study. (21) (96) (228) (111) (339)

6. My teachersteach in different ways in order to keep me interested in class. 10% 23% 50% 16% 67%
(48) (106) (232) (74) (306)

7. This school has good programs and services for students who need extra help 8% 27% 51% 14% 65%
in English-language arts. (36) (125) (237) (67) (304)

8. This school has effective programs and services for students who need extra 6% 23% 57% 14% 71%
help in math. (27) (107) (265) (65) (330)

9. There are ways for studentsto get extra help at this school if they are not doing 5% 11% 57% 26% 84%
well. (25) (50) (266) (122) (388)

10. Students can take part in any school activitiesin which they are interested. 9% 21% 47% 23% 70%
(40) (98) (214) (107) (322)

11. Besides my teachers, there are other adults at this school who know me. 14% 23% 35% 27% 63%
(64) (108) (164) (126) (290)

12. Theteachers and other staff at this school know my individual needs. 22% 42% 27% 10% 36%
(102) (196) (125) (46) (171)

4 (’a | Los Angeles County Office of Education

4 Division of Research, Evaluation and Assessment

8/23/2006

8Pg.2




Fremont (John C.)

Student Survey Results

60%-100%

- . Key: 40%-59%
Senior High y
ooy | e | age | gy | Aves Sy
13. There are teachers or other staff at this school who are helping me to plan for 14% 21% 42% 22% 64%
college or to achieve my career goals. (66) (101) (199) (104) (303)
14. | understand what | need to do in order to graduate from high school. 3% 8% 39% 50% 89%
(14) (38) (a75) (227) (402)
15. | understand what | need to do in order to attend college or begin a career. 6% 16% 46% 33% 78%
(27) (73) (213) (151) (364)
16. | have access to a computer either at home or at school with software and 11% 14% 39% 37% 76%
Internet access. (49) (63) (180) (173) (353)
17. | use software and the Internet to do school projects. 10% 16% 41% 33% 74%
(48) (73) (191) (152) (343)
18. | am expected to work independently on school projects. (An example of a 6% 15% 61% 19% 80%
school project includes researching information on atopic and writing a (26) (67) (277) (86) (363)
paper, or making an oral presentation describing the findings.)
19. | feel safe at this school. 27% 35% 31% 7%
(124) (160) (139) (30) (169)
20. Everyone is working together at this school to prepare students for highly 13% 34% 40% 13% 53%
skilled careers and/or admission to four-year colleges. (59) (157) (183) (58) (241)
21. My teachers use different waysto find out if | understand the material. 7% 24% 54% 14% 69%
(32) (111) (249) (66) (315)
22. | use theresults of in-classtests and quizzes to learn where | am doing well 6% 21% 54% 19% 73%
and where | need to improve. (29) (94) (248) (85) (333)
23. There are enough textbooks in my classes so students don’t have to share. 13% 25% 43% 19% 62%
(61) (114) (195) (85) (280)
24. My eight-week course schedule alows me enough time to cover the material 11% 26% 50% 13% 63%
in each of my classes. (46) (110) (210) (56) (266)

4 1 Los Angeles County Office of Education
3 § Division of Research, Evaluation and Assessment

8/23/2006

8993



Fremont (John C.) High School Student Survey Results

Senior High
Summary Results
Student Survey: High School
Purpose

The purpose of the Student Survey is to assess student attitudes and opinions regarding their schooling experience.

Survey Results Notes

1. Responses are reported anonymously in grouped data.

2. Invalid responses are not included in this report (e.g., when a respondent selects more than one response when only one is requested).

Los Angeles County Office of Education

Division for School Improvement, Center for Assessment and Accountability
Leading Educators = Supporting Students = Serving Communities

7/10/2007 student0707 9ePg. 1



Fremont (John C. 60267100755
nont (John C.) Student Survey Results Key: | 40%-58%
Senior High
9th Grade 10th Grade 11th Grade 12th Grade
1. Indicate your grade. 23% 32% 30% 15%
(160) (224) (213) (105)
ls)ti:(;ZiZ Disagree Agree Strongly Agree Agree[f;rseterongly
2. My teachers expect me to do well in class. 2% 3% 50% 44% 95%
(13) (22) (348) (307) (655)
3. The work and lessons I do at school are interesting. 5% 20% 62% 12% 74%
(36) (141) (432) (83) (515)
4. The work and lessons I do at school challenge me. 2% 16% 61% 20% 82%
(16) (112) (432) (143) (575)
5. My teachers encourage me to go beyond memorizing facts and to think more 5% 16% 57% 23% 80%
deeply about the ideas we study. (32) (110) (399) (162) (561)
6. My teachers teach in different ways in order to keep me interested in class. 6% 23% 53% 18% 71%
(42) (164) (371) (128) (499)
7. This school has good programs and services for students who need extra help 6% 22% 51% 20% 71%
in English-language arts. (44) (157) (355) (142) (497)
8. This school has effective programs and services for students who need extra 6% 20% 54% 19% 74%
help in math. (44) (139) (378) (135) (513)
9. There are ways for students to get extra help at this school if they are not doing 3% 8% 56% 33% 89%
well. (18) (58) (389) (227) (616)
10. Students can take part in any school activities in which they are interested. 6% 18% 51% 25% 76%
(43) (124) (357) (178) (535)
11. Besides my teachers, there are other adults at this school who know me. 12% 19% 42% 27% 69%
(85) (128) (285) (188) 473)
12. The teachers and other staff at this school know my individual needs. 21% 38% 30% 11% 41%
(144) (268) (210) (76) (286)

Los Angeles County Office of Education
Division for School Improvement, Center for Assessment and Accountability
Leading Educators = Supporting Students = Serving Communities

7/10/2007

student0707367Pg.2




Fremont (John C. B05eal Ot
nont (John C.) Student Survey Results Key: | 40%-58%
Senior High
Strongly . Strongly Agree & Strongly

Disagree Disagree Agree Agree Agree

13. There are teachers or other staff at this school who are helping me to plan for 13% 24% 4% 22% 63%

college or to achieve my career goals. (88) (163) (283) (148) (431)

14. T understand what I need to do in order to graduate from high school. 3% 5% 42% 50% 92%

21 (33) (287) (338) (625)

15. T understand what I need to do in order to attend college or begin a career. 5% 15% 44% 36% 81%

(33) (101) (309) (253) (562)

16. I have access to a computer either at home or at school with software and 9% 12% 41% 38% 79%

Internet access. (62) (84) (285) (260) (545)

17. T use software and the Internet to do school projects. 7% 14% 46% 33% 79%

(52) (98) (319) (231) (550)

18. I am expected to work independently on school projects. (An example of a 5% 16% 56% 23% 80%

school project includes researching information on a topic and writing a (33) (108) (388) (159) (547)
paper, or making an oral presentation describing the findings.)

19. I feel safe at this school. 24% 33% 34% 9% 43%

(162) (224) (228) (62) (290)

20. Everyone is working together at this school to prepare students for highly 9% 31% 45% 15% 60%

skilled careers and/or admission to four-year colleges. (63) (213) (306) (105) (411)

21. My teachers use different ways to find out if | understand the material. 7% 21% 56% 16% 72%

47) (149) (387) (113) (500)

22. I use the results of in-class tests and quizzes to learn where I am doing well 4% 20% 59% 16% 76%

and where I need to improve. (27) (141) (411) (113) (524)

23. There are enough textbooks in my classes so students don’t have to share. 10% 18% 49% 23% 72%

(65) (126) (334) (158) (492)

24. My eight-week course schedule allows me enough time to cover the material 6% 21% 57% 16% 72%

in each of my classes. (43) (144) (383) (106) (489)

Los Angeles County Office of Education
Division for School Improvement, Center for Assessment and Accountability
Leading Educators = Supporting Students = Serving Communities

7/10/2007

student0707 20sPg.3




High School Staff Survey

Staff Survey: High School

Educational Practicesand Strategies

I nstructions

The purpose of this survey isto obtain your views about your school’ s current educational practices and strategies. Y our responses to the
guestions, combined with those of your peers, will contribute to the information used in developing plans to improve student achievement.
Y our responses will be kept confidential and reported anonymously in grouped data.

Please use the attached answer sheet and No. 2 pencil for marking your answers. Before you begin responding to the questions, print the
name of your school in the space marked “Name” found at the top of the answer sheet.

For each question, completely fill in the bubble that corresponds with your answer. |f a question asks about mathematics OR
reading/language arts, fill in the answer from the perspective of the subject you teach. For example, if you teach mathematics, answer the
guestion as it relates to mathematics. Please fill in one bubble per question, unless the question indicates that you can fill in more than one
answer. |If you do not know an answer, don’t have an opinion, or are not involved with a particular issue, leave the question blank.

Reporting

Summary reports will be provided for the school and subject area.
Note: Results are provided for groups with 5 or more respondents.

[ A() [ B(2 [ ¢ [ DM [ E(5
Background
1. Indicateyour primary subject areas(s). Fill inall English- English Language Math Seience Social Science
that apply or leave blank if none apply. Language Arts Development
2. Indicateyour primary subject areas(s). Fill in all , _ _ _ Academic Non-Academic
that apply or leave blank if none apply. Specia Education Intervention Foreign Language Elec’i‘tlg/aed grrn (iJCther ElI\Ieocr:|_\'/A\e0(;‘rj ;Jr;[]rllsr
Los Angeles County Office of Education 1

Division of Research, Evaluation and Assessment
11/15/05 219




High School Staff Survey

[ A(1) | B(2) [ c(3 | D4 | E(5

Component One: Alignment of Instruction With Content Standards

3. Students at this school participate in arigorous,
challenging, and relevant standards-based Never Seldom Sometimes Usually Always
curriculum.

4. | have high, clear expectations for the learning and

. Never Seldom Sometimes Usuall Always
behavior of all students. y Y

5. The school uses standards-aligned textbooksin
regular English-language arts or mathematics Never Seldom Sometimes Usually Always
courses/classes.

6. The school usesthe most recent standards-aligned
textbooks in language arts or mathematics for Never Seldom Sometimes Usually Always
students in intervention or remedial courses/classes.

7. Theeducational program at this school prepares
students to compl ete the A—G college entrance Never Seldom Sometimes Usually Always
reguirements.

8. Thequadlifications, credentialing, and assignments
of teachers support students' needs and the Never Seldom Sometimes Usually Always
achievement of content standards.

9. The school’s master schedule and course pacing
schedules provide students access to the instruction
they need to pass the English-language arts part of
the CAHSEE.

Never Seldom Sometimes Usually Always

Los Angeles County Office of Education 2
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10. The school’s master schedule and course pacing
schedules provide students access to the instruction
they need to pass the mathematics part of the
CAHSEE.

Never Seldom Sometimes Usually Always

11. | use aschool district pacing schedule or

. - . Never Seldom Sometimes Usual Always
instructional guide to plan what | teach. Y ¥

12. Approximately what percentage of classtime do

; 0-10% 11-20% 21-30% 31-50% 50+%
you spend teaching content?

13. Approximately what percentage of classtime do
you spend on non-academic issues (e.g., taking roll,
making announcements, dealing with
interruptions)?

50+% 31-50% 21-30% 11-20% 0-10%

14. | use avariety of strategies and resources, including
technology and experiences beyond the textbook
and classroom, which actively engage students,
emphasizing higher-order thinking skills.

Never Seldom Sometimes Usually Always

15. | use hands-on materials to support instruction in

my class(es).

Never Seldom Sometimes Usually Always

16. | use cooperative learning/small group instruction

. Never Seldom Sometimes Usuall Always
in my class(es). Y &

17. 1 provide direct, explicit literacy instruction for the

) Never Seldom Sometimes Usual Always
class(es)/subjects | teach. y i
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18. | require students to communicate their
understandl ng through extended writing Never Seldom Sometimes Usually Always
assignments (i.e., responses that are more than one
paragraph in length).

19. | pr.owdg opportunities for my students to complete Never Seldom Sometimes Usually Always
projects independently.

20. | differentiate my instruction to meet the individual Never Seldom Sometimes Usually Always
needs of my students.

21. | a_dj ust my instruction for students who are not Never Seldom Sometimes Usually Always
doing well.

22. | provjde additional timefpr students in need of Never Seldom Sometimes Usually Always
more instruction and practice.

23. luse audlo-wsugl mateflalsmcl uding computers to Never Seldom Sormetimes Usually Always
supplement my instruction.

24. M.y StUder.]tS ha"‘? acceSS_ to teChr.]Ol ng that is Never Seldom Sometimes Usually Always
aligned with my instructional objectives.

Los Angeles County Office of Education
Division of Research, Evaluation and Assessment
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[ A() | B(2) [ Cc(3) | D) [ E(5)
Component Two: Improvement of Instructional Strategiesand Materials
25. | administer curriculum-embedded assessments
every 6-8 weeksin order to monitor and improve )
) . ) N Seld Somet Usual Al
instruction for students in 9th and 10th grade e om MEIMes ey weys
English-language arts courses/classes.
26. | administer curriculum-embedded assessments
every 6-8 weeksin order to monitor and improve )
) . ) . . N Seld Somet Usual Al
instruction for studentsin Algebral or in remedial e om MEImes ey weys
mathematics courses/classes.
27. | receive state assessment data in atimely manner. Never Seldom Sometimes Usually Always
28. | receive digtrict assessment datain atimely Never Seldom Sometimes Usually Always
manner.
29. | receive state assessment datain aformat | Never Seldom Sometimes Usually Always
understand and can use.
30. | receive district assessment datain aformat | Never Seldom Sometimes Usually Always
understand and can use.
31. | use assessment data to evaluate students' mastery Never Seldom Sometimes Usually Always
of the content standards.
32. | use assessment datato plan what | teach. Never Seldom Sometimes Usually Always
Los Angeles County Office of Education 5
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33. Given the uses for assessment data stated above in oSt CAHSEE Publisher tests or California
Items 25-32, select the two most useful sources of > S JIoEET District other curriculum- | English Language
California California High A ents embedded Development Test
weﬂt data. Standards Tests | School Exit Exam CELD
Fill in the two most useful to you. Measures ( R
3. I recew.e formal ar.]d m.formal feedback on my Never Seldom Sometimes Usually Always
instructional practicesin atimely manner.
35. This school providesinstructional assistance (i.e.,
coaches or content experts who work in the Never Seldom Sometimes Usually Always
classroom to help teachers) to support teachers of
English/language arts or mathematics.
36. Who provides you with instructional support and/or Site Content Grade Level Sit District
technical assistance? Expert/Coach or Lead/ Site Administrator/ Model Provider
i . Administrator o
Fill in all that apply. Mentor Teacher | Department Chair Specialist

Los Angeles County Office of Education
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Component Three: Extended Learning Time

37. Separate, extended period intervention programs
are available for students who require intensive
intervention in English-language arts (e.g., after
school, Saturday, or inter-session).

Never Seldom Sometimes Usually Always

38. Separate, extended period intervention programs
are available for students who require intensive
intervention in mathematics (e.g., after school,
Saturday, or inter-session).

Never Seldom Sometimes Usually Always

39. | use assessment data to identify students who

. . . Never Seldom Sometimes Usual Always
would benefit from intervention. y i

40. This school provides appropriate instructional
strategies for students who require intensive Never Seldom Sometimes Usually Always
intervention in English-language arts.

41. Thisschool provides appropriate instructional
strategies for students who require intensive Never Seldom Sometimes Usually Always
intervention in mathematics.

Los Angeles County Office of Education 7
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Component Four: Increased Educational Opportunity
42. Students at this school have equal accessto the
school’ s entire program (e.g., remedial classes, Never Seldom Sometimes Usually Always

honors/AP classes, after school and extracurricul ar
programs, awards and recognition).

43. Students can participate in al academic courses and
extracurricular offerings without paying a fee or Never Seldom Sometimes Usually Always
obtaining afee waiver.

44. English learners are instructed and assessed
according to the California English Language Never Seldom Sometimes Usually Always
Development (ELD) Standards.

45. | use SDAIE strategiesto help English learners

N Seld Someti Usuall Al
understand the content | teach. e om metimes sually ways
46. | use multiple measures (e.g., portf_ol i0S) to assess Never Seldom Sometimes Usuly Always
the content knowledge of my English learners.
47. | use English learners’ home language to help them Never Seldom Sometimes Usally Always
access core content.
48. | dlow English learners to demonstrate learning Never Seldom Sometimes Usly Always

using their home language.

49. Additional support personnel are provided to help
special education students in my class(es) access a Never Seldom Sometimes Usually Always
standards-based curriculum.
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A(1)

B(2)

C(3)

D (4)

E(5)

50.

| participate in the |EP or 504 plan meetings of my
special education students.

Never

Seldom

Sometimes

Usually

Always

5l

For special education students, | use the
instructiona and assessment accommodations
delineated in their IEPs or 504 plans.

Never

Seldom

Sometimes

Usually

Always

52.

| provide individualized help to specia education
students to master the content standards.

Never

Seldom

Sometimes

Usually

Always

53.

There is an appropriate array of services, programs
and strategies available for special education
students as identified on their |EP or 504 plans.

Never

Seldom

Sometimes

Usually

Always

This school isrun on the premise that students
belong in general education classrooms, with
supports to the child and staff, regardless of
disability.

Never

Seldom

Sometimes

Usually

Always
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Component Five: Staff Development and Professional Collaboration
55. | participate in department or grade-level meetings
where we |ook at assessment qlata and discuss ways Never Seldom Sometimes Usually Always
to strengthen the implementation of our adopted
curriculum.
56. How often do you meet as a department or grade- Rarely Onceeverytwo | .. o Twice amonth Weekly
level team? months
57. New staff members are adequately oriented and . , Both Agree and
: Strongly D D : A Strongly A
supported in order to meet student needs. rongly BIsares e Disagree gree rongy Adres
58. How often do you work with coaches, colleagues
fr_om_ other departments/grade I.evel s, or local _ Rarely Once every two Once amonth Twice amonth Weekly
district staff to ensure that curriculum, instruction, months
and assessment are aligned with content standards?
59. How often do you work with coaches, colleagues, Onoe every two
or other staff to ensure that English learnersreceive Rarely momhﬁ Once amonth Twice amonth Weekly
appropriate standards-based instruction?
60. How often do you work with coaches, colleagues or
other staff to ensure thaI_ specia education students Rarely Onceeverytwo | .. o Twice amonth Weekly
receive appropriate services and standards-based months
instruction?
61. Thisschool provides opportunities for collaboration
between specia and general education teachersin Never Seldom Sometimes Usually Always

order to build supports and inclusion for all
students regardless of ability.

Los Angeles County Office of Education
Division of Research, Evaluation and Assessment
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A(1) B(2) C(3) D (4) E(5)
62. Professional development offered by my school
and district is planned, comprehensive, and tied to Never Seldom Sometimes Usually Always
long-term achievement goals.
63. The school uses achievement data to analyze
student needs in order to inform professional Never Seldom Sometimes Usually Always
devel opment.
For questions 6472, indicate where you have received training on thetopicslisted. Fill in all that apply.
i ; i i AB466 Training on : _ ;
64. Examining the California content standardsin Credential District Adopted Site-Based Post-Credential | have not.
depth Pro Curriculum & Professional Class’'Workshop | received training
gram urricuium . .
Passport Follow-up Development or Conference in this area.
65. Analyzing student work to inform instruction Credertial Agi“sfr?;f‘gg”?eg“ Site-Based Post-Credential | have not
Pr . P Professional Class/'Workshop | received training
ogram Curriculum & o SV
Passport Follow-up Development or Conference inthisarea.
; i i ; ; AB466 Training on : _ ;
66. Us_ng achievement data to inform instructional Credential District Adopted Site-Based Post-Credential | have not.
decisions Pro Curriculum & Professional Class’'Workshop | received training
gram urriculum o
Passport Follow-up Development or Conference inthisarea.
67. Standards-based rubric development Crodential || Do Tranngon | Site-Based Post-Credential I have not
Pr , P Professional Class’/Workshop | received training
ogram Curriculum & SIVE
Passport Follow-up Development or Conference inthis area.
68. The use of ELD standards to meet the needs of . AB4B6 Trainingon | gjte Baseq Post-Credential | have not
: Credential District Adopted Professional ClassWorksh ived traini
Eng| ish learners Program curriculum & ofession orksnop | receved traning
Passport Follow-up Development or Conference inthis area.
Los Angeles County Office of Education 11
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A(1) B(2) C(3) D (4) E(5)
69. Curricula, assessment measures and instructional . AB4B6 Trainingon | gjte Baseq Post-Credential | have not
. . : Credential District Adopted Professional ClassWorksh ived traini
strategies designed for English learners Program Curriculum & oression orksnop | received training
Passport Follow-up | D€velopment or Conference inthis area
70. Understanding the legal requirements and best AB466 Trainin
i . T . g on ite-Based . i
practices regarding L east Restrictive Environment Credential District Adopted Psr"tB. " gloasstsﬁ\r/edga' '.hge not
. . . Program Curriculum & oression or op rec_e|v ( tral ning
(LRE) in orc!q for .speual education students to Follow-up | Development or Conference nthis area
become proficient in the content standards e
AB466 Training on ; _ ;
71. Classroom management Credential District Adopted Site-Based Post-Credential | have not
. Professional Class’'Workshop | received training
Program Curriculum & o Conf n thi
Passport Follow-up Dev opment or conrerence Inthis area.
72. Use of theinstructional materials utilized in the . AB4B6 Trainingon | gjta Baseq Post-Credential I have not
Credential District Adopted Professional ClassWorksh ived traini
classes you teach Program Curriculum & ofession orkshop | received training
Passport Follow-up | D€velopment or Conference inthis area
73. Which of the following best describes the AB466 I aminthe -
training you have receigved’? | have not process of | have completed Io?rgc;;trl]gtf r: Octris Ibgﬁ\w/?hzo?or-)lhegﬁ
gy ) received AB466 completing the | the 40-hour initial Pietng S
= 9 e 80 hour practicum initial and 80-
training 40-hour initial training. .
training (Passport). hour practicum.

Los Angeles County Office of Education
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Component Six: Involvement of Staff, Parents and Community
(Including inter pretation of student assessment resultsto parents)
74. Parents are viewed asimportant alliesand are
. . . . . : ; Both Agree and
significantly included in the school community Strongly Disagree Disagree Disagree Agree Strongly Agree
using awide range of strategies.
75. Thereisastrong, positive relationship between Never Seldom Sometimes Usually Always
staff and parents at this school.
76. | inform parents of the content standards | am Never Seldom Sometimes Usually Always
expected to teach.
77. | inform parents of their children’s progress. Never Seldom Sometimes Usually Always
78. | cdl parents \_/vhen t’ardl ness and/or absenteeism Never Seldom Sometimes Usually Always
affect their children’slearning.
79. In what ways do you communicate with parents? Meeting for Parent/teacher | Parent/teacher | Weekly/monthly
Fill in all that apply Telephone call parents conference_am conference as (homework)
' report card time needed packet
80. In vv_hat ways do you communicate with parents? Principal meeting |EP/504 plan L etter/note sent E-mail Other
Fill in all that apply. meeting home

Los Angeles County Office of Education
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Component Seven: Auxiliary Servicesfor Students and Parents
(Including transition from preschool, elementary and middle school)
81. The school has an effective process to appropriately . . Both Agree and
place incoming students, Strongly Disagree Disagree Disagree Agree Strongly Agree
82. This school has effective partnerships with
organizations such as health and social service
. : . . Both Agree and
agencies, recreationa programs and law Strongly Disagree Disagree Disagree Agree Strongly Agree
enforcement in order to obtain services that
students or families need.
83. This school has an effective student success process Both Agree and
to identify and support students at-risk or with Strongly Disagree Disagree Disf,gree Agree Strongly Agree
special needs.
84. This school has implemented strategies to decrease : , Both Agree and
i : Strongly D D ! A Strongly A
student dropouts and increase the graduation rate. rongly isagree sadree Disagree gree rongly Adree
Component Eight: Monitoring Program I mplementation and Results
85. The school leadership team monitors
implementation of SDAIE strategiesin my Never Seldom Sometimes Usually Always
classroom.
86. The school |eadership team monitors
implementation of ELD instruction in my Never Seldom Sometimes Usually Always
classroom.
87. My school uses student achievement data to make Never Seldom Sometimes Usually Always

decisions about how to allocate resources.

Los Angeles County Office of Education
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[ A(1) | B(2) [ c(3 | D4 | E(5

Component Nine: School Resour ces

88. My school usesits general and categorical funding
appropriately to support the goals of the English- Never Seldom Sometimes Usually Always
language arts and mathematics programs.

89. Studentsin my classes have access to the
appropriate textbooks and materials to usein class Never Seldom Sometimes Usually Always
without sharing with other students.

90. Studentsin my classes have access to the
appropriate textbooks to use at home without Never Seldom Sometimes Usually Always
sharing with other students.

91. My classroom has enough seats to accommodate

. Never Seldom Sometimes Usual Always
the students in my class(es). Y &

92. My classroom environment supports teaching and
communication (e.g., appropriate temperature [65— Never Seldom Sometimes Usually Always
80 degrees F|, appropriate outside noise level).

93. This school provides a safe, secure learning

) Never Seldom Sometimes Usually Always
environment for our students.
94. My classroom is safe, sanitary, and clean. Never Seldom Sometimes Usually Always
95. Fg(;llltles-related problemsin my class(es) are dealt Never Seldom Sometimes Usually Always
with promptly.
96. Additional resources are needed at this school to '”StquCtliO”al Supplemental
support student needs and achievement of the Facilities and technology, . instructional
L Staff hvsical including Library materials
content standards. Fill in any of the areas where physical space | nuters and (eq., manipulatives
resources are needed or leave blank if none apply. internet access supplemental reading)
Los Angeles County Office of Education 15
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Component Ten: Support Within the School
97. My school has aclearly stated shared vision based
on student needs, current educational research, and . , Both Agree and
: ’ i i ’ Strongly D D : A Strongly A
the belief that students can achieve at high rongly isagree sadree Disagree gree rongly Adree
academic levels.
98. This school’ s vision climate and expectations Both Agree and
support and value student diversity, including Strongly Disagree Disagree Di g Agree Strongly Agree
. . e sagree
students with varied abilities.
99. | am part of asmall school learning community
(SLC) that assumes responsibility for the learning Stronalv Di b Both Agree and A Stronaly A
of students through a defined and focused rongly isagree sadree Disagree gree rongly Adree
curriculum.
100. Teachers at this school have the appropriate level
of authority and autonomy in order to work Never Seldom Sometimes Usually Always
collaboratively to promote student achievement.

Thank you for responding to the 100 questions on this staff survey!
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LOS ANGELES UNIFIED SCHOOL DISTRICT
ALLOCATION OF SELECTED SCHOOL RESOURCES

2007 — 2008
School: FREMONT SH
Fund Center: 1865001
Local District: 7
PROGRAM ELIGIBLE RATE ALLOCATION | 6.5% PFV** AMOUNT AVAILABLE
PARTICIPANTS (Item FOR BUDGETING
430098)
CATEGORICALLY FUNDED PROGRAMS
<COMPENSATORY EDUCATION>
TITLE I — Percentage
Schools (7S046) 78.52%
1,133,014 73,646
10% Set aside for 2006-07 Watch List
Schools — (7S046) I1tem 430009
125,891 125,891
P1 School — 10% Prof Dev (70A56)
Allocation Calculation 3,649 $345 1,258,905 1,059,368
Parent Involvement (7E046) 3,649 $8 29,192 -0- 29,192
EIA/SCE (7S539) 3,649 $17 62,033 4,032 58,001
EIA/SCE SUPP*** (7N539) 3,649 $68 248,132 16,129 232,003
<BILINGUAL EDUCATION>
EIA/LEP (7S536)
Bilingual 1,987 $272 540,464
Redesignated 190 $175 33,250
TOTAL EIA/LEP 573,714 37,291 536,423
EIA/LEP SUPP*** (7N536)
Bilingual 1,987 $117 232,479
Redesignated 190 $75 14,250
TOTAL EIA/LEP SUPP 246,729 16,037 230,692
<EIA EDUC DISADVANTAGED
Program 7M083
Continuation Schools-40% to 74.99%
TITLE 111 (75176) 1,987 $15 29,805 -0- 29,805
GENERAL PROGRAM RESOURCES
<SCHOOL LIBRARY IMPROVEMENT>
Program 14222
Elementary
Middle School
Senior High 4,758 $19 90,402 5,876 84,526
TOTAL SLI
90,402 5,876 84,526
YEAR ROUND 11654 173,191 11,257 161,934
YR TEACHERS 12059 290,228 290,228
GIFTED 14168 6,930 450 6,480
MAGNET 124,856 8,116 116,740
6,847 -0- 6,847
IMA 14154
420 27 393
14168
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John C. Fremont High School
Three Year Professional Development Plan

Understanding
By Design
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